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CHAPTER 1
INTRODUCTION

FaithWorks of Abilene, Inc. is a nonprofit job skills training program in Texas.
The job-skills training program consists of 13 weeks of classroom instruction, which
includes four weeks of a 16-hour internship. During classroom instruction, participants
take courses in nutrition, recovery education, conflict resolution, computer, Bible,
financial literacy, and courses related to finding, obtaining, and keeping a job. Since
2003, FaithWorks has equipped individuals with skills needed for long-term and gainful
employment. Through a holistic approach, FaithWorks works towards achieving its
mission to “help the underemployed, through personal, career, academic and spiritual
development, acquire the confidence and skills for gainful and long-term employment”
(FaithWorks). Countless individuals from the community have also received resources
from the organization’s “clothing shop” which provides clothing for anyone in need.

Currently, FaithWorks has had a total of 49 cohorts over the past 16 years.
Although FaithWorks has served countless individuals through their clothing shop and
through the Job Skills Program, there have also been countless individuals throughout 16
years who have not completed or graduated from the program.

Statement of Problem

FaithWorks of Abilene has served hundreds of adults needing to find gainful and

long-term employment over the course of 49 classes. Through FaithWorks many

individuals have been able to not only gain skills to prepare them for employment and



working with colleagues but have also gained experience working in a career field of
interest and gained access to resources, such as clothing, while enrolled in the program.

In a recent study on FaithWorks, of the population sampled, 170 students (69.1%)
graduated or completed the program, while 76 students (30.9%) did not graduate or
complete the program (Paul, 2019). There is still a low rate of retention of adults who
attend and complete FaithWorks job skills training program; based on the researcher’s
observations over the past two class sessions from fall 2019 to spring 2020, over 30
applicants did not attend or complete FaithWorks.

Recent research has highlighted the benefits and effectiveness of job skills
programs stating that these programs help individuals improve their lives in areas such as
an increase in income (Kim, 2009), obtaining employment, and helping individuals who
are homeless (Nelson, Gray, Maurice, & Shaffer, 2012).

Question

This study seeks to address the following questions: Why do prospective
FaithWorks students choose not to enroll in the FaithWorks program? Further, why do
some students who have recently been enrolled in the FaithWorks program choose to
withdraw without completing the program?

Purpose

The purpose of this study is to determine the reasons why prospective FaithWorks
students chose not to enroll or did not complete FaithWorks of Abilene. To address the
questions stated above, a literature review was conducted to explore why students drop
out of holistic employment training programs, like Faith Works, and explore how

organizations can keep applicants and students involved in the program. Currently, there



is a lack of research specifically on job skills programs like FaithWorks, and this study
will add to the literature. This study will also provide FaithWorks and other similar

organizations with insight into attrition as well as strategies to improve retention rates.



CHAPTER 11
LITERATURE REVIEW

The question being addressed through this study is why prospective FaithWorks
students chose not to enroll in the FaithWorks program and why some recently enrolled
in the FaithWorks program chose to withdraw without completing the program. This
review of literature discusses the need for job skills programs, the risk factors associated
with pursuing employment measures, and the barriers individuals face that hinder their
success in attending and completing job skills training programs.

A search of the articles included in this review was conducted utilizing the
Abilene Christian University Library’s OneSearch database and Google Scholar. To
obtain the most relevant and valid literature, the search process was limited to the use of
“scholarly, peer-reviewed” academic articles in English language within the years 2009-
2020. However, while conducting this search there was an abundance of irrelevant
articles that resulted in this initial search, so the search was broadened to include articles
since the year 2000.

Since there was a lack of literature on job skills training programs, for the
purposes of this review, literature regarding adult education programs and supported
education programs were also included. Search terms utilized during this search included

%% <¢

terms such as “drop-out”, “attrition,” “adult OR aged,” “mentor* OR mentoring OR

”Nn

mentorship” AND “job skills program OR life skills programs,” "effectiveness,” "adult

99 ¢¢ 29 ¢

education programs,” “ job training,” “skills training,” AND life skills training programs.
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To provide a complete understanding to distinguish job skills training programs
and adult education programs, these are defined below. Job skills training programs and
other adult education programs have served various populations to help adults obtain the
skills necessary to achieve success in employment and education. According to the U.S.
Department of Labor (n.d.), job skills training programs are programs that are provided to
“improve the employment prospects of adults, youth, and dislocated workers.” According
to the U.S. Department of Education (2020), adult education programs are federally
funded state-organized programs that help adults “gain basic skills in areas such as
reading, writing, math, problem-solving, and English language proficiency, etc. to be able
to be productive workers, family members, and citizens.”

Job skills training programs and adult education programs often serve individuals
from vulnerable populations, including those from homeless, unemployed, low income
populations, and those who need a second chance at education and employment.
Attending job skills or adult education programs has proven to help individuals who may
be in within these populations, but although job skills training programs are beneficial,
there are often factors and obstacles that can hinder a person’s ability to commit to
attendance and completion of the program, such as an individual's background, support,
and personal circumstances.

The next section will discuss a review of the literature. The literature includes a
discussion of the history of job skills training programs, benefits of the program, risk
factors and barriers associated with continuing training programs, and recommended

interventions to prevent attrition in job skills training programs.



Job SKkills Training Programs and Adult Education Programs

In 1964 President Lyndon B. Johnson created Job Corps, an education and job
training program for low-income young adults (Silva, n.d.). During this time, adults were
able to develop the skills and education needed to gain employment and pursue other
educational needs. Since Job Corps was created, many organizations and institutions have
also implemented job skills training and education programs throughout the United States
to help individuals gain success in employment and education.

Evolution of Job Skills Training Programs

Since Job Corps was established, there has been an increase in job skills training
programs in the U.S., the most prominent of which is Job Corps. Job Corps has reached
over two million individuals since its establishment in 1964. Job Corps has since
expanded to serve over six regions throughout the U.S., including Atlanta, Dallas, and
Boston (U.S. Department of Labor, 2020).

Over time as Job Corps expanded, it paved the way for additional job skills
training formats to be established in the U.S., including Texas. Many other cities and
towns have begun to provide job skills training programs in the state of Texas. In
Abilene, there are multiple state and privately administered organizations that provide job
skills training to individuals 18 years of age and older, including: Goodwill Work Again
West Texas, Disability in Action’s Job Readiness Training, Christian Women’s Job
Corps, and FaithWorks of Abilene Inc. All these organizations provide services to

individuals who are unemployed, gain skills needed to gain employment.



Benefits of Job Training and Education Programs

Education is a critical component of the development, prosperity, and economic
and social stability of individuals and families (Villegas, Rosenthal, O’Brien, & Pecora,
2014); it is also needed for employment (Stoneman & Lysaght, 2010). One method of
education for adults is job skills programs and adult education programs. Job skills
training and adult education programs have been beneficial to many participants.

In 1995, the Moving Ahead Program (MAP) was founded. MAP is a job skill
training program for adults who are or were incarcerated, experiencing homelessness, and
dealing with mental illnesses, including substance use disorders. MAP helps their clients
obtain skills to find and maintain employment (Gray, Nelson, Shaffer, Stebbins, &
Farina, 2017; Nelson et al., 2012). Over time MAP has helped individuals improve their
life and work skills (Gray, Shaffer, Nelson, & Shaffer, 2016; Gray et al., 2017; Nelson et
al., 2012).

Job skills training programs and adult education programs have additional
benefits, for specific populations. Ex-offenders are able to obtain employment and
improve socially (Lockwood, Nally, Ho, & Knutson, 2012), which leads to a reduction in
recidivism (Cecil, Drapkin, Mackenzie, & Hickman, 2000; Davis, Bahr, & Ward, 2013;
Lockwood et al., 2012). Education programs are also utilized to help non-veterans and
veterans who have mental illnesses achieve employment and education (Ellison, Reilly,
Mueller, Schultz, & Drebing, 2018). Learning skills can also lead to long-term
employment (Holtyn, DeFulio, & Silverman, 2015). Gray et al. (2016) found that MAP
also helps individuals foster their social and familial relationships through intimacy.

Nelson et al. (2012) suggests that it is because of the courses, work, relationships, and



assistance from employees that individuals are able to improve their life and work skills.
Programs have also had a positive impact on individuals who are homeless and
individuals’ employment (Nelson et al., 2012).

Another study on a public assistance program found that men who attended a job
skills training program experienced a decrease in income. Meanwhile, women that
attended and completed the program were more likely to obtain employment and an
increase in income (Kim, 2009). Job skills training programs and similar programs have
proven to be effective in different areas of an individual’s life; however, there are many
factors that influence whether individuals will pursue the programs.

Risks and Factors

Job skills programs serve different populations. Throughout the literature, the
common populations served at job skills training programs include individuals
experiencing homelessness, mental illnesses, unemployment, and repercussions of
criminal involvement. FaithWorks also serves individuals experiencing these
circumstances. Individuals in this population endure many challenges related to their past
or current circumstances. This section of the review will review the impact these
circumstances can have on individuals and their employment, as well as the benefits of
motivation and support in the job process.

Impact of Employment Status

Employment status is one aspect of an individual’s classification that can impact
an individual’s life and their motivation to pursue employment again. Individuals who
have recently lost a job may experience difficulties pursuing employment. Because

individuals must cope with the failure of a job loss, coping while searching for a job can



be difficult (Noordzij, Van Hooft, Van Mierlo, Van Dam, & Born, 2013). In multiple
studies employment status was also a common factor associated with job success or
obtainment (Apel & Sweeten, 2010; Batastini, Bolanos, & Morgan, 2014; Bennett &
Amundson, 2016). Employment can also be a factor in the lives of individuals with a
mental illness or criminal history in addition to other difficulties a criminal history or
mental illness may present.

Impact of Criminal History and Incarceration

Individuals with a criminal history or individuals who were formerly incarcerated
face multiple difficulties gaining employment after being released due to a lack of
educational and vocational skill training, restrictions on job eligibility, discrimination
(Bennett & Amundson, 2016), and gaps in employment history (Apel & Sweeten, 2010;
Batastini et al., 2014; Bennett & Amundson, 2016). During incarceration, individuals are
unemployed and not utilizing their work skills, which could cause them to lose those
work skills and decrease potential employers’ perception of their employability. This can
also decrease the likelihood of securing long-term employment upon release (Apel &
Sweeten, 2010). Thus, criminal history and incarceration can be deterrents of
employability (Apel & Sweeten, 2010; Batastini et al., 2014).

In addition to gaining employment, individuals with a criminal history experience
other difficulties. Upon release, incarcerated individuals are also affected by social
stigma and income decreases (Apel & Sweeten, 2010). Multiple studies found that
stigma, unstable employment history, poor social skills, and lack of understanding of

navigating the environment are considered barriers in the employability of individuals



with a criminal history (Holzer, Raphael, & Stoll, 2003; Visher, Winterfield, &
Coggeshall, 2005), as well as mental illnesses (Baron & Salzer, 2002).
Impact of Mental Illnesses and Disorders

The National Alliance on Mental Illness (n.d.) reports that 1 in 5 adults
experience mental illness every year, and 1 in 25 adults experience serious mental
illnesses in a year. Adults experiencing mental illness can include individuals from
different backgrounds including veterans. According to the U.S. Department of Veteran
Affairs (2018), over 1.7 million veterans received treatment from a mental health facility.
Mental illnesses can affect individuals physically, mentally, and emotionally. Mental
illness symptoms can lead to individuals having physical health problems, difficulty
completing schoolwork, interpersonal problems, lack of financial resources, and other
competing life demands (Stoneman & Lysaght, 2010). Individuals with mental disorders
also must face the challenges associated with stigmas, their own self-doubt, lack of
support, and social and environmental concerns (Stoneman & Lysaght, 2010). Individuals
with autism often experience difficulties coping with other people’s beliefs about their
ability to be independent and the impact their disorder has on their family (Hedley et al.,
2017).

Another area where mental illnesses can impact someone’s life is in employment
because there are a lot of factors that determine whether persons with mental illnesses
seek employment and will become employed. The job search process for individuals with
a mental illness is more complex. Morgan and Wine (2018) found that individuals with
autism, specifically, have difficulties obtaining employment. One study found that

individuals with mental illnesses weigh the pros and cons of getting a job on whether
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they can have a job, the job type, their support system, expectations, their mental illness,
ability to disclose mental illness with the employer, and employment alternatives (Honey,
2004). Like criminal history, stigma, unstable employment history, poor social skills, and
lack of understanding of navigating the environment were also factors considered in the
employability of individuals with mental illness (as cited in Batastini et al., 2014). As
previously, mental illnesses are a deterrent to employability (Batastini et al., 2014).
Veterans who developed PTSD also had difficulties with employment (Ellison et al.,
2018). Another study found that after educating individuals on mental illness, stigma was
decreased in individuals when compared to individuals with a criminal history (Batastini
et al., 2014). Although individuals with mental illnesses have additional factors and
difficulties that impact their employment process, McGurk, Mueser, and Pascaris (2005)
emphasize that jobs improve their self-esteem, mental illness symptoms, economic
standings, recovery processes, and satisfaction with income.
Impact of Motivation and Support

Motivation and support are both critical aspects of an individual's success in
pursuing employment and employment preparation paths such as job skills programs.
Specifically, with a criminal history, good relationships and support from family and
friends can have a positive effect on recidivism (Davis et al., 2013), which can also lead
to positive results in the job search process. Liu, Huang, and Wang (2014) suggest
individuals are more likely to have more success obtaining a job if they are motivated to
find a job and have the skills for the job. Motivation is another crucial piece that drives
whether adults stay in the program or not, and that motivation often coincides with

whether the individual has a need pertaining to that task (Stoneman & Lysaght, 2010). In
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one study motivation, satisfaction, employment, enjoyment, and ability to learn were also
found to influence whether adults participated in a supported education program
(Arbesman & Logsdon, 2011).
Barriers to Completing Programs

With or without motivation and support, there are also additional barriers that can
influence an individual’s decision regarding gaining and obtaining employment. There
are many aspects in a person's environment that can impact a person’s life and for many,
some of these aspects can have an impact on their ability to succeed in pursuing
employment preparation opportunities such as job and education programs. During the
literature search, there were very limited articles located that detailed reasons for attrition
in job skills training programs; however, there was literature that detailed reasons for
attrition in adult and supported education programs (Abrahamse, Niec, Junger, Boer, &
Lindauer, 2016; Ellison et al. 2018; Koffarnus et al. 2013; Laxman, Higginbotham, &
Bradford, 2019; McGurk et al., 2005; Morison & Cowley, 2017; Stoneman & Lysaght,
2010). This section will review the barriers to completing education programs and job
skill training programs found in the literature.
Personal Barriers

Researchers found that many of the adults attending job training and adult
education programs dropped out due to personal circumstances, including: mental health
(Villegas et al., 2014), lack of family support (Morison & Cowley, 2017) and difficulties
adjusting to life (Abrahamse et al., 2016; Apel & Sweeten, 2010; Ellison et al. 2018).

Other barriers cited by researchers included insufficient use of supportive services and

12



lack of engagement in the program (Morrison & Cowley, 2017). Other reasons for
program attrition included age, gender and education level (Petty & Thomas, 2014).

One program focused on attrition in a parent education program that included
children and found that the attrition was due to the parent’s non-compliance with
treatment, the child’s non-compliance, the responsibility of caring for older children,
family stressors, and stressors of moving etc. (Abrahamse et al., 2016). A supported
education program found that veterans did not complete the program because they were
not ready to assimilate back into community life in the beginning stages of their recovery
(Ellison et al., 2018). These personal circumstances can affect individuals every day,
which can also have a chronic impact on the individual and family or only have a short-
term impact such as economic issues.

Economic Barriers

For some individuals, economic circumstances can often stem from personal
circumstances. Petty and Thomas (2014) found in addition to demographics, participants
were also faced with situational challenges that were also barriers and influenced whether
the adults completed the program. One barrier to completing adult education programs is
situational factors such as a health crisis, inability to obtain employment, transportation,
childcare, financial trouble, and legal trouble (Belzer, 1998). Transportation and childcare
were also economic barriers for parent completion in parent education programs

(Abrahamse et al., 2016).
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Interventions for Retention

Attrition is a circumstance that has been shown to be prevalent in many job skills
and adult education programs. Specifically, attrition is prevalent in the nonprofit
organization FaithWorks, which is the focus of this review. As previously mentioned, a
study conducted on FaithWorks revealed that 30.9% of the sample population did not
graduate (i.e., complete the program (Paul, 2019). However, many programs focus on
retention efforts and ways to improve the program to reduce attrition. This section of the
literature review will include suggestions to influence engagement and reduce attrition.

One aspect of job skills training programs is to help individuals develop skills to
obtain employment by learning how to search for jobs. As previously mentioned,
individuals who are seeking employment often have barriers and circumstances that
discourage them from actively seeking employment. Noordzij et al. (2013) conducted a
study to examine the effects of learning goal orientation on the self-regulation of
individuals who were unemployed and seeking a job. Learning goal orientation helps
individuals form a new perspective towards the job search process and provides tools on
how to handle rejection, evaluate feelings, and persevere through the process. This
training also helped individuals view the process more positively and gave goals to act
on, thus improving the job search process (Noordzij et al., 2013).

Incentives can also be an effective strategy. In a study evaluating the effect
monetary incentives had on engagement, researchers found that individuals who
abstained from alcohol and received incentives to come to training were more receptive
to attending classes. They also attended more training sessions than those who did not

receive incentives (Koffarnus et al., 2013). Because individuals with low income were
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able to utilize the money to address their needs, they were more inclined to be engaged
once they received the incentives. Koffarnus et al. (2013) emphasize that implementing
incentives into the program not only “helps alleviate poverty by delivering monetary
vouchers to people who could benefit from them, but would have the additional benefit of
promoting attendance, performance, and skill acquisition in the training program” (p.
589). Another study evaluating attrition and attendance in a fatherhood training program
emphasized that incentives may also be more effective in influencing attendance with
vulnerable populations (Laxman et al., 2019).

Other studies also recommended improvements. Miller (2017) suggests that in
order to reduce attrition and improve retention rates is to provide space for students to
truly engage. He also emphasized that faculty play a critical role in persistence, retention,
and graduation of adults. Paying attention to the nature of the students and how they
process information also increases retention. Also including professional development,
administrative and staff professional development, and student orientation into the
program is another solution to retention (Miller, 2017), and encouraging client-staff
relationships will help encourage individuals to stay in the program (Petty & Thomas,
2014). Morison and Cowley’s (2017) study evaluating education programs emphasized
utilizing personal interventions to address time management and support for students,
could improve retention rates in education programs.

Limitations

While researching, it was found that there was a lack of literature specifically

regarding holistic job skills training programs like the nonprofit organization FaithWorks.

There was literature pertaining to similar programs such as adult education programs,

15



supported education programs, parent education and therapy programs. Since there was a
lack of literature regarding this program, the literature included in the review reflects that
of job skills programs and education programs. However, job skills programs and adult
education programs serve similar purposes in that they both provide individuals with the
skills needed to obtain employment and education. Therefore, the literature may be
applicable in certain aspects to job skills programs.
Implications

Based on the literature reviewed above, this section will review the implications
for practice, research, and policy. Job skills training and adult education programs both
serve vulnerable populations, whether it is young or older adults experiencing
homelessness, mental illnesses, difficulties learning, unemployment, poverty, or criminal
involvement. These individuals also endure many struggles and barriers when it comes to
succeeding in education and employment.
Practice

As revealed in the literature, the populations most inclined to engage in job skills
training are those who have experience with homelessness, mental illness, poverty,
unemployment, and criminal involvement. Individuals within these populations also
endure more barriers and difficulties as a result of these circumstances, which can also
lead to additional difficulties within their life including familial difficulties and
employment difficulties. One practice implication from the literature is to provide more
services, such as childcare, financial assistance, and transportation, for individuals with
these challenges so that they can eliminate the financial and personal challenges

associated with participating in a job skills training program.
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Another implication for practice is to address the motivation and support of an
individual. Motivation and support are critical aspects of success for individuals pursuing
a job skills training program or employment (Arbesman, & Logsdon, 2011; Davis et al.,
2013; Liu et al., 2014; Stoneman & Lysaght, 2010). Working towards building an
individual’s motivation can help individuals build their self-efficacy, confidence, and
willingness to participate, which can then improve their success. Motivation and support
can be encouraged by building relationships with individuals within the program.

Another implication for practice is to implement different strategies to increase
retention. One specific strategy mentioned in the literature is the implementation of
incentives. Based on the literature incentives have proven to be effective in increasing
retention in participants as well as provide financial support to those who need it
(Koffarnus et al., 2013; Laxman et al., 2019). Another strategy to increase retention is to
implement additional components to improve the academic success of participants in the
program. One area is in literacy. Mellard, Woods, and McJunkin (2015) conducted a
study comparing literacy rates and found that literacy levels were different when
comparing young adults and older adults with low literacy levels. Literacy is an important
component of job skills training programs especially when it pertains to completing the
course work. To help individuals succeed in the course practitioners should focus on
understanding the different populations, provide alternative models for reading, and
alternatives to evaluating performance measures (Mellard et al., 2015). Another
technique to decreasing attrition is improving implementation strategies, through training
development (Miller, 2017) because the success of the implementation can impact

individuals in the program (Hahn, Noland, Rayens, & Christie, 2002).
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Research

Due to the lack of research regarding job skills training programs, it would be
beneficial for more research to be conducted about job skills training programs.
Additional research is also recommended on attrition in job skills training programs. As
previously mentioned, incentives are one strategy recommended to improve retention
rates in a job skills training program, a recommendation would be to further research the
implications and effectiveness of incentives in reducing attrition and improving retention
in job skills training programs.
Policy

For nonprofit organizations, policy is one aspect that can be based solely on the
organization itself; however, some policies can also be provided on a larger scale. One
policy recommendation that is mentioned in the implications for practice is to provide
additional services for individuals who may need assistance addressing barriers that may
prevent their enrollment and participation in a job skills training program.

Conclusion

No matter their demographic background, adults today may have many barriers
hinder them from being successful. As seen from the literature above, adults have
difficulties at every stage when it comes to improving their lives through education and
employment, including deciding whether to become employed, search for a job, or
engage and commit to utilizing the resources to help them become employed in society.
Some of the barriers and risks found from the literature vary from personal circumstances
and economic circumstances including lack of family support, childcare, non-compliance,

demographics, family stress, mental illnesses, and lack of transportation.
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However, with support and motivation, an individual can achieve success in a job
skills program, education program, or other employment paths because support and
motivation are two critical components to success. The support and motivation an
individual receives during this time, whether from a friend, family member, or faculty
can increase the individual’s self-efficacy and confidence which leads to success.

Increasing retention and reducing attrition in job skills training programs and
education programs can provide many benefits to individuals all over the world. Job
skills training programs provide many benefits to individuals, including employment,
increase in knowledge, increase in skill set, improvement in their economic stability,
betterment of their relationships, and reduction in crime and recidivism. The literature
suggests that reducing attrition and increasing retention rates can be achieved by
addressing the individual’s needs, providing additional resources to eliminate barriers,
provide incentives, improving implementation strategies, and building relationships to
engage, encourage, and motivate participants.

Hypotheses

Based on the review of literature above and researchers’ assumptions, this portion
of the chapter will review the researcher’s hypotheses as well as the study conducted to
answer the questions of the study.

e H1: Based on the literature above and from onsite observations, the
researcher hypothesizes that transportation would be the leading barriers
hindering applicants from attending and completing FaithWorks of

Abilene job skills training program.
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e H2: Lack of employment or needing to work will be a leading barrier
hindering applicants from attending and completing FaithWorks of

Abilene job skills training program
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CHAPTER III
METHODOLOGY

The study sought to answer the questions “why do prospective FaithWorks
students choose not to enroll in the FaithWorks program, and why some recently enrolled
in the FaithWorks program chose to withdraw without completing the program?”” To gain
better insight into this question a qualitative approach was utilized. Through this
approach, 10-20 participants were targeted for this study who either applied to
FaithWorks and did not enroll or applied and did not complete FaithWorks. Through
semi-structured phone interviews, the participants in the study were asked a series of nine
open-ended questions.

Population

For the purposes of this study, the individuals interviewed were both male and
female. The individuals were also applicants of FaithWorks of Abilene who either 1)
applied and did not enroll in FaithWorks, or 2) applied and did not successfully complete
FaithWorks (i.e., graduate).

Data Collection and Procedures

For the completion of this study IRB approval was sought. Because the study
involved semi-structured phone interviews and not in-person interviews and presented
limited risk to participants, a waiver of documented consent was requested. Once IRB

approval was obtained the data collection process began (See Appendix A).
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For the purpose of this study, convenience sampling methods were utilized. The
researcher utilized FaithWorks applicant lists to gather contact information for
individuals who fit the purpose of the study: those who 1) applied and did not enroll, and
2) applied but did not complete the program. In order to insure there was a good overall
insight into the questions, a list of over 20 applicants were collected from lists spanning
over five years.

Before conducting the phone interviews, the Informed Consent form was read to
participants, and once verbal consent was obtained, the interview continued (See
Appendix B). Through a semi-structured phone interview process of 10-30 minutes, the
participants were asked a total of nine open-ended questions regarding 1) their experience
with FaithWorks, including how they found out about the program and what they liked or
disliked, and 2) what barrier(s) prevented them from continuing and completing the
program and its impact (See Appendix C).

Throughout the data collection process, there were difficulties obtaining
participants for the study due to incorrect contact information and low participant
response. The researcher initially collected a list of over 40 individuals who applied to
FaithWorks and did not enroll or graduate from the program. From that list of 40
individuals the researcher went through everyone on the list and began contacting them.
During this time of contacting individuals there were a few problems that arose, including
incorrect, outdated, and inconclusive contact information, and low participant response.
Due to the limited time constraints and the lack of response from individuals, only 21 out
of 40 individuals were contacted. Although this was an unforeseen circumstance, this

occurrence was not a surprise because individuals from low-income areas tend to not
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have access to phones. There could also be many other reasons this occurred. However,
because of the lack of response from individuals contacted, four participants were
interviewed. Once the individuals were interviewed, there was still a lack of data, so the
sampling method and procedure were revised to include additional data collection
through secondary data analysis of FaithWorks applicant list case notes. From this
analysis, information was collected from 10 additional individuals still matching the
sample population. The data collected addressed the question, “If you were not able to
stay, what prevented you from attending and completing the program? (i.e., personal
circumstances, transportation, etc.)” Once data was collected from both the phone
interviews and the secondary data analysis the data was later transcribed and analyzed to

reveal common themes throughout the responses given to the questions.
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CHAPTER IV
FINDINGS

For this study, the sample included responses from a total of 14 individuals
(N=14). While analyzing the data and interviewing the participants, three themes became
prominent. Due to this, the questions asked in the survey were divided and sorted into
each coinciding theme. The themes that emerged throughout the research process include
the participants beginning with FaithWorks, reasons for attrition, and FaithWorks as
more than a job skills training program.

FaithWorks: The Beginning

One theme acknowledged in the qualitative interviews is the participants’
beginning with FaithWorks including what brought them to FaithWorks. The main source
of outreach the participants experienced was by word of mouth through friends and by
driving by FaithWorks. Participants of the questionnaire came to FaithWorks for multiple
reasons including bettering of skills, to find direction or stability, and to gain
employment. Although these participants came to FaithWorks for this reason they were
not able to continue. The next theme reflects their reasons for not attending or completing

the program.
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