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ABSTRACT
First-generation college students (FGCS) face unique challenges that could negatively
impact their college success. The primary purpose of this study was to examine the
experiences of FGCS attending a Christian university in the southwestern United States.
A second purpose of this study was to assess whether differences exist between White
and non-White FGCS regarding racial and cultural inclusion, academic resources,
socioeconomic status, isolation and loneliness, life experiences, sufficient academic
resources and financial concerns. An independent sample t-test was conducted to
compare the scores of gender and ethnicity of FGCS, and Levene’s test was conducted to
assess the equality of variances of the scores. Findings from this study showed that White
FGCS reported that they were more likely to feel racially and culturally included while
attending ACU. Implementing policies and plans to address mentorship would likely give
non-White FGCS a sense of belonging and connection on campus.
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CHAPTER I
INTRODUCTION
In this study, the experiences of first-generation college students (FGCS)
attending a Christian university in the southwestern United States will be explored.
Lynch (2018) describes FGCS as those whose parent(s) or legal guardian(s) have not
earned a bachelor’s degree. Being the first in one’s family to attend and complete college
is a praiseworthy accomplishment. Many FGCS are facing the pressures of being the
“first” in their families to attend college and earn degrees.
Literature suggests that FGCS are more likely to experience academic,
professional, cultural, and emotional difficulties, often resulting in a variety of adverse
outcomes that can negatively influence their ability to successfully complete their college
degrees (Hammermeister et al., 2020).
Historical Context of First-Generation College Students
FGCS are “educational pioneers” being the first or one of the first in their families
to pursue postsecondary education. FGCS are students whose parents did not go to
college (Inkelas et al., 2007). Many researchers have broadened the definition, to include
students whose parents may have attended college, but did not earn a degree (Ishitani,
2006). For the purposes of this study, a first-generation college student is defined as one
whose parents or guardians have a high school education or less and did not complete a
postsecondary degree from a college or university.
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Problem Statement
FGCS are nearly four times more likely to leave colleges and universities without
a degree when compared to their counterparts (Petty, 2014). Many FGCS face major
obstacles before stepping onto a college campus. It is predicted that the percentage of
FGCS will continue to increase, and it is important that colleges and universities
understand the diverse student needs to attract, retain, and graduate such students
(Giancola et al., 2008).
Due to the fact that their parents are not college graduates and their earning
potential is limited, many FGCS have to work during college. FGCS work because of
their obligations to meet other responsibilities they may have outside of college. As a
result, FGCS spend more time working and less time studying, in contrast to their
classmates (Petty, 2014).
Research has shown that FGCS are at a disadvantage when it comes to family
support, levels of financial assistance, knowledge of higher education, and ways to
prepare for college (Rood, 2009). Due to the aforementioned challenges, many firstgeneration students are saddled with loans and are left with financial concerns once they
have completed their education. Many colleges have four-year graduation rates of FGCS
below 30 percent, some below 10 percent. Yet most colleges offer loans that must be paid
back, whether or not the students graduate (Sanacore & Palumbo, 2015).
FGCS are more likely than their non-first-generation peers to attend college parttime (30% vs. 13%), live off-campus with family (84% vs. 60%), receive financial aid
(51% vs. 42%), or work full-time during college (33% vs. 24%) (Rood, 2009). Research
indicates that for FGCS, important factors in college enrollment include: parental
engagement, the proximity of the university to where the student lives, and the ability for
2

the student to live with their families while working towards their degree (Ecklund,
2012).
Overarching Research Questions
The experiences of FGCS and the barriers to them receiving their college degrees
will be examined. The primary research question(s) guiding this study are the following:
(1) What are the experiences among FGCS attending a private Christian university in the
southwestern United States? (2) Do FGCS of color experience differences as firstgeneration students who are white?
Research Gap and Purpose of This Study
Although studies have addressed FGCS lived experiences, this study will
investigate FGCS experiences while attending a private Christian institution. The purpose
of this exploratory study is to examine the experiences among FGCS attending a
Christian university. This study can be beneficial and provide insight into the experiences
of FGCS at the selected university. Implications may serve as useful to inform
programming plans, resource allocations, and population specific services to better meet
the needs of these students.
Significance of This Study
The study of experiences among FGCS can be a tool for improvement for the
identified college campus to better assist first-generation students’ transition into higher
learning, the campus culture, and create a sense of connection and belonging. To explore
the experiences of FGCS on a Christian university will provide unique insights that are
seldom found in the current literature. The scope and exploratory nature of this research
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study gives an important, but too often muted, voice to a significant and growing
subgroup of the larger college-going population.
Definition of Terms
For the purposes of this research study the following terms are defined: Success is
defined as receiving college degree or degree attainment. FGCS are those whose parents
have not earned a bachelor’s degree (Stebleton et al., 2014). Social isolation refers to the
loss of community and family ties.
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CHAPTER II
LITERATURE REVIEW
In this chapter, a detailed description of the literature review process, key search
terms used, and specific databases accessed during the process will be provided. In
addition, topic-specific information is provided that establishes the nature, scope, and
complexities associated with the experiences of FGCS found in the research literature.
Academic Experiences
In a longitudinal study conducted in 2005 by the National Center for Education
Statistics, among 12th graders who enrolled in postsecondary education, 46% obtained a
bachelor’s degree or higher within eight years, but only 24% of FGCS completed a
bachelor’s degree or higher within eight years (Woosley & Shepler, 2011). As maintained
by Blackwell and Pinder (2014), many FGCS are challenged by such things as inadequate
academic preparation, lack of available information, and lack of peer counseling as they
endeavor to become the first in their respective families to attend and complete college
their undergraduate degree.
FGCS often come from high schools that may not have a high level of academic
rigor and may have failed to provide FGCS with time management skills, organization
skills, and study skills. FGCS may also lack knowledge of cultural norms, rules, roles,
expectations, communication, and relationship formation; all of which are vital to one’s
collegiate experiences, success, and degree completion (Ecklund, 2012).
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Financial Experiences
According to Beating the Odds (2019), FGCS are burdened with financial
concerns, question whether they will fit with middle- and upper-class students, and
question whether their intellectual preparation is adequate, even when they are
intellectually ready for college. Many FGCS experience financial concerns that center on
the question, “Will I have enough money outside of the expense for tuition and room and
board?” Some parents of first-generation students are ashamed of their income levels, and
they do not fully understand that their financial information will remain confidential. In
addition, undocumented parents of FGCS expressed concerns that their information may
be compromised, and concerns of issues a lack of access to resources and valuable
information (Paterson, 2018).
In 2008, statistics showed that 50% of first-generation high school graduates came
from households that made less than $50,000 annually, and 16% came from households
making less than $20,000 (Blackwell & Pinder, 2014). Due to the fact that their parents
are not college graduates and their earning potential is limited, many FGCS have to work
during college. FGCS work because of their obligations to take on other responsibilities
they may have outside of college. As a result, FGCS spend more time working and less
time studying compared to their non-first-generation classmates (Petty, 2014).
Emotional and Social Experiences
A challenge facing the college-going experience of FGCS on college campuses is
living in two cultures but not belonging to either (Ardoin, 2018). FGCS often begin
college deeply rooted in the culture of their family and community of origin and then
expand into a dual cultural identity once in college (Ecklund, 2012). This can then lead to
feelings of cultural marginalization in both cultures, culture shock, and for FGCS, the
6

experience of prejudices and discrimination—especially when attending predominantly
White institutions (Ecklund, 2012).
According to the experiences of FGCS, many feel tremendous pressure, stress,
and anxiety (House et al., 2020). According to Chatelain (2018), FGCS must learn
campus culture, the language of talking to professors and other authority figures in order
to advocate for themselves, and ways to cultivate relationships on campus. Some of their
non-first-generation classmates are comfortable in this environment due to networks that
extend beyond their shared high schools (e.g., summer camps, enrichment programs, or
their parents’ socialization at country clubs and alumni gatherings). FGCS perceive more
stress, which relates to more disengagement coping, less engagement coping, and less
optimism, compared with students whose parents have more education (Finkelstein et al.,
2007).
Stebleton et al. (2014) found that FGCS experiencing mental health-related stress
tended to report lower ratings of belonging and greater levels of depression and stress
while attending college. In predominantly White institutions, marginalized groups have to
negotiate campus environments that are driven by White cultural and social norms,
policies, and practices that can shape their college experience (Ellis et al., 2019). One
study showed that FGCS are less likely to be socially integrated on campus, less likely to
be in social clubs, and less likely to have contact with faculty outside of class, which
could negatively impact their college success (Rood, 2009). According to researchers
across several disciplines, being socially isolated from others can result in feelings of
loneliness and depression and can have negative physiological effects on the body
(Stebleton et al., 2014).
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For many FGCS, feeling connected (a sense of belonging) is important. Abraham
Maslow’s hierarchy of needs speaks of “sense of belonging” as a vital element in one’s
human growth and development (IIhan et al., 2019). The need to belong and feel
connected is a necessity for all human beings to grow and to flourish. For FGCS this
sense of belonging is an essential requirement for their success on college and university
campuses (IIhan et al., 2019).
According to Reynolds (2020), some FGCS feel self-doubt and intellectual
fraudulence because of the novelty of attending college and the pressures of adjusting to a
new way of life. According to Steele and Aronson (1995), “stereotype threat” is a
considerable phenomenon of feeling the need to conform to stereotypes about their social
group. Many college students face the burden of being the first in the family to attend a
four-year college or university, which can feel overwhelming to a student. In addition,
FGCS of color experience microaggression in the form of written or verbal racial jokes
and racial slurs and excessive surveillance based on racial stereotypes (Ellis et al., 2019).
Furthermore, many FGCS face challenges of adjusting to a college environment, a
different living situation, and general academic anxieties such as course selection and
career choices (Jenkins et al., 2013).
FGCS and Their Family’s Knowledge Gap
Literature speaks to FGCS as being students whose parents have not earned a
bachelor’s degree. What is lacking is an in-depth look at the experiences of FGCS
attending a private Christian university in the southwestern United States, where the
percentage of FGCS is much lower than the population at large. This paper will provide
information that may be valuable to private Christian colleges and universities that are
serving first-generation low-income college students, a group that is considered to be a
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largely underrepresented segment of the student body, and further the overall knowledge
on FGCS.
This study also speaks to FGCS experiences and their challenges related to
pursuing and ultimately completing their college degree, and it further provides
knowledge about FGCS on a predominantly White Christian college campus, while
facing many issues of being the first in their family in pursuit of a bachelor’s degree (i.e.,
graduation rates, dropout rates, and social isolation among first generation college
students with aspirations to achieve collegiate success by completing their college
education). There is a broad consensus in the literature that FGCS are disadvantaged
relative to non-first-generation college students in the areas of access to financial and
general information about college, socioeconomic status, and academic preparation
(Rood, 2009.)
Key FGCS Demographic Characteristics
FGCS make up a distinctly diverse group of students. Thirty-eight percent of
FGCS report Hispanic/Latino origins, 23% are African American students, 17% are
Native American students, 19% are Asian American Pacific Islander students, and 13%
are White or Euro students not of Hispanic/Latino origin. When FGCS are then compared
to non-first-generation college student peers, FGCS are more likely to be ethnically or
racial minoritized students (Ecklund, 2012).
The literature suggests that FGCS are more likely to be female, married, have
children, be of nontraditional age (25 and over), identify as African American or
Hispanic, come from lower income families, identify as working class, and report more
hardships and family struggles (Simmons et al., 2018). FGCS are generally more likely to
come from low socioeconomic backgrounds and neighborhoods, to be people of color,
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and to be older. However, FGCS are not a homogeneous group in which a single set of
programs and services will address all needs and challenges that they may face while at a
college or university (Arch & Gilman, 2019).
FGCS have historically attended state universities. However, there has been an
increase in the number of FGCS who choose to enroll and attend private colleges and
universities (Ecklund, 2012). During the last 50 years, nearly half of all students who
entered a two- or four-year university withdrew without obtaining a college degree
(Grace-Odeleye & Santiago, 2019). In 2018, the Department of Education estimated that
50% of students are first-generation and are from lower median income households with
more unmet financial need compared with non-first-generation students (Grace-Odeleye
& Santiago, 2019).
FGCS are considered to be one of the fastest growing student populations,
consisting of around 34% of universities’ freshman populations, but have also been
recognized as an at-risk body of students, having the largest dropout rates in
postsecondary education (House et al., 2020). FGCS make up 30% of students in higher
education, while 24%, 4.5 million, are first-generation and low-income, which means that
there is a high number of students that are at-risk of dropping out (Opidee, 2015). It is
important to note that once FGCS leave a four-year institution, they are less likely to
return (Inkelas et al., 2007).
Degree Completion and FGCS
FGCS are less likely to complete their college degrees in a timely manner.
Previous studies have found that financial aid has heavily affected student departure. In a
few of these studies, the different types of aid were found to affect or influence student
dropout behavior in different ways (Ishitani, 2006). Loans were negatively associated
10

with college persistence. It was reported that grants that were either rewarded or in
conjunction with loans tended to have a positive effect on student retention. Additionally,
FGCS who received aid based on merit were found to have relatively low drop-out rates
(Ishitani, 2006).
While financial assistance enables FGCS to gain access to higher education, it
does not guarantee their success (Sharpe et al., 2018). Approximately 45% of
undergraduate students at both four-year and two-year institutions receive Pell or other
federal grants, but despite the availability of aid, in six years, only 21% of students who
classify as low-income and FGCS will have earned a bachelor’s degree, as compared to
57% of their continuing-generation college-going peers. FGCS face more challenges than
financial alone, as they must also deal with academic, social, and cultural challenges
(Sharpe et al., 2018). National Center for Education Statistics (NCES) data show that
11% of FGCS graduated within six years of starting. Less than one-quarter of FGCS earn
their bachelor’s degree, as opposed to 68% of their non-first-generation peers (Opidee,
2015). A study by the Department of Education showed the 10-year trajectory of students
from their sophomore year of high school moving forward and found that around 20% of
FGCS had obtained a bachelor’s degree within a decade, compared with 42% of
continuing generation college students (Beating the Odds, 2019).
FGCS report a greater commitment to graduate from colleges and universities
once they are connected with something or someone with whom they feel worthwhile.
Friendship or affinity group membership, connectedness to faculty members, and roles
and responsibilities within student organizations are examples of the various types of
activities that connect a FGCS to their institution (Grace-Odeleye & Santiago, 2019).

11

The graduation rate among FGCS is much lower than continuing generation
college students (Mehta et al., 2011). What also separates FGCS from their peers is that
they did not grow up around adults that completed college, and, as a result, are less likely
to be exposed to the needed support and the contributing factors that provide the
necessary preparation and support to FGCS as they traverse through college (Mehta et al.,
2011). It is reported that 27% of those high school seniors who were graduating would
qualify as FGCS if they were to enroll. However, it was also less likely as a group for
these students to continue and complete their college education than their continuinggeneration college peers (Ecklund, 2012).
FGCS attrition rates were higher than other students at both the second semester
of their first year and at the start of their second year of college. When factors such as
race, sex, and income were included, attrition rates were 71% higher for students who
had no college educated parents as opposed to those students who had two collegeeducated parents. This data suggests that FGCS are less likely to persist and less likely to
graduate than their continuing-generation peers (Woosley & Shepler, 2011).
FGCS are more likely to persist in college if and when they successfully separate
from their home context and integrate academically and socially into the college setting
and environment (Inkelas et al., 2007). Prior research shows that FGCS tend to be
dissatisfied with large lecture classes, not having the opportunities to participate in class,
and not interacting with faculty. FGCS benefitted from extracurricular activities with
their peers, but they were less likely to engage in these beneficial activities if those
students were not first-generation. FGCS were more likely to have friends that lived offcampus or that were not enrolled in college (Inkelas et al., 2007).

12

Social-Cultural Concerns and FGCS
FGCS are usually seen as having fewer economic, social, and cultural resources
than continuing-generation students. For example, parents of FGCS are perceived by
society as less able to provide academic guidance. Economic and social factors contribute
to FGCS “feeling out of place” and seeing their background as a burden. The literature
finds that FGCS are more likely to attend community colleges than universities, lack
social capital, are less likely to be integrated in university life, and drop out of
postsecondary institutions at higher rates (Taylor et al., 2019).
FGCS are less likely to be involved in on-campus activities. FGCS work more
hours than their continuing-generation peers, resulting in lower levels of on-campus
involvement. Additionally, it is more probable for FGCS to live off campus rather than
on, which results in lower levels of on-campus participation. Having sufficient finances,
supportive parents, adequate academic preparedness, on-campus or student acquaintance
involvement, and the ability to actively cope with stress have all been reported to be
largely accepted academic-success promoting factors (Mehta et al., 2011). Therefore,
FGCS are less prepared to succeed at colleges and universities and are forced to navigate
through other issues to a greater degree (Mehta et al., 2011).
According to Cushman (2007), FGCS may feel that their fellow college students
often seem to be members of a club of insiders, and continuing-generation students have
different expectations on how to speak, dress, spend leisure time, and interact with
faculty. FGCS are overwhelmed and fluctuate between two cultures while also trying to
balance academic demands, work, family, and social obligations. FGCS who find
mentoring relationships with faculty and other students who allow them to feel as if they
are staying true to their own self may be more likely to return after their first year.
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Academically, the social environment plays an important role and significant impact on
whether a FGCS will be able to integrate, obtain support, and achieve at the institution.
Research suggests that FGCS have lower social integration, lower involvement in student
activities, and fewer non course-related peer interactions (Woosley & Shepler, 2011).
Studies have also shown that first-generation students have reported lower levels
of belonging and greater experiences of exclusion in college, which have implications for
life satisfaction and well-being. Social capital has been proven to be associated with a
range of positive outcomes among college students, from academic indicators such as
retention, to feelings of comfort, to grade-point-average or satisfaction with school.
Despite the wealth of research on the importance of having social relationships while
attending colleges and universities, FGCS tend to be less likely to report such
relationships. As such, FGCS are unlikely to be the initiator of contact with faculty and
have less frequent interactions with faculty both inside and outside of the classroom.
They are less likely to contribute to classroom discussions, less likely to reach out to
instructors and faculty via email, attend office hours, or seek out positions in faculty
research labs.
Studies have also shown that FGCS’ limited on-campus connections may relate to
broader challenges and responsibilities. FGCS are more likely to be enrolled part-time,
live off-campus, and work more hours at their jobs than non-first-generation students.
Therefore, these constraints and the overwhelming additional demands may limit
opportunities for involvement in activities that can help to facilitate the development of
on-campus relationships at the college.
A qualitative study highlighted the discomfort of Black and Latino/a FGCS from
low-income backgrounds engaging with their professors and other persons in authority,
14

particularly regarding non-academic interactions. However, those continuing-generation
students who had encountered similar expectations or “unwritten rules” in other
environments did not have such reservations. FGCS are less likely to seek out help or
assistance, including use of on-campus support services and disclosure of potential
challenges related to the college experience (Schwartz et al., 2018).
Terenzini (1994) describes the process through which FGCS adapt to college as a
“disjunction” or a breaking of family tradition. For many FGCS, the college experience
was not in their family background, and FGCS must find a way to adjust to a new culture
and adjust to the academic and social culture of the college life (Inkelas et al., 2007).
Some FGCS also experience a disadvantage of being in a minoritized group on
predominantly White institutions. FGCS differed from continuing-generation students in
general academic preparedness, retention rates, and perceptions of their academic literacy
skills (Coffman, 2011).

Summary
FGCS face academic, financial, emotional, and social challenges while attending
colleges and universities. What is unknown, however, is whether FGCS of color face
differences than white FGCS.
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CHAPTER III
METHODOLOGY
In the methodology section of this paper the researcher will analyze how
experiences of FGCS can impact their college-going experience. This study was designed
to capture the FGCS experiences, and what factors exist that may prevent FGCS from
obtaining their degrees.
Purpose
What are the experiences of FGCS at a private Christian institution? Do FGCS
who identify as non-White experience differences from FGCS who are White? The
purpose of this exploratory study is to examine the experiences of FGCS at a private
Christian institution, and the experiences and challenges faced on college campuses and
universities. This study can be useful to programs that serve first-generation students and
also give clarity and insight on how to better meet the needs of these students attending
college or universities.
Protection of Human Subjects
This study has been approved by the Institutional Review Board (IRB) with
exempt status. The information obtained by the investigator will be kept confidential and
will not be readily determined or directly linked to participants. Abilene Christian
University’s IRB consent was needed to conduct this study (see Appendix A).
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Study Design
This exploratory, quantitative study used survey research design focusing on the
experiences of FGCS attending a private Christian university. Students attending Abilene
Christian University classified freshman to seniors that meet these criteria were invited to
participate in and complete the 1GEN Transition Survey, a 16-item survey, selfcompleted, Likert scale, sent through SurveyMonkey, and also 13 items of questions
from the Student Experiences in the Research University survey developed by Igor
Chirokov, in 2002, at the University of California at Berkeley.
Population Sample
The sample frame for this study included the population of approximately 500
current FGCS students from the 1GEN program at Abilene Christian University (ACU),
which is a private Christian university founded in 1906. The 1GEN program at ACU
helps FGCS adjust to the college experience by offering many opportunities and
resources such as helping with transition, navigating college, building community,
getting and staying connected, promoting self-advocacy, and thriving. ACU FGCS are
encouraged to get involved during their freshman year and continue throughout their
college-going process. FGCS range in classification from freshmen through seniors.
Data Collection Procedures
FGCS took the 1GEN Transition Survey, developed in 2017, by Dr. Scott Self,
Interim Assistant Provost for Academic Initiatives and Innovation and Program Director
of Online General Education and Integrated Studies at ACU online. A link to the consent
document and survey was sent to FGCS participating in the 1GEN program at ACU by
Mr. Jordan Jones, who is the Associate Director of the 1GEN program. After reviewing
the consent document, participants clicked to indicate their agreement and then proceeded
17

to SurveyMonkey. The survey questions did not collect identifying information and were
benign, representing minimal risk to participants. Furthermore, the participants’ privacy
and confidentiality were protected by the investigator and faculty advisor by ensuring that
the data was stored securely behind computer storages and locked rooms. These data will
not be shared with anyone other than the researchers.
Instruments of Measurement
There were two separate instruments used in this study of FGCS experiences
attending a private Christian university. The researcher arrived at the first instrument
used in this study by meeting with Dr. Scott Self, the developer of the 1GEN Transition
Survey, to determine if the survey would be appropriate and relevant. Researcher and
developer then went through the survey together and came to the conclusion that the
1GEN Transition Survey would be an adequate instrument to use. Therefore, the
researcher was given and granted permission to use the survey.
The final instrument used in this study was the Student Experience in the
Research University developed by Igor Chirokov, in 2002. This instrument was chosen
based on the researcher’s interests in the experiences of FGCS, and was found within the
literature review of this thesis. The researcher then emailed the developer for permission
to use the survey and was given approval to use part of the survey. The developer asked
the researcher which questions from the survey were of interest and informed the
researcher that they usually allow the use of a limited number of survey items for smallscale surveys. The developer also mentioned that there would be no cost involved.
1GEN Transition Survey
The first instrument used in this study is a 16-item, self-completed, Likert scale
survey, sent through SurveyMonkey and is attempting to measure FGCS experiences.
18

This survey asks for FGCS’ first impression after reading the questions. For each
question there are choices for participants to choose from. Questions in this survey ask
students about their gender, where they came from, their biggest and smallest concerns
about fitting in, finding friends, and whether or not they could manage academically.
Among other questions are whether or not students feel that other students, staff, or
faculty understand their life experiences and whether they are cared about on campus.
Student Experience in the Research University Survey
The second instrument used in this study was the Student Experience in the
Research University, which is a three-part survey. The first section is about students’
experiences at the university. The second section is the students’ backgrounds and
characteristics. The third section is about students’ academic experiences. The Student
Experience in the Research University has a Likert scale rating system that seeks to
measure the attitudes, opinions, perceptions of students, and seeks to understand the
experiences of FGCS attending colleges and universities.
Data Analysis Plan
The researcher used SPSS to determine and analyze the data collected. The
researcher tabulated data to determine scores of the 1GEN Transition Survey and the
Student Experience in the Research University instruments. For this analysis, control
variables included FGCS’ gender, race, and age. In order to address the research
question, the researcher used t-tests to determine whether there are variances between
White FGCS and non-White FGCS experiences. In this study, the central factor for
exploration is FGCS experiences.
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CHAPTER IV
FINDINGS
The purpose of this study was to examine the experiences of FGCS attending a
Christian university in the southwestern United States. This study further examined
demographic variables such as ethnicity, gender, location, and educational levels. What
are the experiences among FGCS on a private Christian university in the southwestern
United States? Does a person of color who is also a FGCS experience differences
compared to students who are White? This exploratory quantitative study used survey
research design to capture these experiences.
A total of 22 FGCS at Abilene Christian University responded to the survey, 21 of which
fully completed the survey. The study participants were FGCS ranging from zero months
to 61 or more months enrolled. Among the participants who responded, Table 1 shows
50% were enrolled at Abilene Christian University from 0-12 months, 27% from 13-24
months, one from 25-36 months 4.5%, 9% from 37-48 months, 4.5% from 49-60 months,
and 4.5% from 61 or more months.
Table 1
Participants Enrolled (N = 22)
Enrolled
0-12 months
13-24 months
25-36 months
37-48 months
49-60 months
61 or more months
Total

n
11
6
1
2
1
1
22

%
50
27
5
9
5
5
100
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Forty-seven percent of participants identified as Hispanic or Latino, 33% White,
14% Black or African American, 4.8% Asian/Pacific Islander, and 4.5% did not specify.
Table 2
Participants’ Race and Ethnicity (N = 21)
Ethnicity
White
Hispanic/Latino
Black/African American
Asian/Pacific Islander
Total

n
7
10
3
1
21

%
33.3
47.6
14.3
4.8
100

Descriptive statistics then featured the sample of the population as show in Table
3: 61% participants were female, 30% participants were male, and 4% transgender male
born female.
Table 3
Participants’ Gender (N = 22)
Gender
Male
Female
Transgender
Total

n
7
14
1
22

%
30.4
60.9
4.3
95.7

Additionally, 39% participants came from Metropolitan Texas (big towns, cities),
26% from Rural Texas (small towns), 17% from Rural out of state, 9% from
Metropolitan out of state, and 4% from the Abilene area, as shown in Table 4.
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Table 4
Participants’ City (N = 22)
City
Abilene area
Rural (TX)
Metropolitan (TX)
Rural Out of State
Metropolitan Out of State
Total

n
1
6
9
4
2
22

%
4.3
26.1
39.1
17.4
8.7
95.7

Respondents were asked about their biggest concern before coming to ACU, and
32% responded that their biggest concern was whether they would be able to pay for
college, 32% were concerned whether they would find friends, 14% whether they would
fit in, 14% whether they would be able to manage financially, 9% separate responses
were whether they would be able to manage academic and athletic responsibilities and
the other was that their biggest concern was time management and dealing with freedom.
Additionally, respondents were asked what was among their smallest concerns were
before coming to ACU, and 32% participants were least concerned whether they would
fit in, 32% were least concerned whether they could manage academically, 27% were
least concerned whether they would be able to find friends, and 9% of participants
whether they could pay for college.
Relationships on Hall and Cornerstone
Participants were asked about their opinions, attitudes, and behaviors about their
relationships in their residence hall. Specifically, this question sought to find whether
they have strong relationships with people on their hall, and to measure this a Likert scale
was used to rate the participants’ own beliefs. The choices ranged from strongly disagree
to strongly agree. Twenty-three percent (five participants) of respondents strongly
disagreed that they have close relationships on their hall, 27% of respondents disagreed to
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have close relationships on their hall, 9% of respondents neither agreed nor disagreed to
have close relationships on their hall, 32% agreed to have close relationships on their
hall, and 9% strongly agreed to have close relationships on their hall.
Participants were also asked about their opinions, attitudes, and behaviors about
their relationships in their cornerstone class, which is a class required of all first-year
students at ACU. Twenty-three percent of respondents strongly disagreed that they have
close relationships in their cornerstone, 14% of respondents disagreed to have close
relationships in their cornerstone, 23% of respondents neither agreed nor disagreed to
have close relationships in their cornerstone, 32% agreed to have close relationships in
their cornerstone, and 9% strongly agreed to have close relationships in their cornerstone.
Isolation and Loneliness
Regarding social connection, Table 5 shows respondents who were asked if they
feel isolated at ACU the majority of the time. Eighteen percent of participants (four
participants) stated they strongly disagree, while 32% disagreed, 18% of participants
neither agreed nor disagreed, 14% of participants agreed that they feel isolated, and 18%
of participants stated that they strongly agree that they feel isolated the majority of the
time at ACU.
Table 5
Participants’ Perceived Isolation (N = 22)
Isolation
Strongly Disagree
Disagree
Neither Agree nor Disagree
Agree
Strongly Agree
Total

n
4
7
4
3
4
22

%
18
32
18
14
18
100
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Additionally, Table 6 shows participants who were asked if the majority of the
time at ACU they felt lonely. Twenty-seven percent of participants stated that they agree
that most of the time they feel lonely at ACU, 9% stated that they strongly agree, while
23% neither agreed nor disagreed, 18% disagreed that the majority of the time they feel
lonely, and 23% of participants strongly disagreed that the majority of the time they feel
lonely at ACU.
Table 6
Participants’ Loneliness on Campus (N = 22)
Loneliness
Strongly Disagree
Disagree
Neither Agree nor Disagree
Agree
Strongly Agree
Total

n
5
4
5
6
2
22

%
23
18
23
27
9
100
Life Experiences

Respondents were asked if they know students, staff, or faculty that understand
their life experiences. Thirty-two percent of participants agreed, while 23% disagreed,
18% strongly disagreed that students, staff, or faculty understand their life experiences,
14% strongly agreed, and another 14% of participants neither agreed nor disagreed, as
shown in Table 7.
Table 7
Participants’ Life Experiences Understood (N = 22)
Life experiences
Strongly Disagree
Disagree
Neither Agree nor Disagree
Agree
Strongly Agree
Total

n
4
5
3
7
3
22

%
18
23
14
32
14
100
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Many respondents, 50%, cited that they agree and feel like people on ACU’s
campus care about them as an individual. Thirty-two percent of participants neither
agreed nor disagreed, and 14% of participants strongly agreed that people on campus care
about them.
Sufficient Academic Resources
Table 8 shows 50% of respondents agreed or strongly agreed (27%) that they
have sufficient resources to address their academic needs at ACU. Fourteen percent of
participants cited neither they agree nor disagree if they have sufficient resources to
address their academic needs, and 9% strongly disagreed that they have sufficient
academic resources to address their needs.
Table 8
Sufficient Academic Resources (N = 22)
Sufficient Resources
Strongly Disagree
Neither Agree nor Disagree
Agree
Strongly Agree
Total

n
2
3
11
6
22

%
9
14
50
27
100

Financial Concerns
The next group of survey items asked respondents if their financial needs and
concerns have been sufficiently addressed by staff at ACU Table 9 shows that 41% of
respondents agreed and 9% strongly agreed that they feel like their financial needs and
concerns were sufficiently met. Twenty-three of respondents neither agreed nor
disagreed, while 23% of respondents disagreed and 4.5% of respondents strongly
disagreed that their financial needs and concerns have been sufficiently addressed by staff
at ACU.
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Table 9
Participants’ Financial Concerns (N = 22)
Financial Concerns
Strongly Disagree
Disagree
Neither Agree nor Disagree
Agree
Strongly Agree
Total

n
1
5
5
9
2
22

%
5
23
23
41
9
100

Anxiety Before Arriving at ACU
The next item on the survey asked participants, “What contributed most to your
anxiety when you first arrived at ACU?” Participants largely indicated 41% that financial
concerns were an important factor to them upon arrival to ACU, and participants also
cited feeling isolated (23), academic requirements (18%), and 18% indicated that being
away from their family were also concerns before arriving to ACU.
Anxiety Currently at ACU
Respondents stated the area contributing most to their anxiety currently was
academic requirements (36%) and financial concerns (36%). Fourteen percent responded
that friends, mental health support, or nothing were contributing factors, while 9% of
respondents stated that being away from family was a contributor to their current level of
anxiety, and 4.5% stated that feeling isolated was a contributing factor of their current
level of anxiety at ACU.
Academic Year
Additionally, participants were asked how often during the academic year had
they contributed to a class discussion, brought up ideas or concepts from different courses
during class discussions, asked an insightful question in class, found their courses so
interesting that they did more work than what was required, communicated with the
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instructor outside of class about issues and concepts derived from a course, made a class
presentation, and/or had a class in which the professor knew or learned your name. Fifty
percent of respondents stated very often they had a class in which the professor knew or
learned their name. Often, 32% respondents contributed to a class discussion, while 23%
of respondents stated they never brought up ideas or concepts from different courses
during class discussions.
Respondents were asked how frequently have they engaged in the following
activities this academic year: taken a small research-oriented seminar with faculty,
chosen challenging courses, or worked with a faculty member on an activity other than
coursework. Only one participant of the 22 had participated in a research-oriented
seminar with a faculty member. Thus, 95% of the participants in this study reported not
having engaged with a faculty member in a research-oriented seminar. Twenty-seven
percent of respondents stated that they have chosen challenging courses at least three or
more times, 27% stated they have two times, 23% stated one time, while 23% stated that
they have never chosen challenging courses. Sixty-eight percent of respondents said that
they have never worked with a faculty member on an activity other than coursework,
14% expressed that they have worked with a faculty member on an activity other than
coursework three or more times, while 9% of respondents reported either one or two
times having worked with a faculty member on an activity other than coursework.
Respondents were asked how many hours they spend in a typical week attending
classes, discussion sessions or labs, studying and other academic activities outside of
class, attending cultural events, movies, concerts, sports or other entertainment with
others, performing community service or volunteer activities, participating in physical
exercise, recreational sports, or physically active hobbies, participating in spiritual or
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religious activities, participating in student clubs or organizations, socializing with
friends, partying, spending time with family, and/or spending time on entertainment on
television, internet, and other media. Thirty-six percent of respondents reported that they
attend class (Table 10), discussion sessions, or labs 11-15 hours per week; 36% of
respondents reported studying and other academic activities outside of class 11-15 hours
per week; 41% of respondents stated that they attend cultural events (Table 11), movies,
concerts, sports or other entertainment with others at least one hour per week; 41% of
respondents perform community service or volunteer activities one hour per week (Table
12); 45% of respondents participate in physical exercise, recreational sports, or physically
active hobbies one to five hours per week; 63% of participants stated that they participate
in spiritual or religious activities one to five hours per week (Table 13); 59% of
respondents participate in student clubs or organizations (Table 14); 32% of respondents
stated that they socialize with friends 11-15 hours per week; 68% of respondents reported
partying one hour per week; 41% of respondents stated they spend time with their
families one hour per week; while 32% of respondents reported they spend time on
entertainment on television, internet, and other media 11-15 hours per week.
Table 10
Participants’ Weekly Class Hours (N = 22)
Hours in Class/Week
1 hour
1-5
6-10
11-15
16-20
21-25
More than 30 hours
Total

n
2
1
3
8
3
3
2
22

%
9
5
14
36
14
14
9
100
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Table 11
Participants’ Weekly Cultural Event Hours (N = 22)
Cultural Event Hours/Week
1 hour
1-5 hours
6-10 hours
11-15 hours
16-20 hours
More than 30 hours
Total

n
9
6
4
1
1
1
22

%
41
27
18
5
5
5
100

Table 12
Participants’ Weekly Community Service Hours (N = 22)
Community Service/Week
1 hour
1-5 hours
6-10 hours
11-15 hours
16-20 hours
More than 30 hours
Total

n
9
6
4
1
1
1
22

%
41
27
18
5
5
5
100

Table 13
Participants’ Weekly Spiritual Hours (N = 22)
Hours of Spiritual/Week
1 hour
1-5 hours
6-10
More than 30 hours
Total

n
4
14
3
1
22

%
18
64
14
5
100
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Table 14
Participants’ Weekly Social Club Hours (N = 22)
Hours of Social Club/Week
1 hour
1-5 hours
6-10 hours
Total

n
13
7
2
22

%
59
32
9
100

Respondents reported how often they have appreciated the world from someone
else’s perspective in the classroom, how often they have appreciated the world from
someone else’s perspective outside the classroom, interacted with someone with views
that are different from their own in the classroom, interacted with someone with views
that are different from their own outside their own in the classroom, interacted with
someone with views that are different from their own outside the classroom, discussed
and navigated controversial issues in the classroom, and discussed and navigated
controversial issues outside the classroom. Twenty-nine percent of respondents reported
that they somewhat often appreciate the world from someone else’s perspective in the
classroom. Thirty percent of respondents stated that they occasionally appreciate the
world from someone else’s perspective outside the classroom. Twenty-four percent of
respondents report that they interact with someone with views that are different from
your own in the classroom, 24% of respondents report that they interact with someone
with views that are different from their own outside the classroom. Twenty-four percent
of respondents occasionally discuss and navigate controversial issues in the classroom,
and 35% rarely discuss and navigate controversial issues outside the classroom.
Participants were asked to indicate how strongly they agreed or disagreed with a
group of items about race and ethnicity, socioeconomic status, gender, religious beliefs,
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political beliefs, and sexual orientation on ACU’s campus. Twenty-nine percent of
respondents reported that students of their race and ethnicity are respected on this campus
as shown in Table 15.
Table 15
Participants’ Race Respected on Campus (N = 21)
Race Respected
Disagree
Somewhat Disagree
Somewhat Agree
Agree
Strongly Agree
Total

n
3
3
5
4
6
21

%
14
14
24
19
29
100

Forty-eight percent of respondents stated that they disagree that students of their
socioeconomic status are respected on this campus, while 53% of respondents stated that
they agree that their socioeconomic status are respected on campus as shown in Table 16.
Table 16
Participants’ Socioeconomic Status Respected on Campus (N = 21)
Socioeconomic Status Respected
Disagree
Somewhat Disagree
Somewhat Agree
Agree
Strongly Agree
Total

n
2
8
5
4
2
21

%
10
38
24
19
10
100

Table 17 shows participants’ perception regarding whether their gender is
respected on campus, and 87% of respondents perceive that students of their gender are
respected on this campus. However, 15% of respondents stated that they perceive that
students of their gender are not respected on campus.
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Table 17
Participants’ Gender Respected on Campus (N = 21)
Gender Respected
Disagree
Somewhat Disagree
Somewhat Agree
Agree
Strongly Agree
Total

n
1
2
6
6
6
21

%
5
10
29
29
29
100

Thirty-eight percent of respondents stated that they agree their religious beliefs
are respected on campus, 33% of respondents agree that their political beliefs are
respected on campus, and 55% of participants strongly agree that their sexual orientation
is respected on campus. Participants were asked how strongly they agree or disagree that
students of their immigration background are respected on this campus, and if they agree
or disagree that students with a disability or condition is respected on campus. Nineteen
percent of respondents agreed that students of their immigration background are
respected on this campus, and 19% of respondents agreed that students with a disability
or condition is respected on campus.
Participants were asked to select their level of agreement or disagreement with
their overall comfortability with the climate for diversity and inclusiveness at ACU, their
overall comfortability with the climate for diversity and inclusiveness in their major, their
overall comfortability with the climate for diversity and inclusiveness in their classes, if
they feel ACU is a safe and secure campus, and if they feel ACU is a welcoming campus.
Thirty-three percent of participants agreed that they feel comfortable with the climate for
diversity and inclusiveness at ACU, while 19% of participants strongly disagreed that
they feel comfortable with the climate for diversity and inclusiveness at ACU. Twentynine percent of participants agreed that they feel comfortable with the climate for
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diversity and inclusiveness in their major, while 19% of participants somewhat disagreed
that they are comfortable with the climate for diversity and inclusiveness in their major.
Forty-three percent of participants agreed that they were comfortable with the overall
climate for diversity and inclusiveness in their classes. Thirty-three percent of
participants felt that ACU is a safe and secure campus, while 19% somewhat disagreed.
Twenty-nine percent of participants felt that ACU is a welcoming campus, while 19%
somewhat disagree.
In deciding a major, FGCS were asked if these factors were important to them:
intellectual curiosity, leads to a high paying job, preparing me for a fulfilling career,
parental/family desires, prestige, could not get into my first choice major, or prepares me
for graduate/professional school. Seventy-two percent of participants stated that
intellectual curiosity was important to them, and 57% of participants responded that when
deciding a major, leading to a high paying job was not important to them. Further, 81%
of participants stated that when deciding a major it prepares them for a fulfilling career,
71% stated that parental/family desires was not important when deciding a major, 76%
stated that prestige was not important when deciding a major, 100% stated that if they
could not get into their first choice major was not important to them, and 60% of
respondents stated that when deciding a major if it prepares them for
graduate/professional school is not important to them.
Participants were asked how often have they experienced open channels of
communication between faculty and students regarding student needs (29%), students
treated fairly by the faculty (43%), clear explanation on what constitutes plagiarism
(33%), faculty providing prompt and useful feedback on student work (33% stated
somewhat often), faculty maintaining respectful interactions in classes (43% stated very
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often), opportunities for active participation in lecture and discussion classes (48% stated
often), or an instructor who increases your enthusiasm for the subject (33% stated very
often).
Respondents were asked their satisfaction level with their educational experience
in their major regarding the variety of courses available (48% stated they were satisfied),
the quality of lower-division courses in their major (38% stated they were satisfied),
quality of upper-division courses in their major (43% stated they were satisfied), and
communication between students and the department (33% stated they were somewhat
satisfied). Participants were asked about their overall educational experience satisfaction
regarding academic advising by faculty, academic advising by school or college staff,
academic advising by departmental staff, quality of faculty instruction, quality of
teaching by graduate students, availability of courses for general education or breadth
requirements, availability of courses needed for graduation, access to small classes,
access to faculty outside of class, ability to get into a major that you want, opportunities
for research experience or to produce creative products, educational enrichment
programs, or availability of library resources.
Twenty-nine percent of respondents stated they were somewhat satisfied with
academic advising by faculty, while 14% were dissatisfied. Forty-eight percent of
respondents were satisfied with academic advising by school or college staff. Thirty-five
percent were satisfied with academic advising by departmental staff (Table 18). Thirtyeight percent were somewhat satisfied with quality of faculty instruction. Forty-three
percent were somewhat satisfied with the quality of teaching by graduate students.
Thirty-eight percent of respondents were somewhat satisfied with the availability of
courses for general education or breadth requirements. Thirty-three percent of
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respondents were somewhat satisfied with the availability of courses needed for
graduation, while 19% were dissatisfied. Twenty-nine percent were satisfied with the
access to small classes. Thirty-three percent of respondents were satisfied with their
access to faculty outside of class, while 14% were dissatisfied. Forty-three percent of
respondents were very satisfied with their ability to get into a major that they want, while
14% were dissatisfied. Thirty-three percent stated they were satisfied with opportunities
for research experience or to produce creative products, while 14% were dissatisfied.
Thirty-eight percent of respondents stated they were very satisfied with educational
enrichment programs, and 43% of respondents were very satisfied with the availability of
library resources, while 14% were dissatisfied.
Table 18
Participants’ Academic Advising (N = 21)
Academic Advising Satisfied
Dissatisfied
Somewhat Dissatisfied
Somewhat Satisfied
Satisfied
Very Satisfied
Total

n
3
2
6
5
5
21

%
14
10
29
24
24
100

Participants were asked if they agree or disagree as feeling valued as an individual
at ACU, if they feel they belong at ACU, and knowing what they know, would they still
choose ACU. Twenty-four percent of respondents agreed that they feel valued as an
individual at ACU, while 14% stated they strongly disagree. Twenty-four percent of
respondents stated that they feel they belong at ACU, while 19% stated they disagree.
Thirty-three percent of respondents stated they strongly agreed that knowing what they
know, would they still choose ACU, while 14% stated they somewhat disagreed.
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In order to meet college expenses this academic year respondents reported having
applied for financial aid scholarships, and/or grants (90%), shown in Table 19, asked the
financial aid office to reevaluate their application (24%), bought fewer books, bought
cheaper/used books, read books on reserve (71%), as shown in Table 20, took a leave of
absence or a quarter/semester off (0%), took more courses per term (57%), took action to
graduate more quickly (33%), did not retake a class to improve their grade (43%), took a
community college course because it was cheaper (38%), shown in (Table 21), took a job
for the first time at college (14%), worked before but increased the number of hours
worked (29%), as shown in (Table 22), increased the debt they carry on their credit card
(24%), or increased their annual student loan amount (29%), shown in (Table 23).
Table 19
Applied for Financial Aid Scholarships and/or grants (N = 21)
Applied for Financial Aid Scholarships/Grants
Yes
No
Total
Table 20
Bought Cheaper or Used Books (N = 21)
Bought Cheaper/Used Books
Yes
No
Total

n
15
6
21

%
71
29
100
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n %
19 90
2 10
21 100

Table 21
Took a Cheaper Community Course (N = 21)
Cheaper Community Course n %
Yes
8 38
No
13 62
Total
21 100
Table 22
Increased Number of Hours Worked (N = 21)
Increased Hours Worked
Yes
No
Total

n
6
15
21

%
29
71
100

Table 23
Increased Student Loan Amount (N = 21)
Increased Student Loans
Yes
No
Total

n
6
15
21

%
29
71
100

Study Findings
Gender
As shown in Table 24, FGCS males and females reported differences regarding
class engagement, being engaged in diversity, and perceived cultural inclusion while
attending ACU Additionally, there was not a significant difference between male and
female FGCS regarding high impact learning activities on campus, nor in their education
and majors, and FGCS did not show a major difference in feeling valued on campus.
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More specifically, female FGCS reported more active class engagement, being engaged
in diversity, and perceived cultural inclusion.
Table 24
Results of Independent Samples Test for Equality of Means for Sex of FGCS
Conceptual Theme
Active class engagement
High impact learning activities
Engage diversity
Perceived racial inclusion
Perceived cultural inclusion
Education
Feeling valued

M
3.40
1.79
3.42
4.56
4.55
4.37
4.13

SD
1.15
0.64
1.24
0.90
0.79
1.61
1.56

t
2.490
0.900
2.512
0.833
3.106
1.495
1.486

P
.022*
.379
.021*
.415
.006*
.151
.154

Ethnicity
In Table 25, the evidence from this study regarding ethnicity suggests there was a
difference between how non-White FGCS and White FGCS perceived racial inclusion on
ACU’s campus. As a result, non-White FGCS reported less likely to feel included while
attending ACU, while White FGCS reported more likely to belong and feel included
while attending ACU
Table 25
Results of Independent Samples Test for Equality of Means for Ethnicity of FGCS
Conceptual Theme
Active class engagement
High impact learning activities
Engage diversity
Perceived racial inclusion
Perceived cultural inclusion
Education
Feeling valued

M
3.40
1.79
3.42
4.56
4.55
4.37
4.13
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SD
1.15
0.64
1.24
0.90
0.79
1.61
1.56

t
-0.311
0.819
0.952
2.309
0.747
-0.304
1.022

P
.759
.423
.353
.032*
.464
.764
.320

CHAPTER V
DISCUSSION
The present exploratory study aimed to examine the experiences of FGCS
attending a Christian university. The findings for the present study will inform and
provide insight into the experiences of FGCS at Abilene Christian University.
This quantitative study focused on FGCS experiences attending a private
Christian university. Students attending Abilene Christian University classified as
freshmen to seniors that met these criteria were able to participate and complete the
1GEN Transition Survey, a 16-item survey, self-completed, Likert scale, sent through
Google Form, and also 13 items of questions from the Student Experiences in the
Research University survey developed by Igor Chirokov at the University of California at
Berkeley.
Discussion of Major Findings
In order to address the questions, this exploratory study required descriptive
statistics to identify the first-generation college experience among those attending a
Christian university. Additionally, independent samples t-tests were run to explore the
variances relating to gender and race associated with student’s first-generation college
experiences. What are the experiences among FGCS on a private Christian campus in the
southwestern United States? Does a person of color FGCS experience differences as
students who are white? These study findings are significant with the literature based on
FGCS experiences attending college and living in two cultures, but not belonging to
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either (Ardoin, 2018). These findings are consistent with the literature that reports that
FGCS are more likely to be female students (Simmons et al., 2018).
Implications for Practice and Policy
In this study’s findings, non-white FGCS did not feel as culturally included while
attending a Christian university. Practitioners should consider ways to be more inclusive
of FGCS in their spheres of influence, whether on campus, in the classroom, or
workspaces. Fostering a culturally inclusive learning environment would help to support
FGCS connectedness on campus. The 1GEN Program does an incredible job of
supporting and offering assistance to FGCS, but additionally more awareness and
partnerships with culturally diverse programs on ACU’s campus may assist FGCS in
addressing and meeting their needs.
Based on the findings of the present study of FGCS, implementing policies and
plans that address FGCS mentorship would likely give non-white FGCS a sense of
belonging and connection to the university. Specifically, this mentorship program would
consist of first-generation faculty and staff making a weekly to bi-weekly check-in with
FGCS on campus which would then strengthen connections on campus.
Implications for Further Research
The findings from this study resulted in observations that may have implications
on future practice in working with FGCS attending a Christian university. Why do nonWhite FGCS perceive to be less racially included? What are more ways that campuses
can include FGCS of color? Implications may serve as useful to inform programming
plans, resource allocations and population specific services to better meet the needs of
these students.
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Limitations
There are multiple limitations to this study that should be noted. A small sample
size was represented for this study. A total of 22 FGCS participated in the study, although
one participant did not fully complete the survey, which left gaps in the data. A larger
sample size might have led to a clearer representation of the FGCS experience at a
Christian university. The present study was limited to one school represented, as opposed
to using a variety of colleges and universities. Initial data collection timeline was given
out a week before the Thanksgiving holidays, which did not allow for a realistic chance
for many responses. Initial survey data were collected during unusual circumstances, as
the COVID-19 pandemic saw many students return home to work and go to school
remotely. No incentives were offered while the survey was administered and collected.
The researcher was not given full access to the full Student Experience in the Research
University survey by the creator, which captures the entire FGCS experiences. This
survey solely relies upon students’ self-reported data that give an overview of students’
experiences but is not far-reaching and comprehensive. Making this study qualitative to
conduct interviews would have given this study a clearer picture of FGCS experiences.
Recommendations
If this study were to be conducted again, recommendations for future studies
would be to shorten the length of the survey items, as there was a delay in survey
responses. Also, this study would have benefitted from more time to collect data.
Additionally, no incentives were offered. Incentives would have, most likely, increased
the number of participants in this study.
The 1GEN Program supports and offers assistance to FGCS, but additionally
would seem to benefit from partnering with culturally diverse programs on ACU’s
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campus such as the Office of Multicultural Affairs may assist FGCS in being more
connected on ACU’S campus.
Conclusion
The focus and scope of this study was to examine the experiences among FGCS
attending a Christian university. The major findings of this study showed that White
FGCS perceived to be more racially included while non-white FGCS perceived to be less
racially included attending a Christian university. Additionally, this study showed that
female FGCS reported more active class engaged, being engaged in diversity, and
perceived cultural inclusion. This study will hopefully provide insight into the
experiences of FGCS at Abilene Christian University. The goal is for Christian colleges
and universities to better serve the FGCS population by more active class engagement,
engaging diversity, engaging cultural and racial inclusion, resource allocation, and
population specific services to better meet the needs of FGCS students. Fostering a
culturally inclusive learning environment would help to support FGCS connectedness on
campus. Providing a FGCS mentorship program would likely give non-white FGCS a
sense of belonging and connection to the university. As stated earlier, a mentorship
program would consist of first-generation faculty and staff making a weekly to bi-weekly
check-in with FGCS on campus which would then strengthen connections on campus.
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APPENDIX B
IRB Consent Form

You may be able to take part in this research study. This form provides important
information about that study, including the risks and benefits to you as a potential
participant. Please read this form carefully and ask the researcher any questions that you
may have about the study. You can ask about research activities and any risks or benefits
you may experience. You may also wish to discuss your participation with other people,
such as your family doctor or a family member.
Your participation in this research is entirely voluntary. You may refuse to participate or
stop your participation at any time and for any reason without any penalty or loss of
benefits to which you are otherwise entitled.
PURPOSE AND DESCRIPTION:
This study focuses on the experiences of first-generation college students
attending a private Christian university. The intention is to explore FGCS who identify as
non-white experience differences as students who are white? Also, the experiences and
challenges faced on college campuses and universities. This study can be useful to
programs that serve first-generation students and also give clarity and insight on how to
better meet the needs of these students attending these universities.
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If you choose to be a selected for participant in this study, you will be asked to complete
a survey that is expected to take 30 minutes. During the course of these visits, you will be
asked to participate in the following procedures:
•

Complete a brief demographic questionnaire that will take one minute to complete.

•

You will be asked to complete a survey that includes 29 questions that will take
approximately 30 minutes to complete.

RISKS & BENEFITS:
The survey questions will not collect identifying information and are benign, representing
minimal risk to participants. You may not experience any personal benefits from
participating in this study.
PRIVACY & CONFIDENTIALITY: Any information you provide will be confidential
to the extent allowable by law. Some identifiable data may have to be shared with
individuals outside of the study team, such as members of the ACU Institutional Review
Board. Otherwise, your confidentiality will be protected by not collecting identifying
information and are benign, representing minimal risk to participants.
The primary risk with this study is breach of confidentiality. However, we have taken
steps to minimize this risk. We will not be collecting any personal identification data
during the survey. However, SurveyMonkey may collect information from your
computer. You may read their privacy statements here:
https://www.surveymonkey.com/mp/policy/privacy-policy/.
COLLECTION OF IDENTIFIABLE PRIVATE INFORMATION OR
BIOSPECIMENS:
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After identifying information is removed, your data may be used for future research,
including by other researchers, without contacting you again.
CONTACTS: If you have questions about the research study, the lead researcher is
Thurmond Metters and may be contacted at 325-280-6320, tdm02b@acu.edu. If you are
unable to reach the lead researcher, or wish to speak to someone other than the lead
researcher, you may contact Dr. Malcolm Scott, PhD, MSW, 325-674-2072,
mes18b@acu.edu. If you have concerns about this study, believe you may have been
injured because of this study, or have general questions about your rights as a research
participant, you may contact ACU’s Chair of the Institutional Review Board and
Executive Director of Research, Megan Roth, Ph.D. Dr. Roth may be reached at
(325) 674-2885

megan.roth@acu.edu
320 Hardin Administration Bldg, ACU Box 29103
Abilene, TX 79699
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APPENDIX C
1GEN Transition Survey
This survey asks questions about your experiences here at Abilene Christian
University. Please give your first-impression responses to these questions.

Gender *
o Male
o Female
o Other: ____________________________

Ethnicity *
o White
o Hispanic or Latino
o Black or African American
o Native American or American Indian
o Asian/Pacific Islander
o Other: ____________________________

I came from:
o Abilene area
o Rural Texas (small towns)
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o Metropolitan Texas (big towns, cities)
o Rural out of state
o Metropolitan out of state

How long have you been enrolled at ACU?
o 0-12 months
o 13-24 months
o 25-36 months
o 37-48 months
o 49-60 months
o 61 or more months

Before coming to ACU, my BIGGEST concern was:
o Whether I would fit in
o Whether I could pay for college
o Whether I would find friends
o Whether I could manage academically
o Other: ____________________________

Before coming to ACU, my SMALLEST concern was:
o Whether I would fit in
o Whether I could pay for college
o Whether I would find friends
o Whether I could manage academically
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o Other: ____________________________

Please read each question, and then respond on a scale of 1-5, 1 = strongly disagree,
5 = strongly agree.
I have close relationships with people on my hall:
1) Strongly disagree
2) Disagree
3) Neither Agree nor Disagree
4) Agree
5) Strongly Agree

I have close relationships with people in my Cornerstone:
1) Strongly disagree
2) Disagree
3) Neither Agree nor Disagree
4) Agree
5) Strongly Agree

The majority of the time at ACU I feel isolated:
1) Strongly disagree
2) Disagree
3) Neither Agree nor Disagree
4) Agree
5) Strongly Agree
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The majority of the time at ACU I feel lonely:
1) Strongly disagree
2) Disagree
3) Neither Agree nor Disagree
4) Agree
5) Strongly Agree

I know students/staff/faculty who understand my life experiences:
1) Strongly disagree
2) Disagree
3) Neither Agree Nor Disagree
4) Agree
5) Strongly Agree

I feel like people on campus care about me as an individual:
1) Strongly disagree
2) Disagree
3) Neither Agree nor Disagree
4) Agree
5) Strongly Agree

I believe that there are sufficient resources to address my academic needs:
1) Strongly disagree
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2) Disagree
3) Neither Agree nor Disagree
4) Agree
5) Strongly Agree

My financial needs/concerns have been sufficiently addressed by staff at ACU:
1) Strongly disagree
2) Disagree
3) Neither Agree nor Disagree
4) Agree
5) Strongly Agree

The first two questions are about when you CAME to ACU, the last two are about
how you feel NOW.
When you first arrived, what was your level of anxiety about being at ACU?
1 = No

2

3

4

5

6

7

8

anxiety

9

10 =
High
anxiety

When you first arrived at ACU, what contributed most to your anxiety?
o Academic requirements
o Financial concerns
o Feeling isolated
o Being away from family
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o Other: ____________________________

What is your CURRENT level of anxiety about being at ACU?
1 = No

2

3

4

5

6

7

8

9

anxiety

10 =
High
anxiety

Which area is contributing most to your anxiety now?
o Academic requirements
o Financial concerns
o Feeling isolated
o Being away from family
Other: ____________________________

STUDENT EXPERIENCE IN THE RESEARCH UNIVERSITY SURVEY
During this academic year, how often have you done each of the following?

Never
(1)

Rarely
(2)

Occasionally
(3)

Contributed to
a class
discussion
Brought up
ideas or
concepts from
different
courses during
class
discussions
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Somewhat
Often
(4)

Often
(5)

Very
Often
(6)

Asked an
insightful
question in
class
Found your
courses so
interesting that
you did more
work than what
was required
Communicated
with the
instructor
outside of class
about issues
and concepts
derived from a
course
Made a class
presentation
Had a class in
which the
professor knew
or learned your
name

How frequently have you engaged in these activities so far this academic year?
Never
(1)

One time
(2)

Taken a small
research-oriented
seminar with
faculty
Chosen
challenging
courses
Worked with a
faculty member
on an activity
other than
coursework (e.g.
student
organization,
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Two times
(3)

Three or more
times
(4)

campus
committee,
cultural activity)
How many hours do you spend in a typical week (7 days) on the following activities?
0
(1)

1-5
(2)

6-10
(3)

Attending classes,
discussion
sections, or labs
Studying and
other academic
activities outside
of class
Attending cultural
events, movies,
concerts, sports or
other
entertainment with
others
Performing
community
service or
volunteer
activities
Participating in
physical exercise,
recreational
sports, or
physically active
hobbies
Participating in
spiritual or
religious activities
Participating in
student clubs or
organizations
Socializing with
friends
Partying
Spending time
with family
Spending time on
entertainment
from television,
internet, and other
media
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11-15
(4)

16-20
(5)

21-25
(6)

26-30
(7)

More
than 30
(8)

This academic year, how often have you done each of the following?
Never
(1)

Rarely
(2)

Occasionally
(3)

Appreciate
the world
from
someone
else’s
perspective
in the
classroom
Appreciate
the world
from
someone
else’s
perspective
outside the
classroom
Interact with
someone
with views
that are
different
from your
own in the
classroom
Interact with
someone
with views
that are
different
from your
own outside
the
classroom
Discuss and
navigate
controversial
issues in the
classroom
Discuss and
navigate
controversial
issues
outside the
classroom
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Somewhat
often
(4)

Often
(5)

Very
often
(6)

Please indicate how strongly you agree or disagree with the following statements in terms of
yourself.
Strongly
disagree
(1)

Disagree
(2)

Somewhat
disagree
(3)

Somewhat
agree
(4)

Agree
(5)

Strongly
agree
(6)

Students of
my
race/ethnicity
are respected
on this
campus
Students of
my socioeconomic
status are
respected on
this campus
Students of
my gender
are respected
on this
campus
Students of
my religious
beliefs are
respected on
this campus
Students of
my political
beliefs are
respected on
this campus
Students of
my sexual
orientation
are respected
on this
campus

Please indicate how strongly you agree or disagree with the following statements in terms of
yourself.
Strongly
disagree
(1)

Disagree
(2)

Somewhat
disagree
(3)
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Somewhat
agree
(4)

Agree
(5)

Strongly
agree
(6)

Not
applicable
(99)

Students of
my
immigration
background
are
respected
on this
campus
Students
with a
disability or
condition
like mine
are
respected
on this
campus

Please select your level of agreement or disagreement with the following statements.
Strongly
disagree
(1)

Disagree
(2)

Somewhat
disagree
(3)

Overall, I
feel
comfortable
with the
climate for
diversity and
inclusiveness
at ACU
Overall, I
feel
comfortable
with the
campus
climate for
diversity and
inclusion in
my major.
Overall, I
feel
comfortable
with the
climate for
diversity and
inclusion in
my classes
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Somewhat
agree
(4)

Agree
(5)

Strongly
agree
(6)

ACU is a
safe and
secure
campus.
ACU is a
welcoming
campus.
Were the following factors very important to you in deciding your major?
Yes
(1)

No
(0)

Intellectual curiosity
Leads to a high paying job
Preparing me for a fulfilling
career
Parental/family desires
Prestige
Could not get into my first
choice major
Prepares me for
graduate/professional school
Other, please elaborate:
How often have you experienced the following?
Never
(1)

Rarely
(2)

Occasionally
(3)

Open channels
of
communication
between
faculty and
students
regarding
student needs,
concerns, and
suggestions
Students
treated fairly
by the faculty
Clear
explanation on
what
constitutes
plagiarism
Faculty
providing
prompt and
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Somewhat
often
(4)

Often
(5)

Very
often
(6)

useful
feedback on
student work
Faculty
maintaining
respectful
interactions in
classes
Opportunities
for active
participation in
lecture and
discussion
classes
An instructor
who increases
your
enthusiasm for
the subject
How satisfied or dissatisfied are you with each of the following aspects of your educational
experience in the major?
Very
dissatisfi
ed
(1)

Dissatisfi
ed

Somewha
t
dissatisfi
ed

(2)
(3)

Variety of
courses
available in
your major
Quality of
lowerdivision
courses in
your major
Quality of
upperdivision
courses in
your major
Communicati
on between
students and
the
department
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Somewh
at
satisfied
(4)

Satisfie
d

(5)

Very
satisfie
d
(6)

Not
applicabl
e-no
courses
taken
(99)

How satisfied or dissatisfied are you with each of the following aspects of your educational
experience overall?
Very
Somewhat
Dissatisfied
dissatisfied
dissatisfied
(2)
(1)
(3)
Academic
advising by
faculty
Academic
advising by
school or
college staff
Academic
advising by
departmental
staff
Quality of
faculty
instruction
Quality of
teaching by
graduate
students
Availability of
courses for
general
education or
breadth
requirements
Availability of
courses needed
for graduation
Access to
small classes
Access to
faculty outside
of class
Ability to get
into a major
that you want
Opportunities
for research
experience or
to produce
creative
products
Educational
enrichment
programs (e.g.,
service-
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Somewhat
satisfied
(4)

Satisfied
(5)

Very
satisfied
(6)

learning, study
abroad,
internships)
Availability of
library
resources
Please select your level of agreement or disagreement with the following statements.
Strongly
disagree
(1)

Disagree
(2)

Somewhat
disagree
(3)

I feel
valued as
an
individual
at this
campus
I feel that I
belong at
ACU
Knowing
what I
know now,
I would
still choose
to enroll at
ACU
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Somewhat
agree
(4)

Agree
(5)

Strongly
agree
(6)

Which of the following have you done this current academic year to meet college expenses?
Yes, doing now or have done
(1)
Applied for financial aid,
scholarships, and/or grants
Asked the financial aid office
to reevaluate my application
Bought fewer books, bought
cheaper/used books, read
books on reserve
Took a leave of absence or a
quarter/semester off
Took more courses per term
Took action to graduate more
quickly
Did not retake a class to
improve my grade
Took a community college
course because it was cheaper
Took a job for the first time at
college
Worked before but increased
the number of hours worked
Increased the debt I carry on
my credit card
Increased my annual student
loan amount
Other, please elaborate:
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No
(0)

APPENDIX D
Permission to Use Survey
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