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Abstract
The researcher conducted this qualitative descriptive case study at one high school in Texas that
described secondary teachers’ perceptions of implementing response to intervention (RTI). The
purpose of the study was to better understand and define secondary teachers’ perceptions and
experiences, including the campus leadership’s role, in an RTI implementation. The study served
to understand teachers’ role in implementing RTI at the secondary level. This qualitative
descriptive study focused on the secondary teachers’ perceptions of the benefits, challenges and
barriers, level of teacher responsibility, and the role that leadership plays in an RTI
implementation. The case study focused on applying Fullan’s theory of change to the RTI
implementation. Theory of change focuses on opportunities for educators to build professional
knowledge, create a culture based on collaboration, and implement a shared vision and
ownership. The data sources for the case study included 12 semistructured teacher interviews, a
focus group discussion with nine campus administrators, campus teacher leaders, and
instructional coaches, and an analysis of the district and campus RTI implementation documents.
The results of the study showed the importance of involving teachers during RTI
implementation. The results also showed that all stakeholders in the school community should
have a clear understanding and knowledge of the purpose of RTI, including how it supports
students, and that teachers should receive the necessary time and resources to implement RTI at
the secondary level. By completing this study, districts and campus leaders have valuable input,
experiences, and perceptions of secondary teachers that can help improve the RTI
implementation process at the secondary level.
Keywords: Response to Intervention, secondary, teacher perception, change theory,
educational change
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Chapter 1: Introduction
The primary focus of schools, teachers, and instructional leaders is to promote and ensure
students’ academic success (Jimerson et al., 2015). The National Center for Education Statistics
indicated in the 2019 National Report Card that there is an increasing gap in academic
achievement between high and low-performing students in reading and math (National Center
for Education Statistics, 2019). To help promote student success, schools and school leaders
explore and research programs, practices, or opportunities to close gaps in student learning and
help struggling students succeed. One program that schools and school leaders choose is
Response to Intervention (RTI). Schools increasingly turned to an RTI implementation to
support struggling students and help close their achievement gap.
RTI is a multitiered support system (MTSS) that provides high-quality instruction and
specific interventions matched to students’ needs to improve academic success (Bohanon et al.,
2016). The RTI Action Network (2020) defined RTI as a multitiered approach to identifying
learning or behavior needs in students using high-quality, first-time instruction, ongoing
assessments, and tiered, data-driven, and evidence-based interventions levels. RTI provides
individually designed support based on the student’s needs (Burns et al., 2019; Maier et al.,
2016).
RTI developed after legislative mandates, including the No Child Left Behind Act, the
Every Student Succeeds Act, and the Individuals with Disabilities Education Improvement Act,
and the school system’s desire to help academically and behaviorally struggling students by
providing a consistent framework for educational planning and intervention support (McCrary et
al., 2017). The adoption of the No Child Left Behind Act (NCLB) in 2001, which contained an
initiative to improve early literacy and math comprehension in students, prompted schools to
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begin looking at alternatives to support traditional classroom instruction. The Every Student
Succeeds Act (ESSA) of 2015, which replaced the NCLB, included initiatives to continue early
literacy and math intervention (U.S. Department of Education [DOE], 2015). ESSA required
states to take the following steps in improving public education by establishing high academic
standards for students, developing an accountability system for schools to measure performance,
and identifying schools that need support and improvement (DOE, 2015). In addition to these
charges, states must also focus classroom instruction on ways to protect and educate
disadvantaged and high-need students.
As there was increasing pressure for schools to improve early literacy and student
performance, Congress passed the Individuals with Disabilities Education Improvement Act
(IDEIA) of 2004. IDEIA required public schools to implement a multitiered system of support to
identify students with academic difficulties and implement personalized interventions to help
them succeed (DOE, 2015). In response to these legislative requirements, many school districts
around the country chose to implement RTI.
Background of the Problem
Initially, RTI was implemented and used in elementary grades to identify and remediate
students with a learning disability in math and/or reading before placing them in a special
education setting (King & Lemons, 2014; McKinney & Snead, 2017; Preston et al., 2016; Stahl,
2016). As school leaders experienced fewer students in the elementary grades referred for special
education services, more school leaders implemented RTI to help all academically and
behaviorally struggling elementary students (Arden et al., 2017; King & Lemons, 2014). While
the use of RTI at the elementary level is well documented, including how elementary teachers
perceive its effectiveness and implementation, there is little research to support and understand
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secondary teachers’ perceptions of an RTI implementation at the secondary level (CastroVillarreal et al., 2014; Ciullo et al., 2016; King & Lemons, 2014; McGuire, 2016). High school
teachers have expressed frustration about the additional resources, training, and the RTI
implementation process in the secondary setting (Regan et al., 2015; Sansosti et al., 2011). While
RTI is an elementary and secondary school initiative, limited research exists for a high school
implementation (Kressler & Cavendish, 2020).
Barriers to Implementation
Barriers exist to a successful RTI implementation at the secondary level, including
teachers’ perceptions about the change. Inadequate opportunities for teachers to understand a
new program, such as RTI, lead to frustration and a lack of implementation (Long et al., 2016).
An important part of any educational change, including RTI, is how teachers perceive the
efficacy and importance of the educational change, because they are instrumental in collecting,
evaluating, and using the data and information to drive the educational change (Fullan, 2016;
Kressler & Cavendish, 2020). When implementing an educational change, such as RTI, teachers
need opportunities to express their concerns, ask questions about any new learning strategy or
initiative, what the change looks like, the reason behind the change, and any critical steps in the
implementation (Buffum et al., 2018; Dunn, 2018; McKinney & Snead, 2017; Preston et al.,
2016).
Statement of the Problem
At one secondary school in suburban Texas, an RTI implementation is helping the campus
assist and support identified students who are struggling academically or behaviorally. However,
the RTI implementation at this school began without fully understanding teacher perceptions of
RTI at the secondary level and the importance of teacher perception in the RTI implementation.
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At this high school, RTI training started with five teachers and three administrators receiving a
one-day training on essential learning standards and the RTI process. The training for the rest of
the staff included a 30-minute presentation for all faculty members discussing how the campus
would be conducting student support meetings for students identified as needing RTI support. In
these support meetings, teachers, counselors, and administration would discuss data on the
student and suggest possible interventions to help the student be successful. There was no
discussion on selecting students for the RTI process, how to use the data, or how the teacher
would implement strategies to help the student succeed. There was no discussion on the
importance of the teacher in the RTI process. The problem driving this study is the lack of
research focusing on the importance of understanding the secondary teachers’ perceptions and
the role the school’s leadership influences an RTI implementation at the secondary level.
There is a lack of research that explores or examines how secondary teachers perceive RTI
as a tool to support the struggling student (Bouck & Cosby, 2019; Pyle & Vaughn, 2012),
including how teacher perception can be a possible barrier to implementation at the secondary
level (Bartholomew & De Jong, 2017; Castro-Villarreal et al., 2014; Meyers et al., 2017;
Sansosti, Telzrow, & Noltemeyer, 2010). At this secondary school, there is some confusion
about the teachers’ role in the RTI implementation process, including any benefits for students
and teachers in using RTI, and the role campus leadership plays in the implementation and
teacher perception of RTI.
Current research discusses how the school leader is essential to a successful RTI
implementation, including how the school leader supports teachers and provides training in the
RTI implementation process (Maier et al., 2016; Meyer & Behar-Horenstein, 2015). In the RTI
implementation process, school leaders can support teacher perceptions of RTI and teacher

5
implementations of RTI by communicating the purpose and shared commitment of RTI by
allowing teachers the freedom to make decisions for their classroom by using data to support
their decisions, providing the necessary resources, and removing obstacles for the teachers
(Burns et al., 2013; Greenwood & Kelly, 2017; Poon-McBrayer, 2018). The specific problem at
this secondary school is an RTI implementation without thoroughly researching and
understanding how secondary teachers would perceive RTI at the secondary level, including the
role campus leadership plays in assisting secondary teachers through the RTI process.
Purpose of the Study
The purpose of this study was to better understand and define secondary teachers’
perceptions and experiences, including the campus leaderships’ role, in the RTI implementation
at one secondary high school. A successful RTI implementation requires teachers to change and
adapt their classroom strategies and practices (Buffum et al., 2018). Teachers are necessary when
implementing any educational policy or change within a school. Therefore it is crucial to
understand their perceptions of that educational policy (Kressler & Cavendish, 2020; Thomas et
al., 2020). It is necessary to explore secondary teachers’ perceptions and experiences with an
RTI implementation (Castro-Villarreal et al., 2014; Henderson, 2018; Hollenbeck & Patrikakou,
2014). This study contributes to the information on RTI at the secondary level by extending the
research on an RTI implementation at the secondary level, including the focus on secondary
teachers’ perceptions of RTI and campus leadership’s role in developing secondary teachers’
understanding of RTI at the secondary level.
Research Questions
RQ1. What are secondary teachers’ perceptions about the benefits of RTI implementation
at the secondary level?
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RQ2. What are secondary teachers’ perceptions about challenges and barriers to an RTI
implementation?
RQ3. What are the secondary teachers’ perceptions of their level of responsibility and
their role in an RTI implementation?
RQ4. What are the secondary teachers’ perceptions of the role that campus leadership
plays in an RTI implementation?
Significance of the Study
Much of the research on RTI has focused on the students, teachers, and components of
RTI implementation at the elementary level (Bouck & Cosby, 2019; Marino & Beecher, 2010;
Sansosti et al., 2011). There is a need for research at the secondary level, including research that
will focus on secondary teachers’ perceptions of RTI (Long et al., 2016). While studies have
focused on the components of RTI at the secondary level, including campus leadership, special
education, and tiered interventions, few studies focus on the secondary teachers’ perceptions of
the practicality and implementation of RTI at the secondary level (Alahmari, 2018; Thomas et
al., 2020; Vaughn & Fletcher, 2010).
The classroom teacher is one of the most influential components of implementing any
new program or initiative because of their input and experience, including their perceptions
about the program or initiative (Fullan, 2016; Jimerson & Haddock, 2015; Kressler & Cavendish,
2020). The classroom teacher is responsible for lesson content, student assessment, and
classroom procedures, so when implementing a new initiative or educational change that impacts
their lesson content, student assessment, or classroom procedures, the classroom teacher has the
most influence on the educational change (Muhammed, 2018). Teachers are a critical element to
the success of an RTI implementation because of their willingness to participate in the
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implementation effectively and their communication during the implementation (Cowan &
Maxwell, 2015; Malatesha Joshi & Wijekumar, 2019; Meyer & Behar-Horenstein, 2015). The
significance of this research study will further expand the understanding of secondary teachers’
perceptions of RTI to help support a successful RTI implementation by having teachers become
a part of the process and providing feedback on the implementation. This study contributes to the
information on RTI by strengthening educators’ understanding of the RTI model and the
leadership’s implementation of RTI at the secondary level by focusing on teachers’ knowledge
and perceptions of RTI and the role the leader plays in the implementation
Definition of Key Terms
Capacity building. Any collaborative practice, such as coaching, technical skillbuilding, or professional learning, that enhances or improves the practice of the professional
(Fullan, 2016).
First-time instruction. First-time instruction refers to the proactive planning by the
teacher to ensure that students meet the learning objectives the first time they are introduced to a
topic, eliminating the need for remediation or interventions (Plotinsky, 2020).
Intervention. An intervention is “anything a school does above and beyond what all
students receive to help certain students succeed academically” (Buffum et al., 2018, p. 27).
Multitiered system of support (MTSS). The MTSS is a schoolwide approach that
combines ongoing assessment and appropriate interventions that helps address the needs of all
students, including struggling learners and students with disabilities, to increase student
achievement and reduce problem behaviors (DOE, 2015).
Perception. Perception is a belief or opinion that each person holds or believes to be
accurate based on how things appear (Cambridge Univ.ˍ, 2020).
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Progress monitoring. Progress monitoring is a process, using a variety of frequently
collected data through a variety of sources, that measures the progress of a student’s academic or
behavioral achievement toward an established goal (Busch & Yell, 2013).
Response to intervention (RTI). RTI is a multitiered approach that uses systematic
processes to ensure all students receive the necessary support to achieve at high levels. RTI
assists struggling students in the classroom by providing timely, targeted, and specific
interventions. The services and interventions involve different tiers of support, depending on the
level of need the student requires. The tiers of RTI include Tier I, Tier II, and Tier III
interventions. Tier I interventions are general instructional strategies any student needs to
succeed in the classroom. Tier II interventions are personalized interventions and extensions of
the essential learning standards targeted for specific students based on data assessment and
student needs. Tier III interventions are intensive and personalized interventions for targeted
students. Students receiving interventions also receive frequent progress monitoring. The level of
student progress determines any further services or interventions needed to help the student be
successful or if special education services are warranted (Buffum et al., 2018).
Struggling student. For this study, a struggling student is a student who performs below
their peers in academic progress, is at risk of not graduating from high school, has classroom
behavioral or discipline concerns that affect learning, or who appears to disengage from learning
in the classroom. Struggling students often do not have the necessary background knowledge or
proficiencies, such as organization, note-taking, or study skills, necessary to complete the task or
the experience needed to retain new knowledge (Jackson & Lambert, 2010; Klopas, 2014).
Summary
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This introductory chapter presents the background for the study that examined secondary
teachers’ perceptions of an RTI implementation at the secondary level. This qualitative case
study aimed to better understand the secondary teacher’s perceptions of an RTI implementation,
including the RTI implementation process, potential barriers to an RTI implementation, and why
RTI is necessary to support struggling students in one secondary school. Chapter 2 includes a
literature review on RTI, the purpose and definition of RTI, the components of RTI, the
significance of RTI, and the conceptual framework for change theory related to RTI.
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Chapter 2: Literature Review
The purpose of this research study was to understand and define secondary teachers’
perceptions and experiences, including the campus leadership’s role, in the RTI implementation
at one secondary school in suburban Texas. By exploring the secondary teachers’ perceptions
and experiences in an RTI implementation, including how teachers perceive campus leadership’s
role, schools can develop and implement a more substantial RTI process by using the teachers’
information about their perspectives or perceptions of RTI in the secondary classroom. This
literature review focuses on the fundamental concepts of an RTI implementation at the secondary
level. The fundamental concepts of this literature review include Fullan’s theory of change, the
history of RTI, the purpose of RTI, the components of RTI, the significance of RTI, including
the elements of an RTI model, the strengths of RTI, the challenges of RTI, the role of the
secondary teacher in an RTI implementation, and the role that campus leadership plays in the
RTI process.
I utilized the Abilene Christian University library system to identify relevant and current
literature, including the online collection of databases such as EBSCO, Sage, ERIC, and
ProQuest. These databases provided information on RTI, the history of RTI, the use of RTI in
the different grade levels, different perspectives from RTI users across many grade levels, and
Fullan’s theory of change. I also utilized information from various websites, including the U.S.
Department of Education, the Texas Education Agency, the RTI Action Network, the National
Center on Student Progress Monitoring, and the Center for Response to Intervention.
In addition, I have attended different RTI professional training sessions hosted by
Hickory Independent School District (HISD; pseudonym) and Solution Tree Press. The RTI
trainings I have attended include developing the RTI @ Work with Mike Mattos, John Hattie’s
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influences on student achievement, and professional learning committees for student
achievement. The trainings by HISD and Solution Tree Press provided a foundation for
understanding RTI in the school setting. The trainings provided a definition of RTI, the tools
used in an RTI implementation, strategies for implementing RTI on campus, and tools to offer to
teachers to help support an RTI implementation in their classroom. The tools supporting an RTI
implementation include how to identify a student who may need support in an RTI intervention,
a template to help teachers collect the initial information on students who may need RTI
interventions, strategies that can assist teachers in implementing interventions, and a guidebook
for RTI procedures in their classroom.
Conceptual Framework Discussion
This study on secondary teachers’ perceptions of an RTI implementation develops around
the conceptual framework of Fullan’s theory of educational change. Fullan’s theory of
educational change provides a system for the organization’s members to examine the program,
the processes, and the outcomes of the change while rotating through a cycle of continuous
improvement (Monaghan & King, 2018). In early works, Fullan (2001) discussed how change
occurs in the educational organization by providing opportunities for educators to build
professional knowledge, create a culture based on collaboration, and implement a shared vision
and ownership.
In The New Meaning of Educational Change, Fullan (2016) described an educational
change as the collective experiences of all organization members uniting together to focus on
increasing motivation, building capacity for results, encouraging cooperative endeavors, and
enhancing teamwork. Fullan’s theory of change has three main phases that combine to create the
intended outcome of organizational change that supports student learning and organizational
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capacity. The three phases of change are initiation, implementation, and institutionalization.
Figure 1 demonstrates the interaction of the three phases in educational change.
Figure 1
A Simplified Overview of the Change Theory Process

Note. From The New Meaning of Educational Change (p. 56), by Fullan, M. Teachers College
Press. https://michaelfullan.ca/books/new-meaning-educational-change/. Reprinted with
permission (Appendix J).
Initiation
Initiation in the change process includes all the factors that drive the decision to make an
organizational change or implement a new initiative. The factors that drive the change can
include a new policy, community pressure, external change agents, innovation, access to the
innovation, or advocacy from the teachers or campus leadership (Fullan, 2016). Educational
change in the initiation phase refers to the decision to implement the change and the
stakeholders’ experiences in putting the change into place (Hubers, 2020). Before implementing
any organizational change, it is essential to understand the relationship between the factors
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initiating the change, including the people who implement the change, the why behind it, and the
communication to the stakeholders (Muhammed, 2018). An RTI implementation is a change to
the educational process in a school, and communication is critical to the success of RTI. In
Fullan’s foundational work on change theory in education, communication is the vital link
between the organizational change and the people who implement the change (Fullan, 2001).
Once a decision to initiate an educational change, whether at the state-, district-, or
campus-level, campus leadership creates a vision or plan to address the educational change. The
vision or plan guides stakeholders, the teachers and school staff, through the educational change
and provides them an opportunity to understand and unite in sharing the goals and challenges of
the educational change (Donohoo, 2017). Campus leadership needs to remain aware of the
reasons behind implementing the educational change and its effects on the campus and the
stakeholders. The more campus stakeholders are involved in the change process, the more they
might be willing to accept, believe, and support the educational change (Muhammed, 2018). To
facilitate the adoption and implementation of an educational change, such as RTI, it is important
for the stakeholders to understand the value and why behind the educational change (Burns et al.,
2013; Duffy et al., 2012; Lopuch, 2018).
Campus leadership should implement ways to measure the involvement and readiness of
the teachers in the change process (Monaghan & King, 2018). Every school is different, and how
the school implements the educational change will vary across the various institutions
(Muhammed, 2018). Embedding educational change into the beliefs, traditions, and culture of
the school is an important part of a successful educational change, and it is crucial to include
teachers in the change process occurring on the school campus (Hubers, 2020; Thompson &
Fearrington, 2013). The more the teachers understand the reasons behind the educational change
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and how it affects them, the easier it is for them to make the change or implement the change
(Fullan, 2016; Hubers, 2020).
Teachers are often apprehensive about embracing new concepts, ideas, or changes until
they believe they have enough information to understand the new concept, idea, or change
(Hubers, 2020; Thompson & Fearrington, 2013). Once teachers realize that an RTI
implementation is there to help support and supplement their instruction in the classroom by
providing them with resources, strategies, and support, teachers become more open to RTI
interventions (Lawrence, 2012; Lopuch, 2018).To successfully implement RTI, the school
leaders should understand teachers’ perceptions and attitudes toward RTI and identify ways to
help teachers understand and embrace the change. Teachers often get asked to implement change
because of educational reform, so leadership must evaluate and address teachers’ perceptions and
concerns with implementing RTI as an educational reform (Al Otaiba et al., 2019; Cowan &
Maxwell, 2015; Thompson & Fearrington, 2013).
Change is often necessary and takes time to implement. Campus leadership should
develop a clear, systemic, and appropriate plan for implementing educational change to help the
teachers and other stakeholders understand their role in the educational change (Fullan, 2016).
Campus leadership is a critical element of planning, acting, and assessing the need for change,
developing shared knowledge and understanding of the change for stakeholders, and collecting
evidence to support the change (Donohoo, 2017). Part of the plan to implement RTI includes
establishing a teacher resource group or professional learning community specializing in RTI,
including the training, resources, ongoing support, and feedback in the RTI process (Barton et
al., 2020; Buffum et al., 2018). In addition, the professional learning community focuses on
supporting a successful RTI implementation by establishing a group of campus leaders trained in
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RTI that serve as a professional learning community for the teachers during the RTI
implementation process (Buffum et al., 2018). To achieve educational change, campus
leadership focuses on capacity building in teachers, such as collaborative practices, coaching,
and skill-building (Fullan, 2016).
Implementation
Implementation is the next phase in the change process. The implementation phase
includes the specific activities needed to implement a new initiative or program of known
components (Fixsen et al., 2005). The implementation phase is critical in the change process
because it is where the people responsible for implementing the initiative, program, or activity
begin putting the structures of the change into place to accomplish the objective and purpose of
the change (Fullan, 2016).
The specific activities in the implementation phase include the plans to implement the
change, the intended outcome of the change, and the results of the change. The implementation
phase consists of the characteristics of change that help establish the objective and purpose of the
change and affect the implementation phase (Fullan, 2016; Fullan & Stiegelbauer, 1991). The
characteristics of change include the need for change, the clarity of the change, the complexity
involved in the change, and the quality and practicality of the change (Lunenburg et al., 2012).
Need. Communication about the need, purpose, and reason for the educational change is
essential to the success of any educational change (Wisdom, 2019). Educators have a
fundamental belief that what they are doing is necessary for the success of the students they
serve (Muhammed, 2018). Teachers require a clear understanding of the need for change, why it
is necessary, and how it will change their current beliefs, systems, or practices (Donohoo, 2017;

16
Fullan, 2016). Failure to adequately explain the need, purpose, and reason for the educational
change can lead to a breakdown in implementing the change (Fullan, 2016).
Clarity. One of the primary reasons an educational change is not fully implemented is
the lack of clarity, including a clear goal, plan, or vision (Fullan, 2001). In an educational
change, the stakeholders can agree on the need for change, but without a clear goal, plan, or
vision, not all stakeholders will implement the change the same (Fullan, 2016). Clarity can
provide the evidence supporting the need for educational change, including how the stakeholders
receive support during the educational change. Clear communication about the needs, goals, and
implementation procedures can provide the stakeholders with the clarity needed to implement the
change (Douglas, 2014; Fullan, 2016). Without clarity, stakeholders might move throughout the
change process without direction or purpose or may not fully understand the initiative or change,
possibly leading to a partial, inconsistent, or inaccurate implementation (Drago-Severson &
Blum-DeStefano, 2018; Segedin, 2018; Stroh, 2014).
Complexity. Complexity is the “difficulty and extent of change required of the
individuals responsible” for implementing the change (Fullan, 2016, p. 71). Rogers (2003)
defined complexity as to how challenging educational change is to implement for the
stakeholders. The more difficult and complex the educational change, the more it requires the
campus leadership to communicate the importance of the change, provide ongoing resources and
training, and involve the stakeholders in the change process (Donohoo, 2017; Fixsen et al., 2005;
Segedin, 2018).
Quality and Practicality. Successful implementation of an educational change often
requires a program to be driven by high quality and practicality (Segedin, 2018). The key to
maintaining the high quality and practicality of the educational change is to develop the change
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around a whole-system approach of collaboration, capacity building, and professional
development (Fullan, 2016). Collaboration is the understanding and sharing of developmental
ideas and implementing practices that help adults explore their own and others’ experiences and
is a powerful driver of school change (Drago-Severson & Blum-DeStefano, 2018). Capacity
building in stakeholders provides a strong foundation for success. It gives the stakeholders the
competence and courage to believe in themselves, accept challenges, and overcome their fears to
implement the educational change (Douglas, 2014). Capacity building helps prepare the
stakeholder for change by providing them with the tools, professional development, and
knowledge to make the change possible (Muhammed, 2018). Professional development for
teachers helps build capacity by providing a continuous learning cycle and ongoing collaboration
to strengthen the talents and skills of each teacher and keep everyone aware of the expectations
of the change (Allen & Roberts, 2017; Donohoo, 2017).
The implementation phase is an essential step in the educational change process. Support
and teacher buy-in to the educational change is an integral part of the success of the
implementation (Donohoo, 2017). Without teacher support, implementing the educational
change may outright fail, only be partially implemented, or implemented without fidelity (Fixsen
et al., 2013; Fixsen et al., 2009). The educational change theory implementation phase includes a
high degree of internal accountability among all stakeholders (Thiers, 2017).
Institutionalization
The degree of sustainability during the implementation phase of educational change is
institutionalization. Institutionalization continues the implementation phase and provides
continuity of the change through well-established, standard processes and practices (Fullan,
2016). Institutionalization is challenging to achieve, and many new educational initiatives do not
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mature to this phase (Guhn, 2009; Rhone, 2018). Institutionalization is one of the most
significant challenges a school leader faces in implementing educational change (DragoSeverson & Blum-DeStefano, 2018; Roberts & Guerra, 2017; Wedell, 2009). Institutionalization
of the educational change requires leaders to engage in effective communication that displays
and discusses transparent results, provide professional learning that builds capacity in the
stakeholders to continue the change, and build trust in the capacity of the stakeholders before the
change can fully integrate into the institution (Fullan, 2016).
Fullan’s theory of change and the three phases of initiation, implementation, and
institutionalization provide a framework for examining an RTI implementation at the secondary
level. The change theory establishes the importance of utilizing all stakeholders as critical
members of the educational change (Donohoo, 2017; Fullan, 2016; Muhammed, 2018).
Response to Intervention History
For many years, education reform and change have been popular topics in political arenas
(Applequist, 2013; Fusarelli & Bass, 2015). In 1965, President Johnson enacted the Elementary
and Secondary Education Act to improve equal access to education, classroom instruction, and
opportunities for all students in public education (Paul, 2016). In 1994, President Reagan
introduced Improving America’s Schools Act (IASA) in response to his National Commission in
Excellence report, “A Nation at Risk: The Imperative for Educational Reform,” which identified
standards for student learning (Stedman, 1994). Using the IASA standards, President Bush
signed into law the No Child Left Behind Act (NCLB) in 2001, further defining standards for
student learning and requiring schools to provide support to all students in public education
(Powell et al., 2009). The NCLB required schools to have a yearly assessment to measure
students’ academic yearly progress (AYP). The AYP specifically measured the student’s
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academic growth among different demographic populations, including students with low
socioeconomic status, students with disabilities, and students with limited English proficiency.
During the passage of the NCLB, the Individuals with Disabilities Education Act (IDEA)
became law, which required schools to improve the educational opportunities and support of
students with disabilities, giving them equal access to all areas of education in the least
restrictive environment (Levesque, 2018). In 2004, the IDEA was amended and reauthorized to
become the Individuals with Disabilities Education Improvement Act (IDEIA) and ensured that
students with disabilities would have equal opportunities to access the same educational setting
and learning standards as their nondisabled peers. During this time, RTI became the “mechanism
through which schools ensured students access to the general classroom” (Mellard & Johnson,
2008, p. 2). RTI started with a desire to help students receiving special education support through
services and accommodations gain access to the general education classroom to support the least
restrictive environment (Harlacher et al., 2015).
Education reform continued after the IDEIA. In 2015, President Obama signed the Every
Student Succeeds Act (ESSA) into law, ensuring the government’s continued commitment to
education (Darrow, 2016). ESSA represented a commitment by the government to ensure that all
students have the same access to educational opportunities, regardless of their race, ethnicity,
disability, income, or language proficiency (Darrow, 2016). ESSA strengthened the IDEIA
requirements of equal opportunity and educational support for students with disabilities and
mandated that students have multitiered systems of support in place to facilitate and support
student success, giving students equal access to the same rigorous academic curriculum as
nondisabled students in the least restrictive environment (Fuchs & Fuchs, 2017).
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Laws such as NCLB, IDEIA, and ESSA compelled school leaders to improve and ensure
the academic success of all students, regardless of disability. Under these laws, school leaders
have sought solutions to improve the academic achievement of their schools and students,
increase standardized test scores, graduate all students, and produce successful, educated citizens
in the community. These mandates required schools to provide and demonstrate all efforts to
improve the success of all students and become more responsive to the needs of struggling
students (Artiles, 2015; Hoppey, 2013). To meet these mandated requirements schools utilized
RTI to support and meet the academic needs of all students to increase student educational
outcomes (Arden et al., 2017; Erickson et al., 2012; Patrikakou et al., 2016).
In Texas, RTI is an approach that local education agencies can utilize to help struggling
students in academics and behavior (RTI, 2021). Texas schools can use RTI to identify student
strengths and weaknesses in reading, writing, math, or behavior and provide students with
interventions based on data and documentation that supports the type of interventions the student
needs (Texas Education Agency, 2021). The implementation of RTI is left to the discretion of
the local education agency (RTI, 2021).
Response to Intervention Definition and Purpose
Response to Intervention (RTI) is a multitiered, systematic support system schools use to
identify and support academically and behaviorally struggling students in school (Buffum et al.,
2018; Kahn, 2013; Kearney & Graczyk, 2014). The different levels of interventions and
strategies of the RTI model include key components, such as high-quality classroom instruction,
early identification practices, universal screening for academics and behaviors, researched-based
interventions, ongoing student data assessment and progress monitoring, tiered instruction, a
differentiated curriculum, and collaboration among professional educators (Sawyer et al., 2008;
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RTI Action Network, 2020). RTI is built around a framework to support identified students by
giving them the appropriate, personalized instruction and intervention needed to increase the
likelihood that they will be as successful as their peers (Mellard & Johnson, 2008).
Definition
The framework of RTI includes the following: (1) high-quality, first-time classroom
instruction, (2) a screening process for the identification of struggling students, (3) ongoing
student progress monitoring, and (4) the application of appropriate interventions and assessments
(Mellard & Johnson, 2008). The RTI implementation model requirements include each
classroom having high-quality instruction centered on the necessary and identified essential
learning standards delivered to all students to set the foundation for student success before
identifying struggling students (Buffum et al., 2010). The RTI framework integrates screening,
progress monitoring, and a multilevel prevention system with data-based decision making to
maximize student achievement in the classroom (National Center on Response to Intervention,
2010).
The RTI framework includes developing a screening process to identify academically or
behaviorally struggling students in the classroom and at most risk of not meeting the ageappropriate critical skills, learning outcomes, and behaviors necessary to succeed. (Mellard &
Johnson, 2008; National Center on Response to Intervention, 2010). The screening process is
necessary for an RTI implementation to identify students before falling behind in learning and
academic growth (Buffum et al., 2010). Once the screening process identifies the students
needing the most support, teachers utilize the RTI framework to provide specific and targeted
interventions. Each student’s needs, potential, and success are focal points during the RTI
process.
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Once the screening process identifies the students, they receive personalized support
interventions and strategies within the different tiers of interventions (Buffum et al., 2010;
Mellard & Johnson, 2008; Regan et al., 2015). The purpose of the personalized interventions is
to supplement the core instruction or essential learning standards with research-based practices
defined by a specific length, frequency, and duration for each student (National Center on
Response to Intervention, 2010). The student is monitored for progress throughout the
intervention’s implementation so that changes, adaptations, or ceasing the intervention can occur
quickly. The student can progress through the different tiers of interventions based on individual
progress with the intervention. During all stages of RTI interventions, student progress
monitoring occurs through ongoing, data-based decisions and assessments.
Purpose of RTI
The current purpose of RTI is to provide leaders with a streamlined way to bridge
educational gaps in all students who are academically or behaviorally struggling in school (RTI
Action Network, 2020). However, the purpose of RTI has changed over the years. One of the
original purposes of RTI was to provide a method for identifying struggling elementary students
in reading comprehension and math calculations before recommending them for special
education (Arden et al., 2017; Bineham et al., 2014). Because RTI proved successful in
improving the reading comprehension and math calculation scores in elementary students, which
led to a reduction in special education referrals, RTI shifted to provide all struggling students
with targeted and systemic interventions (Buffum et al., 2010; Ciullo et al., 2016).
RTI shifted the focus of education from a traditional model of waiting for students to fail
to one of early identification of struggling students by providing research-based instructional
strategies and differentiated curriculum to students who fail to master a learning objective or

23
essential standard (Greenwood et al., 2011). RTI focused on the implementation of diverse
learning strategies and interventions to positively impact the learning and behavior of all students
(Arden et al., 2017; Mellard & Johnson, 2008), which provided opportunities for students to
strengthen their academic weaknesses through a series of interventions targeted for their specific
learning or behavior needs (Bineham et al., 2014). As a result, the three common RTI principles
are the following: (1) an early focus on identifying the problem with a student’s academic or
behavior, (2) creating a collaborative approach to align learning standards with the curriculum,
and (3) the effective use of data-based decisions and progress monitoring to improve the
academic or behavior concern (Marino & Beecher, 2010).
By utilizing the three common RTI principles, school leaders can support struggling
students by equipping them with specific tools, strategies, and personalized interventions to help
them be successful before the gap in their academic knowledge increases. Improved pedagogical
collaboration among education professionals, centered around the three common RTI principles,
establishes a connection between the prevention, screening, instruction, and interventions for
students, using science-based approaches and data-informed decision making that personalizes
the instruction for each student (Barnett et al., 2006; Greenwood & Kim, 2012). Teacher
collaboration and conversations that center around effective teaching practices and
differentiation of student support occur in an RTI implementation process to benefit the students
in the school (Mundschenk & Fuchs, 2016). As a result, RTI is a tool that school leaders can use
to help teachers identify and offer support to students who are academically or behaviorally by
enriching the instruction of all students through high-quality, collaborative instructional
strategies.
Response to Intervention Components
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The components of RTI include a multitiered support system that begins with highquality classroom instruction, ongoing progress monitoring, and data-based decision making.
While there is no set model for RTI or a required number of tiers for intervention supports, the
majority of research suggests that the three-tiered RTI model is the most easily identified model
in the United States (Arden et al., 2017; Bouck & Cosby, 2019; Buffum et al., 2018; Regan et al.,
2015). This model of RTI includes three different levels or tiers of interventions (see Figure 2).
Figure 2
Simple Visual Representation of the Three Tiers of Support in RTI

Note. Adapted from https://www.clipartkey.com/view/xmbwRh_rti-clipart-types-of-investmentstriangle/, by envatoelements, 2021.
The first tier is high-quality classroom instruction and group interventions given to all
students centered on essential learning standards (RTI Action Network, 2020). The second tier is
targeted interventions for identified students who did not show academic progress in the first tier
and need further support to master the essential learning standards (RTI Action Network, 2020).
The third tier is intensive interventions and a comprehensive evaluation of student needs to
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identify potential learning disabilities and possible referrals for special education services (RTI
Action Network, 2020).
Response to Intervention Tiers
RTI consists of a multitiered support system utilizing strategies from three different RTI
tiers of interventions. In the most recognizable model of RTI, there are three tiers of
interventions and supports (National Center on Response to Intervention, 2010). Each tier of the
RTI model involves research-based instruction and targeted interventions. The students move in
and out of each tier of interventions based on their individual needs and success within each tier
(Mellard & Johnson, 2008).
Tier I. Tier I interventions start with a strong curriculum and instruction for all students,
with teachers focusing on differentiating the instruction based on the needs of the students in the
classroom (RTI Action Network, 2020). The teachers and the school leaders collaborate to
determine the essential learning standards or the interventions every student needs to be
academically or behaviorally successful (Buffum et al., 2010; Preston et al., 2016). The essential
learning standards and interventions are research-based, proven educational strategies, such as
access to alternate sources of information, access to multiple types of content delivery,
collaborations with peers, differentiation of the lesson or the delivery of the lesson, and the
necessary materials for each student to be successful (Barnett et al., 2006; Buffum et al., 2018;
Buffum et al., 2010; Lawrence, 2012). Buffum et al. (2018) stated that “the school begins the
intervention process assuming that every student is capable of learning at high levels” (p. 19) and
that teachers are responsible for implementing all the interventions at Tier I.
Tier II. Tier II interventions include personalized interventions and extensions of the
essential learning standards targeted for specific students based on data assessment and student
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needs (Alahmari, 2018; Buffum et al., 2018; Castro-Villarreal et al., 2014; Kahn, 2013). The
interventions in Tier II are supplemental research-based interventions given to students, who
missed mastery of the essential learning standards during Tier I based on assessment data
(Buffum et al., 2018). Examples of Tier II interventions include small group instruction,
increasing time and intensity of the exposure to the skill or essential learning standard, re-teach
the missing skill or essential learning standard, and/or access to technology assistance (Barnett et
al., 2006; Johnson, 2020; Lawrence, 2012; Marino & Beecher, 2010).
Approximately 10%–15% of the students need Tier II intervention support (Bouck &
Cosby, 2019; Dulaney et al., 2013). Interventions at Tier II are timely, targeted, flexible, and
aligned with the essential learning standards, curriculum content, and interventions needed for a
student to be successful (Buffum et al., 2018; Bruhn et al., 2018). Data collection in Tier II
interventions requires teachers to select an appropriate measurement method for student
progress, collect and analyze the data, and adjust the intervention for the students as needed
based on the data (Bruhn et al., 2018). Tier II uses a wide variety of research-based interventions
to support academically or behaviorally struggling students (Mellard & Johnson, 2008).
Tier III. Tier III interventions are more structured and targeted for students that are not
successful in mastering the essential learning standards, curriculum, or learning objective and
who continue to fall significantly behind in their learning or require direct, targeted, and
immediate support to be successful (Buffum et al., 2018; Hite & McGahey, 2015; Kahn, 2013;
Preston et al., 2016). Tier III interventions provide students with individualized, intensive
support designed to supplement their academic or behavioral needs of the students (Buffum et
al., 2010). Tier III interventions include continued practice with the missing academic content
while receiving additional intensive support and interventions (Harlacher et al., 2020).

27
Typically, only 2%–7% of the students receive support and interventions in Tier III
(Dulaney et al., 2013; Ervin, 2020). There are situations based on the students’ academic or
behavioral needs within the RTI process where students move from Tier I to Tier III
interventions, skipping Tier II interventions to immediately support the student (RTI Action
Network, 2020). Tier III interventions typically lead to a diagnostic assessment of a student to
assess specific learning, behavioral, or physical disabilities. These interventions are designed to
provide specific support, such as reducing or modifying the curriculum or providing services
such as speech therapy, physical therapy, or counseling services (Kahn, 2013; Mellard &
Johnson, 2008). Tier III interventions prioritize the resources available at the school and use
those resources on the students with the greatest need (RTI Action Network, 2020).
Students receive different versions of interventions and progress monitoring within each
tier based on individual needs (Preston et al., 2016). Progress monitoring and data-based
decisions help model and determine the RTI tiers and interventions needed for student success.
Students can often move between tiers of interventions based on their needs, the data assessment,
and progress monitoring (RTI Action Network, 2020).
Progress Monitoring
Progress monitoring of students within each tier is an important part of the RTI process.
Progress monitoring is the practice of assessing a student’s academic performance to determine
the student’s needs to build more effective instructional programs and strategies (Mellard &
Johnson, 2008). Data collection is an essential aspect of progress monitoring for students
receiving interventions in the RTI process (Parker et al., 2018). Collecting data on the individual
students and their progress helps teachers and school leaders determine what interventions or tier
of intervention the student requires to be successful (McCrary et al., 2017). In addition, progress
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monitoring assists the teachers in determining if the intervention is working or if the intervention
needs to be adjusted (Buffum et al., 2018).
Progress monitoring during the RTI process involves examining student performance and
progress data so that instructional leaders can analyze, evaluate, and create individualized
instruction to support the student’s instruction (National Technical Assistance Center on
Transition, 2015). Progress monitoring provides teachers with timely, targeted feedback that can
help move students through the intervention process to quickly close the student’s academic gap
(Buffum et al., 2018). The National Center on Student Progress Monitoring states progress
monitoring assesses students’ responsiveness to instruction and the intervention and evaluates
the effectiveness of instruction (2020).
Progress monitoring during each tier of RTI looks different based on the individual
student and their personalized interventions. Progress monitoring during Tier I examines the
targeted students’ progress in comparison with their peers in the classroom and demonstrated
success on evaluation assessments (Alahmari, 2018; McCrary et al., 2017). Progress monitoring
during Tier II and Tier III interventions involves calculating student growth using varied
evaluation assessments after implementing the intervention to evaluate student success. In the
RTI process, progress monitoring is a continual, timely, and ongoing process where data
evaluation occurs systematically and frequently to provide the most appropriate interventions for
the students (Buffum et al., 2018). Progress monitoring is a vital component of the RTI process
because it examines the success of each intervention and adjusts the interventions to continue to
support student learning and growth on the essential learning standards.
Data-Based Decision Making
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Data-based decision making involves using specific data that helps teachers decide on the
most appropriate method to assist their students (Parker et al., 2018). The data-based decisionmaking process compares student performance over a predetermined amount of time, focusing
on what students learn, how they behave, the level of student success, and if additional supports
are needed (Shinn et al., 2016; Todd et al., 2013). Filderman et al. (2019) reported that databased decision making is one approach to help students with learning difficulties using
interventions. Data collection from various sources occurs throughout all tiers of the RTI process
to improve student academic or behavioral success (Arden et al., 2017; Bruhn et al., 2018; Shinn
et al., 2016).
Teachers use the data in the data collection process to develop interventions based on the
students’ individual needs, including the application of the intervention, the outcomes, and future
intervention decisions (Bruhn et al., 2018; Buffum et al., 2018; Lembke & Stichter, 2006). A
team of teachers and school leaders collaborate as a problem-solving team, or professional
learning community, to examine the data and develop the appropriate interventions for each
student (Buffum et al., 2018). Horner et al. (2018) defined the problem-solving team as a “team
of teachers, administrators, and related service professionals who will meet regularly to use data
to identify and solve academic and behavior problems to improve outcomes for all students” (p.
444). Schools implementing RTI use data-based decision-making teams to monitor interventions
and strategies for students to support the academic and socioemotional outcomes for students
through a systemic, ongoing process (Alahmari, 2018; Todd et al., 2013).
The RTI problem-solving team utilizes four elements to facilitate RTI decisions and
interventions for students: (1) an outline of a specific direction for the team, (2) access to the data
necessary for the team to make decisions, (3) training or professional development for the team,
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and (4) adequate space to hold organized and efficient meetings (Newton et al., 2012). These
collaborative problem-solving teams work together to focus on each student’s needs, maximize
the student’s potential, and commit to the success of all students (Buffum et al., 2018). The RTI
problem-solving team also assists in creating, developing, implementing, and evaluating the
interventions (Printy & Williams, 2015).
RTI incorporates ongoing data collection in the decision-making process and refers to a
systemic and multilevel process to assign evidence-based strategies on student needs and
progress monitoring (Kearney & Graczyk, 2014). VanDerHeyden et al. (2005) stated that the
goals of RTI include creating building blocks of support for a variety of interventions,
optimizing the intervention plans for students, informing eligibility decisions, improving
achievement in the classroom, and organizing available services for students across all areas of
learning.
RTI Secondary School Implementation
RTI at the secondary level is becoming more prevalent as schools and school leaders seek
ways to assist academically or behaviorally struggling students to improve overall academic
performance. However, it may look and function differently from an elementary implementation
(Bouck, Park, Bouck, Sprick, & Buckland, 2019; King & Lemons, 2014; King et al., 2012;
Preston et al., 2016; Sansosti et al., 2011; Sansosti, Telzrow, & Noltemeyer, 2010). An RTI
implementation at the secondary level differs from an elementary RTI implementation, often
appearing as a new program or initiative instead of an existing practice and program in
secondary schools (Dulaney, 2013; Pyle & Vaughn, 2012). Existing research studies discuss an
RTI implementation at the secondary level, including the purpose of RTI, the structure of RTI
models, and examples of interventions used at the secondary level (Bouck & Cosby, 2019;
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Marino & Beecher, 2010), but they indicated that an RTI implementation at the secondary level
is different than one at the elementary level because of the features of secondary schools, such as
the bell schedule, extracurricular activities, and the required classes needed for graduation
(Swindlehurst et al., 2015; Bouck & Cosby, 2019).
An RTI implementation at the secondary level includes different factors to consider,
including scheduling concerns, availability of resources, selection of students, and teacher
perceptions (Bartholomew & De Jong, 2017; Dulaney, 2013; Fisher & Frey, 2013; Hoppey,
2013; Isbell & Szabo, 2014; Schumacher et al., 2017). Additional factors of an RTI
implementation at the secondary level that are different from the elementary level include the
following: (1) the screening process used for identifying students who need assistance, (2) the
shift in teacher focus on delivering only the essential skills necessary for students to be
successful, and (3) the availability of research-based best practices for secondary students
(Buffum et al., 2018; Dulaney, 2013; King et al., 2012). Other factors affecting the RTI
implementation process at the secondary level include the following: (1) professional training for
stakeholders on how to define and implement the interventions for secondary students, (2) the
types of interventions that best help secondary students, (3) drop-out rates of secondary students,
(4) the postsecondary outcomes of students, and the (5) disparity of scores on standardized tests
for secondary students (Kressler & Cavendish, 2020; Sansosti, Telzrow, & Noltemeyer, 2010;
Sansosti, Noltemeyer, & Goss, 2010).
As the research suggested, there are different factors to consider in an RTI
implementation at the secondary level. However, there is limited research that seeks to
understand the teacher’s knowledge and practices of RTI in secondary schools and how it affects
RTI implementation, including how RTI can improve and support academically or behaviorally
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struggling students in the classroom (Al Otaiba et al., 2019; Arden et al., 2017). Schumacher et
al. (2017) argued that additional research exploring and understanding teachers’ perceptions of
an RTI implementation, including how the RTI process works at the secondary level, would
benefit an RTI implementation.
Benefits of Response to Intervention
The benefits of RTI at the secondary level might include providing support for the
struggling student, increasing the academic achievement of all students, reducing the number of
students receiving special education services, shifting the focus on quality first-time instruction,
and increasing the use of data-driven decisions (Alahmari, 2018; Hollenbeck & Patrikakou,
2014; Preston et al., 2016). Students in the RTI process benefit outside of the classroom because
they have learned strategies that support their individual needs and can better advocate for
themselves in their future occupations (National Technical Assistance Center on Transition
(NTACT), 2015). Werts et al. (2014) stated the benefits of RTI include better academic and
behavioral support for students, increased academic success in students, and increased
confidence in the teachers’ instructional skills.
Many educational reform policies require schools to improve the academic performance
of all students. The RTI process is a tool that can help school leaders improve the school’s
academic performance (Printy & Williams, 2015). RTI uses collaborative, data-based problemsolving teams of teachers and school leaders who analyze data to implement the interventions for
students needing additional support in the classroom. Overall, school improvement happens in
the RTI process when the stakeholders use RTI best practices, policies, and beliefs that support
student learning (Buffum et al., 2018). Rinaldi et al. (2010) found positive outcomes associated
with RTI, including increased teacher collaboration, improved student instruction and behavior,
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fewer inappropriate student referrals for special education services, and a positive shift in the
school culture.
The RTI process is associated with a positive shift in the school culture because of
increased collaboration among teachers, the whole school community’s ownership of student
learning, and shared student success by all stakeholders (Rinaldi et al., 2010). Buffum et al.
(2018) asserted the utilization of RTI improved the school culture by shifting the focus of student
success from individual teacher ownership to collective responsibility. A culture of collective
responsibility can be a strong indicator of student academic success because of the increased
focus on the best needs of the students (Donohoo, 2017; Hattie, 2009). The RTI process can
unite teachers to work collaboratively through the RTI intervention process, creating a sense of
shared ownership and consensus on what is best for students (Dulaney, 2013).
RTI can improve student academic performance and behavior in the classroom by
providing appropriate, data-driven interventions. In some instances, RTI improved students’
reading comprehension and overall reading achievement, while other RTI implementations
improved student success in math calculation and math performance (Schumacher et al., 2017;
Vaughn et al., 2020). In addition, RTI improved problem behaviors identified in students as a
barrier to learning by providing the students and teachers with self-regulation strategies, social
skills instruction, and problem-solving strategies (Bruhn et al., 2018). An RTI implementation in
Maine found improved student outcomes, such as enhanced student attendance, an increased
number of students showing growth, improved standardized test scores, and a reduced number of
students retained a grade level (Johnson & Hutchins, 2019).
Schools and school districts using RTI were able to identify students earlier who may
need additional support in the classroom, reducing the number of minority students at risk of not
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graduating or being referred to a program in special education (Johnson & Hutchins, 2019;
Sawyer et al., 2008). In addition, the use of RTI encouraged teachers to differentiate for all
students. The implementation of RTI in schools shifted classroom instruction from using one
instructional strategy to meet the needs of all students to a model that focuses on differentiation
of interventions and strategies to support students at their educational performance level
(Seedorf, 2014).
Another potential benefit of the RTI process can be expanding cultural awareness among
students and teachers. RTI in the school and classroom strengthens the awareness of the different
cultures and student backgrounds by “improving inclusive education, learning opportunities, and
accountability in education” (Artiles, 2015, p. 18). RTI provides educators with tools and
instructional strategies that strengthen all students’ language skills and growth and helps bridge
the gap in how students from different cultures and backgrounds learn (Snow et al., 2015).
Barriers and Challenges to RTI Implementation at the Secondary Level
While there can be benefits to implementing RTI at the secondary level, barriers and
challenges exist. The barriers and challenges at the secondary level include the availability of
resources, the district and campus leadership, the availability of professional development, the
fidelity of the RTI implementation, and teacher perceptions of RTI (Bineham et al., 2014, Bouck,
Park, Bouck, Sprick, & Buckland, 2019; Bouck & Cosby, 2019; Thomas et al., 2020).
Resources. Barriers or challenges to a successful RTI implementation at the secondary
level include the availability of resources, including time for collaboration, data collection, and
scheduling. Bineham et al. (2014) stated that the time required for implementation and utilization
of RTI by the teachers and school leadership was a barrier to RTI at the secondary level. Werts et
al. (2014) and Cowan and Maxwell (2015) stated the time teachers need to plan and prepare
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personalized interventions for students, the time teachers need to complete the RTI paperwork,
and the teachers increased level of responsibility are potential barriers or challenges to RTI at the
secondary level.
Another potential barrier or challenge to a secondary RTI implementation includes
collecting and interpreting data by the teachers. In an RTI implementation, teachers may
sometimes struggle with interpreting the data collected from the student assessments and
applying the data collected to select interventions that support the personalized needs of
struggling students (Bineham et al., 2014). While there are several opportunities for collecting
and managing data at the elementary grade level, fewer data collection opportunities are
available for secondary grade levels (Sansosti, Telzrow, & Notlemeyer, 2010). Furthermore,
teachers’ attitudes and frustrations with data collection and data analysis at the secondary level
might be a potential barrier in an RTI implementation at the secondary level because of the time
required to collect the data compared to the time allotted for instruction (Bartholomew & De
Jong, 2017; Long et al., 2016).
Teacher collaboration is a potential barrier to a secondary RTI implementation.
Schumacher et al. (2017) stated that teachers had difficulty collaborating and agreeing on the
lesson components needed for student success, especially when determining students’ most
critical essential learning standards. Gomez-Najarro (2020) explained that general education and
special education teachers did not always find time to collaborate, which created missed
opportunities for student success in an RTI implementation, because they could not agree on the
essential things the student needed to learn. Teachers should feel comfortable collaborating,
sharing the data, and deciding on essential learning standards to improve student outcomes (Kuo,
2015).
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Leadership. The school leadership’s lack of involvement in the RTI process can be a
barrier or a challenge to a successful RTI implementation at the secondary level (March et al.,
2020). One way to improve teacher training on understanding and implementing RTI is through
repetition and practice, including the campus leadership having ongoing conversations with
teachers to support RTI at the secondary level (Arden et al., 2017). School leaders are an
essential part of the RTI implementation because they support the culture of collaboration
needed for successful implementation and provide the training and practice (Dulaney et al.,
2013; March et al., 2020).
Meyer and Behar-Horenstein (2015) stated that teachers implementing RTI expect school
leaders to be involved in the implementation process, including having frequent conversations
with teachers about their needs and successes with RTI. In addition, their study found that
teachers expected school leadership to provide clear direction on an RTI implementation and
provide quality professional development and training. Campus leadership is a critical
component of an RTI implementation because campus leadership sets teacher collaboration
expectations to support the success of student outcomes. Effective collaboration begins with
leadership practices that demonstrate ongoing transparency and modeling what they expect
others to do by working together for the school and students’ success (Donohoo, 2017).
Erickson et al. (2012) stated that a successful RTI implementation begins with the
leadership’s participation and knowledge of RTI. To create an effective and successful RTI
implementation, the school leadership might need to create a common language and practical
strategies that all teachers could implement with fidelity (Erickson et al., 2012). To support these
efforts, leadership should establish consistent professional development for teachers that focus
on RTI implementation and student outcomes.
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Professional Development. Training and professional development could be a barrier or
challenge to successfully implementing RTI at the secondary level. If the teachers do not receive
the required and necessary professional development to understand and implement the RTI
process, it could limit the success of RTI (Bineham et al., 2014). Burns et al. (2013) found that a
successful implementation requires an environment that can sustain the implementation through
training, ongoing conversations, and front-loading information. Focusing on professional
development that improves teachers’ understanding of the RTI process improves the success of
the RTI implementation (Arden et al., 2017).
Professional development or training that emphasizes the different components of an RTI
implementation and establishes a common language will improve the success of an RTI
implementation at the secondary level. The importance of establishing a common language and
plan for an RTI implementation enhances the success of RTI (Dulaney et al., 2013). Additional
professional training should contain different types of evidence-based strategies and data
collection procedures (Johnson & Hutchins, 2019). Schumacher et al. (2017) indicated a lack of
teacher knowledge about RTI was a barrier to a full RTI implementation, including how teachers
and staff accepted the RTI framework, the amount of required professional development, and the
teacher’s confidence in implementing RTI. An RTI implementation needs active and continuing
professional development that supports the RTI implementation (Dulaney et al., 2013).
Fidelity of the Implementation. Implementing RTI without fidelity is a potential barrier
or challenge (Arden et al., 2017). The implementation of RTI with fidelity is a “prerequisite to
evaluating the impact on student learning” (p. 414), and without the fidelity in the
implementation process, it can become a barrier because of the number of teachers, campus
professionals, and campus leadership involved in the RTI process (Castillo et al., 2018). Fidelity
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of the RTI implementation process includes ensuring the implementation of RTI contains all the
elements of the RTI process (Keller-Margulis, 2012). Teacher collaboration and agreement on
the essential learning standards of RTI are vital for the fidelity of the RTI implementation,
including having teachers’ voices present in the RTI implementation process (Burns et al., 2013;
Marino & Beecher, 2010). In addition, the fidelity of the RTI implementation is a potential
barrier because of the number of students, professional development on RTI, the amount of
ongoing support needed for implementation, and the amount of work an educator must do to
successfully implement RTI (Castillo et al., 2018; Keller-Margulis, 2012; March et al., 2020).
Importance of Teacher Perception of RTI
Teachers play an important role in any RTI implementation because of the culture they
help create in the school and they are one of the most important factors in student success (Al
Otaiba et al., 2019; Artiles, 2015; Nagro et al., 2019). A successful RTI implementation includes
teachers who understand and are skilled in assessments and intervention strategies, including
selecting the appropriate intervention strategy, analyzing the information collected from the
strategy, and adjusting the intervention as necessary (Fuchs & Fuchs, 2006). Evaluating teachers’
perceptions and understanding of the RTI process is an integral part of the success of the RTI
implementation on the campus because it can help drive the professional development for RTI
and reiterate the purpose of RTI (Hite & McGahey, 2015; Isbell & Szabo, 2014; Thompson &
Fearrington, 2013). Teacher perception of RTI can lead to a better understanding of the value,
processes, and student focus in an RTI implementation (Barton et al., 2020)
Al Otaiba et al. (2019) found that RTI implementations differed from state to state and
school to school, and few studies surveyed teachers’ knowledge of RTI and the RTI components.
RTI is a powerful tool to support struggling students (Buffum et al., 2018; Hattie, 2009).
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Teachers and their perceptions are a critical component of a successful RTI implementation and
improving student success. While several research studies revealed challenges to a secondary
RTI implementation, including scheduling conflicts, training, and limited access to evaluation
materials, few studies have examined the secondary teachers’ perceptions of RTI at the
secondary level.
Importance of Understanding Teacher Perception of RTI
The importance of understanding teachers’ perceptions of RTI includes increased
collaboration among teachers and instructional leaders, increased success in improving student
learning, and an increased capacity to meet the instructional needs of all students. CastroVillarreal et al. (2014) stated that focusing on teachers’ perceptions of RTI led to streamlining
the resources, the training, and the communication of an RTI implementation. In addition,
Kozleski and Huber (2010) found that focusing on teachers’ perceptions of RTI led to building
teachers’ capacity that helped sustain the RTI work and progress. Burns et al. (2013) stated that
teacher voice and perceptions of RTI would help facilitate and drive the implementation of RTI
at the secondary level.
The secondary teacher and their perceptions of RTI can become a barrier or challenge to
a successful RTI implementation (Bartholomew & De Jong, 2017). Bineham et al. (2014) found
discrepancies in teachers’ perceptions of RTI, their role in RTI, and the importance of RTI to the
student’s academic success. Arden et al. (2017) suggested that the implementation of RTI within
the context of secondary schools can prohibit the success of RTI unless there is a focus on
teachers’ perceptions and their readiness to implement RTI. Arden et al. (2017) found that
teachers misunderstand RTI and the benefits of implementing RTI at the secondary level.
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Teachers’ perception of any initiative or change in their teaching practices may be a
barrier to RTI (Werts et al., 2014). Werts et al. (2014) found teachers need to understand the
elements of change and the why behind the change, including the good and the bad, before
accepting any change. Bineham et al. (2014) indicated the need for future research to contain
elements of educating the teachers about the compatibility of RTI to existing campus procedures.
Importance of Leadership and RTI
School leadership is an important factor affecting teacher perceptions of RTI and
implementation. Buffum et al. (2018) and Hattie (2009) indicated that the teacher is crucial to the
success or failure of any new initiative in the school. The school leaders are important in
establishing and building the connection between teachers and the new initiatives. An RTI
implementation is complex and requires school leadership to guide, support, and offer resources
for teachers to understand and equip themselves with the necessary skills for an RTI
implementation. School leaders are a crucial component in a successful RTI implementation,
including introducing RTI to the teachers, the essential training, and ongoing support (Kozleski
& Huber, 2010; Maier et al., 2016; Stahl, 2016). The school leadership is a necessary factor in
the successful implementation of RTI, including how to support the teachers and provide
essential training (Bartholomew & De Jong, 2017; Dulaney, 2013; Marrs & Little, 2014; Meyer
& Behar-Horenstein, 2015; Poon-McBrayer, 2018).
Teachers often feel scared or apprehensive about trying something new or are reluctant to
change their current practices (Thompson & Fearrington, 2013). To move toward school reform,
including implementing RTI, school leadership must support the teachers by setting clear goals
and ensuring access to high-quality professional learning (Schechter et al., 2018). Campus
leadership can facilitate and support the RTI implementation on the campus by developing and
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providing strong professional learning on RTI and providing a designated time for interventions
to occur during the school day (Dallas, 2017). School leaders are a critical element of a
successful RTI implementation by providing guidance, support, training, and the resources
needed to help teachers and students be successful (Rinaldi et al., 2010; Swindlehurst et al.,
2015). RTI at a secondary school requires the school stakeholders to change their current
practices for remediation and learning. Change is difficult, time-consuming, and requires a
focused and dedicated plan. An educational change like RTI on the campus needs a supportive
school culture.
Summary
RTI is a systemic process that focuses on data-driven decisions and ongoing progress
monitoring to improve struggling students’ academic and behavioral success (Castro-Villarreal et
al., 2014). A review of the literature and research surrounding RTI and secondary teachers’
perceptions indicate that teacher perception can impact the success of an RTI implementation at
the secondary level. King et al. (2012) stated that RTI at the secondary level “has not produced
the dramatic improvements seen at the elementary level and that academic gains have been
relatively modest” (p. 11). Prewett et al. (2012) found that additional research on how secondary
teachers perceive RTI at the secondary level would benefit an RTI implementation at the
secondary level. This study is designed to understand secondary teachers’ perceptions of an RTI
implementation at the secondary level.
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Chapter 3: Research Method
RTI is a tool used by schools to support academically or behaviorally struggling students
in the classroom. RTI is used successfully at the elementary school level, but there is little
research to fully understand an RTI implementation at the secondary level (Bouck & Cosby,
2019; Fisher & Frey, 2013; King & Lemons, 2014; Pyle & Vaughn, 2012). The purpose of this
study was to understand and define secondary teachers’ perceptions and experiences, including
the campus leaderships’ role, in the RTI implementation at one secondary high school. The focus
of this study centered around one of the five comprehensive high schools in the Hickory
Independent School District, masked for confidentiality purposes. I utilized a qualitative
descriptive case study that focused on creating a detailed description of secondary teachers’
perceptions of RTI at this secondary campus. The case study used semistructured interviews, a
focus group discussion, and an investigation of RTI documents from the campus and district. The
study addressed the secondary teachers’ perceptions of RTI and the implementation of RTI at the
secondary level by focusing on the following research questions:
RQ1. What are secondary teachers’ perceptions about the benefits of RTI implementation
at the secondary level?
RQ2. What are secondary teachers’ perceptions about challenges and barriers to an RTI
implementation?
RQ3. What are the secondary teachers’ perceptions of their level of responsibility and
their role in an RTI implementation?
RQ4. What are the secondary teachers’ perceptions of the role that campus leadership
plays in an RTI implementation?
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This chapter describes the qualitative research design and methodology, the population,
the sampling, the materials and instruments, the data collection process and the analysis
procedures, the method for establishing trustworthiness, my role as a researcher, the ethical
considerations, the assumptions, limitations, and delimitations of the research study.
Research Design and Methodology
The qualitative research study that I conducted at this campus best captured secondary
teachers’ perceptions of RTI at the secondary level to enable me to interact with participants
more intimately to capture their perspectives and thoughts on RTI at the secondary level. This
qualitative research study examines the viewpoints of participants and the interaction of the
participants in everyday practices to gain a better understanding of a problem or concept and
begins with the development of research questions aligned to the purpose of the study, the data
collection process, and the analysis of the data (Flick, 2019; Willis, 2007). The nature of my
research study involved collecting information focusing on thoughts, feelings, perspectives, and
the role of secondary teachers on RTI and comparing that information to the district and campus
documents on RTI to form a better understanding of an RTI implementation at the secondary
level.
A qualitative case study allowed me to analyze various pieces of information collected
from multiple sources to discover patterns in the data (Baxter & Jack, 2008; Flick, 2019). A
qualitative case study yields a “holistic description and analysis” of a process (Yazan, 2015, p.
148). Merriam and Tisdell (2016) defined a qualitative case study as an investigation of a
situation in a real-life context within a bounded system. The qualitative case study is a helpful
way to investigate and provide essential information to help the researcher gain a deeper
understanding of a problem (Mills et al., 2009). A qualitative case study is an appropriate method
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to understand the nuances and complexity of an RTI implementation within the secondary school
based on the teachers’ perceptions and experiences.
Merriam and Tisdell (2016) defined a descriptive case study as one focusing on
describing experiences or themes using a theoretical framework to guide the research questions.
A descriptive case study uses multiple data sources, such as interviews and document analysis, to
support the case study research. This case study used several methods of data collection to
understand secondary school teachers’ perceptions of RTI. The data collection methods included
semistructured, open-ended interviews with 12 secondary teachers, a focus group discussion with
nine members of the campus leadership team, and the examination of district and campus
documents on RTI. The RTI documents used in this case study included the HISD Response to
Intervention Manual, the HISD Response to Intervention and Students Success Team Procedures
Document, and the HISD Strategic Plan.
Case studies allow researchers to gather data from participants who have unique
experiences to share and examine those experiences within the case study context (Baxter &
Jack, 2008). A descriptive case study allows the researcher to develop a rich understanding of the
research topic and uses the data collected to form a description of the results (Merriam & Tisdell,
2016). The descriptive case study design was selected as the research method because it allowed
the research to be conducted in an ongoing RTI implementation at a secondary school and gave
teachers a venue to discuss their perceptions and understandings of an RTI implementation at the
secondary level. By utilizing a descriptive case study design, a researcher can develop a richer
understanding of RTI at the secondary level by providing the secondary teachers a chance to
express their perceptions of RTI, including any benefits, challenges, their role in an RTI
implementation, and the leadership’s role in an RTI implementation at the secondary level.
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Population
Research occurred at one high school in Hickory Independent School District (HISD).
HISD is a suburban school district located in Texas. HISD has 45 schools, employs between
4,500 and 5,500 teachers, staff, administrators, and support personnel, and educates
approximately 40,000 students. HISD serves students in 13 different communities and cities
within two different counties. HISD educates students in several secondary settings,
including five comprehensive high schools, two alternative high schools, and 10
intermediate schools. Each secondary campus has introduced RTI to assist and support
struggling students. However, the high school chosen for this case study was in an active
RTI implementation at the time of the study. Each high school campus serves students in
grades 9–12, and each intermediate campus serves students in grades six through eight.
The population for this case study consisted of teachers, school leaders, and instructional
specialists in one of the high schools located in HISD. The campus employs approximately 120
teachers, including elective and core curriculum teachers, eight administrators, and four
instructional specialists. This high school has about 2,400 students on the campus, with a
demographic background of 35% Hispanic, 29% White, 20% Asian, and 11% African American.
In this high school, 41% of the students are at risk of not graduating, 60% have a learning
disability, and 25% have a behavior disorder.
Sample
The participants who volunteered for the descriptive case study were teachers, campus
leaders, and instructional specialists who met the following description: (1) the teacher, campus
leader, or instructional specialist had at least three years of teaching experience at the secondary
level, (2) the teacher participants were currently teaching in either math, English, science, social
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studies, foreign language, or an instructional elective class, (3) the teachers must have some
experience implementing RTI Tier II or Tier III interventions in the classroom, and (4) I was not
a direct evaluator or had any supervisory capacity over any of the potential volunteers.
The descriptive case study used purposeful sampling and convenience sampling to attain
the participants for this research study. Purposeful sampling allows for a relatively small number
of participants to provide information that fits within the scope of the research study and allows
for the maximization of information without redundancy of the data (Merriam & Tisdell, 2016;
Suri, 2011). In addition, purposeful sampling “seeks out the best cases for the study that
produces the best data” (Leavy, 2017, p. 79). Convenience sampling entails selecting participants
for the study based on the proximity to the researcher (Leavy, 2017). Purposeful and
convenience sampling allowed information for the study to come from teachers, campus leaders,
and instructional coaches who had experience with an RTI implementation using tier II or tier III
interventions within this secondary school currently implementing RTI.
Interview
The purposeful sample size for the individual semistructured interviews in the case study
was 12 teachers in this high school who have experience implementing RTI. The purpose of the
interview was to hear viewpoints from secondary teachers who have experience with RTI to
obtain their perceptions about RTI at the secondary level. Using a sample size of 12 teachers
allowed ample time to interview the participants to gather information and an understanding of
their perceptions of RTI at this secondary campus. Purposeful sampling allows for a rich data
collection without redundancy (Kahlke, 2014; Merriam & Tisdell, 2016).
For the descriptive case study and the teacher semistructured interviews, participants
included two English teachers, three math teachers, two science teachers, one foreign language
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teacher, one fine art teacher, and three career and technology teachers. The teachers who
participated in the case study volunteered and represented 10% of the campus teaching staff. To
recruit participants for this study, I gained permission from the campus principal to attend a
virtual department meeting for each department. At the meetings, I presented my research study
and asked for volunteers who wished to learn more about the case study and my research on RTI.
Once I received their email, I scheduled a virtual meeting with each volunteer to explain the
purpose of the study, informed consent, and their participation in the research study. After the
virtual meeting, I sent the volunteers an informed consent form (see Appendix F). Once I
received the signed consent form, I scheduled the virtual semistructured interview with each
participant through Microsoft Teams. The interviews took place from April 7, 2021, to April 16,
2021.
Focus Group
The focus group for this descriptive case study consisted of members of the campus
leadership team with a representative from the math, English, social studies, foreign language,
fine arts, and career and technology departments, as well as one campus instructional specialist
and two campus administrators. These campus leaders have experience with RTI, including
firsthand knowledge of teacher perceptions of RTI and the RTI implementation process at this
secondary school. The focus group members were not the same participants who volunteered to
participate in the semistructured interviews. To solicit participation in the focus group, I gained
permission from the campus principal to attend a virtual campus leadership team meeting. At the
virtual campus leadership meeting, I introduced my research, explained the purpose of the study
and informed consent, and solicited volunteers for the focus group. With permission from the
campus principal, I emailed the members of the campus leadership team with an explanation of
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the case study and a copy of the informed consent. Once members of the campus leadership team
responded with the signed consent form, I scheduled a virtual focus group meeting held on
Microsoft Teams that occurred on May 25, 2021.
The rationale for selecting the focus group as part of the study was to allow participants
to share different experiences in a relaxed atmosphere, where participants may feel comfortable
sharing and collaborating (Keegan, 2009). Focus groups allow for vast amounts of information to
be captured and explored in a short amount of time (Keegan, 2009). Focus groups also allow
participants to interact with one another, often fostering additional questions or more
information. Merriam and Tisdell (2016) indicated that a focus group gives participants the
ability to share their knowledge, hear different perspectives, and sharpen their understanding of
the topic. By using a focus group, I captured insight and a sense of secondary teachers’
perceptions of RTI and an RTI implementation.
Materials and Instruments
The proposed data gathering materials and instruments for my study on secondary
teachers’ perceptions of RTI were an IRB-approved interview guide for the semistructured
interviews. Additional materials and instruments for data collection came from the focus group
discussion and the district and campus documents on RTI processes and procedures for HISD.
Interview Guide
I used an IRB-approved secondary teacher interview guide for the semistructured, openended interviews for this descriptive case study. The secondary teacher interview guide used
researcher-developed, open-ended interview questions to help gain the information about
secondary teachers’ perceptions of RTI (see Appendix A). The interview guide is a specific set
of questions that the researcher uses for each participant (Merriam & Tisdell, 2016). The
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interview questions for this study were created using information from similar dissertations on
RTI and approved by subject matter experts (SMEs) (
Davis, 2019; Fontenot, 2016; Grable, 2019). The SMEs for the secondary teacher
semistructured interview guide included an executive director for curriculum and instruction, an
executive director for teacher and professional development, and two current principals at
secondary schools. The rationale for choosing these SMEs was their experience with
implementing RTI on campuses, their experience with planning and implementing professional
development on RTI, and their understanding of RTI in curriculum implementation.
To prepare the interview guides for the semistructured interviews, I developed questions
that focused on secondary teachers’ perceptions of RTI and an RTI implementation. The
questions used for the study relate to the secondary teachers’ perceptions about the benefits of
RTI, the challenges of RTI, the teacher’s role in an RTI implementation, and the role of campus
leadership in an RTI implementation to improve student academic progress or behavioral
concerns. To validate my interview guide, I sought the experience of the SMEs to validate the
questions for the semistructured interviews and the focus group.
To assist the SMEs with validating the interview questions, I used the survey/interview
validation rubric for the expert panel (VREP) (see Appendix B). To request their assistance, I
contacted the SMEs through email, identified myself, explained the purpose of my research,
presented my research questions, and asked for their assistance in helping with my interview
guides. Once the SMEs agreed to assist with my questions, I emailed them the survey/interview
VREP for the semistructured interviews and the focus group questions. Once the SMEs returned
the rubrics, I utilized their feedback to refine my questions.
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Using the researcher-designed and SME-approved interview guide, I conducted 12
virtual, semistructured interviews through Microsoft Teams while adhering to the Abilene
Christian University-approved COVID protocols and the school district’s COVID protocols. I
chose Microsoft Teams as the virtual interview platform to observe the visual cues of the
participants, such as facial expressions and body language, which allowed for further expansion
of the participant responses when needed. Merriam and Tisdell (2016) referred to the
semistructured interview as a less formal approach to interviewing, allowing flexibility in the
questions that enable the researcher to respond to the situation and responses as necessary.
During the semistructured interview process, I asked the semistructured teacher interview guide
questions and any clarifying questions, when needed, to understand RTI at the secondary level.
The semistructured, open-ended interview uses structured research questions for the interview
while still allowing the participant to add as much information as they would like and the
researcher the opportunity to ask probing questions and clarify information (Turner, 2010).
Before each interview, I again explained the purpose of the research study and the interviewee’s
participation in my case study. The qualitative semistructured interview process allowed me to
understand experiences or processes, delve into important issues, or explain a problem in a
personal, face-to-face setting, including how participants viewed their environment, to gain an
in-depth insight into their perceptions (Merriam & Tisdell, 2016; Rubin & Rubin, 2019). The
semistructured interview was a necessary component in this descriptive case study because it
allowed me to capture how secondary teachers perceive RTI.
Focus Group
Additional data collection for my research study came through a focus group interview
and discussion. The focus group participants were department heads, campus instructional

51
specialists, and campus administrators. For the focus group questions, I used IRB-approved
research developed and SME-approved question guide that helped compare the themes collected
from the teacher interviews to understand the importance of teacher perception in an RTI
implementation and the research questions (see Appendix C).
The focus group questions were derived from similar dissertation studies on RTI and
validated by four SMEs (Davis, 2019; Fontenot, 2016; Grable, 2019). To validate the focus
group interview questions, I used a survey/interview validation rubric for the expert panel
(VREP) (see Appendix D). The four SMEs contacted to assist in developing the focus group
questions included an executive director of curriculum and instruction, an executive director for
teacher and professional learning, and two current secondary campus principals who have
experience with RTI. To validate my questions for the focus group, I contacted the SMEs by
email and asked for their assistance in developing my focus group questions. I also explained the
nature of my research, the purpose of my study, and my research questions. Once the SMEs
agreed to participate, I emailed them the survey/interview VREP for the focus group discussion
and used their feedback to refine my questions for the focus group discussion.
Before conducting the focus group discussion, I gained permission from the campus
principal to attend a virtual campus leadership meeting where I discussed my case study and the
purpose of the research. I asked for potential volunteers for the focus group discussion. I
contacted the potential participants of the focus group by email and sent them an informed
consent form. Once I received the signed consent form, I scheduled the focus group discussion.
During the focus group discussion, the focus group participants established a set of group norms
that ensured each participant had a chance to participate in the group discussion. Group norms
are a group-designed and agreed upon set of behaviors that guide the participation of the
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members in the group (Capstone Press, 2003). The focus group interview responses were used in
conjunction with the semistructured individual interview responses to validate or dispute the
importance of secondary teachers’ perceptions of RTI at the secondary level. The interview and
focus group responses are then compared with the district and campus RTI implementation
documents to better understand RTI, including current known information and experiences about
RTI on the campus.
RTI Documents
The final tools used in my research were the district and campus documents on the
processes and procedures for RTI and an RTI implementation. These documents included the
HISD Response to Interventions and Students Success Team Procedures, the HISD Strategic
Plan for Learning, and the HISD Response to Intervention Manual. The HISD Response to
Interventions and Students Success Team Procedures outline the processes and procedures for an
RTI implementation at the campus level, including how the campus identified students who were
at risk and in need of an RTI intervention. The HISD Strategic Plan for Learning contains the
district’s policies and guidelines for targeting students who are struggling academically or
behaviorally. The HISD Response to Intervention Manual has information on the RTI
implementation at the campus level, including the identification of struggling students, the
campus leader’s responsibility in the RTI implementation, and the teacher’s role in the RTI
implementation process. A substantial part of the qualitative research process uses documents in
the data collection phase of research (Merriam & Tisdell, 2016). The HISD Response to
Interventions and Students Success Team Procedures, the HISD Strategic Plan for Learning, and
the HISD Response to Intervention Manual helped support my research by aligning the teacher’s
response to RTI while helping to develop an understanding of secondary teachers’ perceptions of
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RTI and to discover the relationships in the research between teacher’s perceptions of RTI and
the documents for RTI.
Data Collection
Before beginning this case study, I gained approval and permission from Abilene
Christian University, Hickory ISD Office of Assessment and Evaluation, and the campus
principal to conduct the case study at the selected high school in HISD. To solicit volunteers for
my research, I attended virtual department meetings and a virtual campus leadership team
meeting to seek volunteers for the semistructured interviews and the focus group discussion.
Once participants volunteered, I contacted each participant and verified their participation in my
research study.
During the initial department and campus leadership meetings with the interview
participants, I explained the purpose of the research study and gave them time to ask questions.
Since I did not want the possible candidates to feel any pressure about participating in my
research, I gave them 48 hours to respond to my email requesting their assistance in my research
study (Appendix E). Once a participant responded to my email, I scheduled a virtual meeting to
discuss the research study further and emailed them a copy of the informed consent form
(Appendix F). At the individual participant’s virtual meeting, I confirmed their interest in
participating in my research study and discussed the informed consent document, including the
type of questions I would be asking, how I would take notes during the interview, how I would
record the meeting and transcribe the conversation, what program I would be using to transcribe
and how I would use the data. In addition, before conducting any interviews or the focus group,
all participants were given information on the purpose of the study, my contact information, and
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information on any potential risks and benefits. Each participant was asked to complete an
informed consent form. Each participant received a unique code for confidentiality purposes.
Interviews
The semistructured interviews took place from April 7, 2021, to April 16, 2021. Each
interview was scheduled virtually, using Microsoft Teams, and complied with Abilene Christian
University’s research protocols and HISD COVID protocols, and each interview lasted
approximately 30 minutes. The rationale for selecting 30-minute increments for the
semistructured interview was to allow for enough time to conduct the interview, ask probing
questions, and gather their responses while valuing the participants’ time. The semistructured
interviews did not interfere with the participant’s contracted time and did not occur during any
instructional time, meeting, or event.
During the semistructured interviews, I recorded the interviews using the computers’
audio recording software and a handheld portable recorder and transcribed all interviews using
the transcription software, HyperTRANSCRIB. Merriam and Tisdell (2016) recommended audio
recording and transcribing the interview as an essential process. It also provides a way for the
researcher to ensure a record of information to refer to in the writing process and helps the
researcher become more familiar with any emerging themes. A transcribed copy of the
interviews was provided to the participants within one week for their review and approval. The
transcribed text supported the validity of the data collected from the interviews because it
allowed the participants an opportunity to review the information to establish the accuracy of the
transcription. If the interview participant disagreed with the transcription, I would meet with that
participant and address their concerns, including allowing them to listen to the audio recording.
No participant disagreed with the transcription. The transcribed interviews, identified by a
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unique code, are password-protected and stored on a locked computer for confidentiality
purposes. The audio recordings were downloaded to the computer hard drive, where they are
password-protected for confidentiality purposes. At the completion of the dissertation, all
recorded interviews and transcripts will be uploaded and stored according to the Abilene
Christian University and the Office of Research and Sponsored Programs protocols for research
studies.
Focus Group
The focus group discussion, held virtually using Microsoft Teams, was held on May 25,
2021, complied with the COVID protocols for Abilene Christian University and HISD and lasted
approximately 45 minutes. The purpose of the 30- to 45-minute time increment for the focus
group discussion was to give enough time for each participant to answer the questions, interact
with each other, and engage in the discussion while still valuing their time. The focus group was
conducted outside the participants’ contracted time and did not interfere with any instructional
time, meeting, or event.
The focus group interview and discussion were audio recorded using the computer’s
audio recording software and a handheld portable recorder and then transcribed using the
transcription software, HyperTRANSCRIBE. All participants in the focus group received a
transcribed copy of the focus group discussion within two weeks from the date of the focus
group discussion. The purpose of the transcribed copy of the focus group discussion was to allow
member checking by the participants to establish the accuracy of the transcription. No member
of the focus group asked for a correction of the transcript. The transcribed focus group discussion
was password- protected and stored on a locked computer for confidentiality purposes. The audio
recordings were downloaded to the computer hard drive, where they are password-protected. At
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the completion of the dissertation, all recorded interviews and transcripts will be uploaded and
stored according to the Abilene Christian University and the Office of Research and Sponsored
Programs protocols for research studies.
RTI Documents
The last tools used in my research were the district and campus approved documents
containing the processes and procedures for RTI and an RTI implementation. These documents
include the HISD Response to Interventions and Students Success Team Procedures, the HISD
Strategic Plan for Learning, and the HISD Response to Intervention Manual. These documents
were collected and used with permission from the school district and campus principal as part of
my research study.
Data Analysis
I applied open and axial coding on the individual interviews and the focus group
discussion transcripts as part of the data analysis. After completing the coding process on the
individual teacher interviews and the focus group discussion transcripts, I compared the themes
collected to the district and campus RTI implementation documents to understand secondary
teacher perceptions of RTI.
Interviews
To analyze the interview transcripts, I used open coding and axial coding to create
categories, phrases, and terms from the participants’ responses to create themes and similarities
in the data. I first applied open coding to determine the common phrases or terms related to the
research questions when reading through the transcripts. The researcher uses open coding to
identify phrases that the researcher believes are useful in analyzing the data to determine patterns
(Given, 2019; Merriam & Tisdell, 2016). Open coding breaks the data apart into phrases,
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concepts, or themes by reading through the transcripts multiple times and collecting ideas that
occur numerous times (DeCuir-Gunby et al., 2011). Once open coding was complete, I applied
axial coding to the interview transcripts. Axial coding identifies the relationship between the
open coding’s phrases, themes, or concepts (Given, 2019). Axial coding, a higher level of
coding, examines the relationship between the phrases, themes, or concepts established in open
coding, looking for patterns in the data (DeCuir-Gunby et al., 2011).
By utilizing axial coding on the interview transcripts, I developed concepts and
categories that define the relationship and patterns between the information on the secondary
teachers’ perceptions of RTI and the RTI documents. Examining and coding the participants’
language into common categories and looking for patterns provided an understanding of the
secondary teachers’ perceptions of RTI.
Focus Group
After analyzing the individual interviews, I compiled a list of common RTI phrases that
created overarching themes related to secondary teachers’ perceptions of RTI. I used the
information from the interviews and compared the themes to the information from the focus
group. The focus group discussion acted as a validation tool in ensuring the data I collected from
the teachers was similar or different from the individual teacher interviews.
To analyze the focus group transcripts, I used open coding and axial coding to create
categories, phrases, and terms from the participants’ responses to create themes and similarities. I
first applied open coding to the focus group transcript to determine the common phrases or terms
related to the research questions. After completing the open coding on the transcript, I applied
axial coding to the focus group discussion transcript. Using axial coding on the focus group
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transcript, I validated the concepts and categories collected from the individual interviews and
RTI documents on secondary teachers’ perceptions of RTI.
RTI Documents
After analyzing the individual interviews and validating that information from the focus
group, I then compiled a list of common RTI terminology related to secondary teachers’
perceptions of RTI. Using the data from the interviews and the focus group, I was able to apply
that information to the campus and district documents to determine the relationship between an
RTI implementation and the secondary teachers’ perceptions. An examination of the district and
campus documents occurred to look for phrases related to secondary teachers’ perceptions of
RTI, including the benefits, challenges, the role of campus leadership, and the role of the teacher
in the implementation process.
Methods for Establishing Trustworthiness
The baseline for trustworthiness for this study began with the validity and reliability of
the research and the research design while maintaining a professional relationship with all
participants in the research study (Merriam & Tisdell, 2016). Establishing trustworthiness begins
with an expectation of a professional relationship between the researcher and the participants
(Saldaña & Omasta, 2018). Since the participants were teachers at the same campus where I am
an administrator, it was important to establish and maintain a trustworthy relationship.
Trustworthiness comes from setting the purpose of the research study, informing the participants
of any potential harm and benefits of participating in the study, the research methodology, and
how the confidentiality of the participants is maintained.
This high school has a campus and culture that promotes open communication and
trustworthiness between campus administration and staff. For example, surveys conducted by
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independent, outside agencies provide evidence of the open culture and climate, communication,
collaboration, and trust between campus administration and instructional staff. A survey
conducted in the spring of 2016 by Advanced Learning Partnerships revealed that 89% of the
staff surveyed at this high school believed that campus administration valued the uniqueness of
the staff and validated their feelings as professionals. The same survey reported that 97% of the
staff surveyed felt that campus administration respected others and used their feedback to
establish school policies and procedures. In addition, this same survey reported that 87% of the
staff indicated they were involved in the decision-making process for the school, and 98% of the
staff indicated they were encouraged to collaborate in making instructional decisions for the
school.
A survey conducted in 2018 by YouthTruth, an independent student survey organization,
revealed that 95% of the staff surveyed indicated that culture and climate, including respect and
effective communication, were top priorities of the campus and that 88% of the staff reported
feeling empowered to help influence decisions made by the campus. In addition, the survey
indicated that 85% of the staff reported experiencing positive relationships with campus
administration regarding respect, care, and approachability. These independent findings support
that trustworthiness and reliability exist between campus administration and staff. In addition,
the campus had no significant changes in the principal or other campus administration, staff
members, or instructional staff. Also, there were no changes to funding, programs, or state
requirements.
Additional support for the validity and reliability of the research occurs through the
triangulation process of analyzing and comparing the data, thoroughly engaging in the data
collection process, a clear audit trail of information, and a complete description of the research
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results (Merriam & Tisdell, 2016). The triangulation of the data from the semistructured
interviews, the focus group, and the documents reinforced the credibility of the research study by
providing meaning to the data to support an assertion (Leavy, 2017). Triangulation focuses on
examining multiple sets of data to confirm the various outcomes of the data and helps counter the
concern that the results of the findings are only from one source (Meijer et al., 2002; Merriam &
Tisdell, 2016). Part of the validity and reliability of the individual teacher interviews and focus
group interviews was derived from the interviewee checking the interview transcription for
accuracy.
Establishing validity and reliability are also dependent on the researcher’s engagement in
the data collection process. The researcher shows engagement in the data collection process by
presenting a clear description of the methods used to select participants and collect data
(Merriam & Tisdell, 2016). As part of my role as the researcher, I conducted all the data
collection methods, including the interviews, focus group discussion, and document analysis, to
support the validity and reliability of the research study while maintaining the confidentiality of
the participants.
The last component in establishing the validity and reliability of the study is the thorough
and detailed presentation of the results and findings of the study by explaining the outcomes
from all the data sources, including the validity checks on the transcripts from the interviewees
and focus group participants, as well as taking the findings back to some of the interview
participants and focus group members on verifying the analysis (Merriam & Tisdell, 2016). The
study’s findings must be transparent and supported by a clear audit trail of information, including
evidence of how the researcher engages in the data collection process (Merriam & Tisdell, 2016).
To support the validity and reliability of the data reported, I used an independent expert not
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associated with my research or the campus in the case study and who has experience with the
qualitative research process to examine samples of the transcripts and the open and axial coding.
The independent expert was a recent doctoral student who had experience with a qualitative
study and coding. I sent the expert three interview transcripts and the focus group transcript with
the open and axial coding applied. The expert agreed that the themes derived from the coding
process accurately interpreted the data in the interview and focus group transcripts.
Researcher Role
The role of a researcher is to ensure and enforce the ethical implementation of the
research study. I took all reasonable steps to make sure that the study’s findings reflected the
results of the data collected by having all transcripts reviewed and approved by the participants.
Participants were allowed to see the preliminary analysis of the data to determine if the
interpretation of the results aligned with their feedback, assisting in the validation and the
triangulation of the data collected. I ensured that the participants understood their role in the
research study and that their information would remain confidential, including their anonymity
and how their participation might impact the research on RTI.
One potential bias in this study was that I served as an administrator at this high school
campus. To guard against this bias, I sought permission from these teachers before I began the
research study and asked them to participate. Furthermore, I ensured that I was not a direct
evaluator of these participants on the campus and did not serve in a supervisory capacity. In
addition, I assured the participant I would not reveal their participation in any individual teacher
interviews or share their direct transcripts with the district or campus administration. These
factors assured the participants that their involvement in the research study would not
intentionally cause harm or skew the data.
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In addition to the assurances mentioned above for validity and reliability, the individual
teachers in the semistructured interviews understood that their information would remain
confidential. This level of trust is due, in part, to the campus reputation of high integrity, open
communication, and strong campus culture and climate that fosters a level of trust between
campus administration and staff. For example, surveys conducted by outside agencies provide
evidence of the open culture and climate, communication, collaboration, and trust between
campus administration and instructional staff. A survey conducted in the spring of 2016 by
Advanced Learning Partnerships revealed that 89% of the staff surveyed at this high school
believed that campus administration valued the uniqueness of the staff and validated their
feelings as professionals. The same survey reported that 97% of the staff surveyed felt that
campus administration respected others and used their feedback to establish school policies and
procedures. In addition, this same survey reported that 87% of the staff indicated that they were
involved in the decision-making process for the school and that 98% of the staff stated that they
were encouraged to collaborate in the instructional decisions for the school.
A survey conducted in 2018 by YouthTruth, an independent student survey organization,
revealed that 95% of the staff surveyed indicated that culture and climate, including respect and
effective communication, were top campus priorities. The same survey showed that 88% of the
staff reported feeling empowered to help influence decisions made by the campus. In addition,
the survey indicated that 85% of the staff reported experiencing positive relationships with
campus administration regarding respect, care, and approachability. Since there were no
significant campus administration, teacher, staff, or structural changes at this campus in the
previous five years, I felt the established level of trust with the teachers on this campus existed at
the time of the study.
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Ethical Considerations
To promote ethical behavior in the research study, I provided verbal and written
notifications explaining the study, including any potential risks or benefits for the participants. I
informed the participants that their participation in the study was at their discretion, and they
could withdraw from the study at any time. All participants received a unique code for the
transcription. All transcripts and recordings are in a locked, password-protected electronic
document on a password-protected computer. Once the dissertation process is complete, all
recordings and transcriptions will be uploaded and stored according to the rules and policies of
Abilene Christian University and the Office of Research and Sponsored Programs.
Protecting Participants From Harm
The participants knew of any potential harm in participating in the case study. For
example, in the interview process, participants could reveal information in their responses that
does not align with HISD or the high school’s philosophy of education or strategic plan. These
comments could potentially have an adverse reaction on the participants’ careers. However, to
overcome this potential harm, participants were assured that their participation was entirely
secured and confidential, and they had the option to withdraw from the case study. The names of
the participants or any other identifying features do not appear in the research. All participants
received a unique code. There are no known physical risks. The interviews were conducted
virtually in the location of their choice and lasted approximately 30 minutes. The proposed
benefits of the study included developing a better understanding of RTI and an RTI
implementation at the secondary level, as well as how RTI could help students succeed in the
classroom.
Informed Consent
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Each participant in the study received and signed an informed consent form for
participating in the research study (Appendix G). Each participant had a chance to discuss the
purpose of the study, followed by an additional meeting to confirm their willingness to
participate in the study. Each participant in the semistructured teacher interviews selected a time
and date for their interview and received a transcribed copy of their interview within one week.
Participants for the focus group discussion all agreed on the time and date of the virtual meeting.
Assumptions
One assumption for this case study was that the interview and focus group participants
would answer the questions honestly and thoroughly. A second assumption for this case study
was that the focus group members would answer the questions honestly and actively participate
in the focus group discussion. A final assumption for this case study was that the number of
semistructured interview participants and focus group members would provide an appropriate
amount of data to examine an RTI implementation at one high school campus at the secondary
level.
Limitations
One limitation of this proposed research study was that I was an administrator on this
campus. However, to overcome this limitation, I did not select any participant that I was a direct
evaluator or had any supervisory capacity over for the individual interviews or focus group
discussion. In addition, the participants have anonymity in the research paper due to their unique
code, and participants could withdraw from participation in the study.
Another limitation of the study was the small number of interview participants and focus
group members. However, Merriam and Tisdell (2016) indicated that a small number of
interview participants could still provide enough information and data to answer the research
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questions. Another potential limitation in conducting interviews was unknown factors, such as
time, participant’s willingness to participate, the mood of the participant, or the circumstance the
participant was experiencing at that time. To address these limitations, I maintained their
confidentiality, gained informed consent, and reminded participants that they were free to
remove themselves from the study. In addition, to overcome these limitations, I allowed the
semistructured teacher interview participants to schedule the meeting on the day and time of their
choosing. Also, I scheduled the focus group discussion at a convenient and agreed-upon time for
the participants.
Delimitations
This study is limited to a single case study on one secondary campus. The data came
from semistructured individual interviews, a focus group discussion, and the evaluation of
district and campus documents about RTI. The reason for choosing a single campus was that this
campus had started the RTI process, and there is no assurance that the other campuses in the
district were implementing RTI. In addition, HISD has a research application process to approve
any research allowed on any campus or in the district. HISD has approved this case study to be
conducted on this campus. The participants selected to participate in the case study are veteran
secondary teachers with three or more years of experience who should have some experience
with an RTI implementation. In addition, the participants in the case study are key campus
leaders who help make decisions about program implementations at this school.
As mentioned above, this high school has a campus culture and climate that provides
teachers the flexibility to voice their opinions and concerns without fear of reprimand. Teachers
have indicated in outside surveys that they feel empowered to make decisions and voice their
concerns. In addition to the survey data, several of the teachers on the campus sit on a variety of
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decision-making groups that influence or make campus decisions. For example, this high school
has a group called the campus instructional improvement committee, where instructional
decisions about policy or initiatives are approved. There is also the character cadre, where
teachers and campus administrators work together to make decisions about the social-emotional
learning curriculum presented to students and teachers. In addition, the campus has a group of
teachers who oversee the positive behavioral interventions and supports program where they
make decisions that influence the discipline matrixes for student discipline. This high school has
a campus leadership team consisting of a variety of teachers across the campus, who regularly
meet with the campus administration to examine and discuss a variety of different programs and
policies that affect the school.
Summary
This qualitative case study allowed for the collection of data that developed an
understanding of secondary teachers’ perceptions of RTI at the secondary level that helped
address the research questions. As RTI at the secondary level expands, there is a need to better
understand the teachers’ perceptions of RTI at the secondary level to help facilitate an RTI
implementation at the secondary level. The data collection and analysis come from
semistructured interviews, a focus group, and a review of district and campus documents on RTI.
The semistructured interviews included 12 participants. The participants were two teachers from
English, two teachers of math, two teachers of science, two teachers of social studies, one
teacher from an elective course, one teacher from special education, and two additional teachers
from any of the four core areas. The purposeful sampling allowed data to be collected across the
content areas and derived from veteran professionals with a general understanding of RTI. The
focus group participants were members of the campus leadership team, including department
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chairs, an instructional coach, and the dean of instruction. The documents focused on the district
and campus explanation and implementation of RTI related to the theory of change.
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Chapter 4: Results
The purpose of this case study was to define and better understand secondary teachers’
perceptions and experiences, including the campus leadership’s role in the RTI implementation
at one secondary high school in Southeast Texas. To gather the necessary information about
secondary teachers’ perceptions of RTI, I conducted a descriptive case study at a single high
school in HISD. The case study included data collected from semistructured teacher interviews, a
focus group discussion, and an evaluation of the campus’s and district’s RTI documents.
Applying open and axial coding to the semistructured interviews, the focus group discussion, and
the district and campus documents yielded common themes about secondary teachers’
perceptions of RTI centered around four research questions.
RQ1. What are secondary teachers’ perceptions about the benefits of RTI implementation
at the secondary level?
RQ2. What are secondary teachers’ perceptions about challenges and barriers to an RTI
implementation?
RQ3. What are the secondary teachers’ perceptions of their level of responsibility and
their role in an RTI implementation?
RQ4. What are the secondary teachers’ perceptions of the role that campus leadership
plays in an RTI implementation?
Presentation of the Findings
This section contains a summary of the participant information and the results of the data
analysis based on the study’s four research questions. The study analyzed the information
collected from 12 individual semistructured interviews, the focus group with nine participants,
and the district and campus documents on RTI. Themes were outlined in the discussion of the
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data, using direct quotes from participants and the district and campus documents to support the
themes and ideas that emerged in response to each of the research questions.
Participant Information
I collected participant information from 12 individual semistructured teacher interviews
and the focus group discussion with nine participants. Each individual and focus group
participant was asked 11 questions from the interview guide for the individual teacher interviews
and the interview guide from the focus group interview. The information collected from the
participants included a summary of the number of years in education, the subject they teach, how
long they have been at that school, and their experience with RTI. Table 1 contains the
participant information from the research study.
Each participant in the study was assigned a random numeric code to help ensure
participant confidentiality. The numeric code was generated without identifying information
from the campus participant and was based solely on my coding system. Although the sample
size is small in the study, it represented participants from several instructional departments
across the campus, including eligible teachers, campus administration, and department chair
leadership. Although interview and focus group participants for this study occurred at the same
campus where I worked, no participants were under my direct supervision, and they all met
participation requirements.
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Table 1
Participant Information
Participant

Type

Years in

Subject

Years at

Experience

14601
Number
14602

Interview

Math
Math

4
the School
5

Limited
with RTI
Little

14603

Interview

10
Educatio
8
n
6

Math

3

Little

15601

Focus Group

17

Math

14

Little

24601

Interview

18

English Language Arts

18

Little

24602

Interview

14

Foreign Language

14

Limited

25601

Focus Group

14

Foreign Language

14

Little

35601

Focus Group

31

Social Studies

26

None

44601

Interview

23

English Language Arts

5

Some

45601

Focus Group

16

English Language Arts

13

Some

54601

Interview

20

Fine Arts

18

Little

55601

Focus Group

13

Fine Arts

4

Little

64602

Interview

19

Career and Technology

15

Little

64603

Interview

18

Career and Technology

17

Limited

64604

Interview

10

Career and Technology

6

Little

65601

Focus Group

24

Career and Technology

10

None

84601

Interview

18

Science

4

Some

84602

Interview

14

Science

14

None

95601

Focus Group

15

Administration

1

Some

95602

Focus Group

12

Administration

3

Some

95603

Focus Group

15

Administration

7

A lot

Interview
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Descriptive Data of Participants
The participants included 15 female and six male participants. The participants had a
combined total of 335 years of service in education, with 215 years occurring at this high school.
A visual representation of the breakdown of years of service in education by the participants
displays the percent of overall years in education and percent of total years in education at this
secondary high school (see Figures 3 and 4).
Figure 3
Percent of Overall Education Experience of Participants

Overall Education Experience
21 plus years
14%

0 to 10 Years
19%

0 to 10 Years
11 to 20 Years
21 plus years

11 to 20 Years
67%
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Figure 4
Percent of Overall Education Experience at Current School

Experience at this High School
21 plus years
5%

0 to 10 Years
52%
0 to 10 Years
11 to 20 Years
21 plus years

11 to 20 Years
43%

Additionally, out of the 21 participants in the interviews and the focus group, six
participants indicated they had some or a lot of experience with RTI. In contrast, the rest of the
participants noted limited to no experience with RTI. In other words, 71% of the interviewed
participants indicated that they had no, little, or limited experience with RTI. It is important to
note that RTI has existed for at least five years on this campus.
Results of Data Analysis
The data analysis includes 12 teacher interviews, a focus group of nine teachers and
administrators, and the district and campus documents on RTI. Using open and axial coding to
analyze the transcripts from the interviews and the focus group discussion revealed several
overarching themes about secondary teachers’ perceptions of RTI. Discussion of the data using
direct quotes from the participants supports the themes from the coding and analysis of the
teachers’ interviews and the focus group discussion.
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The coding process for the interview and focus group transcripts started with open
coding. Open coding is a coding process that looks for words or terms that summarize the
information into categories or critical phrases (Merriam & Tisdell, 2016). After reading the
teacher and focus group transcripts many times, key phrases emerged that helped answer the
interview questions. For example, for the interview question, “What do you think are strengths of
an RTI implementation at the secondary level?”, a few examples of the open-coded phrases that
emerged included the following: (a) useful to help a struggling student, (b) tools to support
students, (c) bridge the gap for struggling students, and (d) helps support struggling students.
After applying open coding to the interview and focus group transcripts, the themes’
refinement occurred using axial coding. Axial coding identifies the relationship between the
open coded phrases that provide a central theme (Given, 2019). For example, the common axial
theme that emerged from the open-coded phrases from the interview questions, “What do you
think are strengths of an RTI implementation at the secondary level?” was the following: a way
to identify and support students. This specified axial code phrase identifies one of the three
themes that emerged to answer the research question, “What are secondary teachers’ perceptions
about the benefits of RTI implementation at the secondary level?”
The open coding process from the 12 individual teacher interview transcripts yielded 199
open phrases (see Appendix H). The open codes collapsed into 10 significant themes through
axial coding of the transcripts to help answer the four research questions. A count of the opencoded phrases, broken down into the 10 different axial codes from the individual teacher
interviews, is illustrated in Figure 5. A graph of the open-coded phrases shown as percentages is
illustrated in Figure 6. The two highest percentage categories of phrases indicate that teachers
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believed that the benefit of RTI is the ability to identify and support struggling students, while
they believed that time and resources are a barrier to RTI at the secondary level.
Figure 5
Breakdown of Open Coding for Semistructured Teacher Interviews

Number of Responses

Benefit of RTI

45
40
35
30
25
20
15
10
5
0

Challenge of RTI

Level and Responsibility of teacher

Role of the campus Leadership

42

40

28
15

18

15
11

Identified Themes

10

12
8
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Figure 6
Percentage of Open Coding for Semistructured Teacher Interviews
Leadership sets the
culture for RTI
14%
Leadership provides
the resources
6%

Quality Instruction
and Curriculum
8%
Identify and
Support Struggling
Students
20%

Leadership provides
the professional
development
4%
Teacher part
of active

Teacher
Responsibility to
Implement
No Consistent
6%
Understanding
8%

Collaborative
Process
9%
Time and Resources
21%

The open coding process for the focus group transcript yielded 43 open phrases (see
Appendix I). The open codes for the focus group collapsed into the ten themes that helped
answer the research questions through axial coding. A count of the open-coded phrases, broken
down into the 10 different axial codes from the individual teacher interviews, is illustrated in
Figure 7. A graph of the open-coded phrases shown as percent is illustrated in Figure 8. The two
highest percentage categories of phrases indicate that teachers believed that the benefit of RTI is
the collaboration with fellow teachers, while they believed that a barrier to RTI at the secondary
level is the inconsistent understanding across the campus. Both teachers and focus group
participants highlighted the importance of leadership setting the culture for RTI on the campus.
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Figure 7

Number of Responses

Breakdown of Open Coding for Focus Group Participants

10
9
8
7
6
5
4
3
2
1
0

Benefit of RTI

Challenge of RTI

Level and Responsibility of teacher

Role of the campus Leadership

8
5
2

7

6

2

5
2

4

2

Identified Themes

Figure 8
Percentage of Open Coding for Focus Group Participants
Leadership sets the
culture for RTI
16%

Quality Instruction and
Curriculum
5%

Collaborative Process
18%

Leadership provides
the resources
9%

Leadership provides
the professional
development
12%
Teachers part of active
process
5%

Identify and Support
Struggling Students
5%

Time and Resources
11%

Teacher Responsibility
to Implement
5%

No Consistent
Understanding
14%
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Research Question 1
Using the data collected from the teacher interviews, the focus group discussion, and the
district and campus RTI documents, three themes emerged regarding the benefits of an RTI
implementation at the secondary level. The three identified themes regarding the perceived
benefits of RTI at the secondary level are as follows:
•

Theme 1: RTI centers the focus on quality instruction and curriculum.

•

Theme 2: RTI creates a system to identify and support struggling students.

•

Theme 3: RTI fosters and creates a collaborative professional learning community.

Theme 1: RTI Centers the Focus on Quality Instruction and Curriculum
The HISD’s guiding mission is to provide a high-quality education to the students they
serve. The data collected from the individual teacher interviews, the focus group discussion, and
the analysis of the district and campus RTI documents indicated secondary teachers felt a benefit
to RTI focused on providing students with a high-quality education and classroom instruction.
The HISD’s Response to Intervention Manual and the Students Success Team Procedures
document support the teachers’ beliefs that RTI focuses on high-quality instruction, citing, “the
core characteristic of the RTI model is that each student can be taught using high-quality
instruction” (p. 3). Participant 14601 indicated RTI benefits students due to the emphasis placed
on “doing what teachers do naturally for students by providing them good instruction in the
classroom,” and participant 24601 indicated that RTI is just “good teaching” and “doing your
job.” Participant 45601 reiterated the benefit of RTI, noting that “tier I interventions are good
strategies that are used to help all students; it is what teachers do all the time.” In addition,
updated documents on an RTI implementation from the district define tier 1 instruction as the
“core instruction that all students will receive in the classroom.”
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In addition to the focus on quality teaching, the participants indicated that an overall
benefit of RTI is emphasizing the essential standards that the students need to know to be
successful as they move through high school. The HISD’s Response to Intervention Manual cited
that a necessary component of the RTI process is for teachers to focus on the essential learning
standards or the required information important for the students to know and learn as they
progress through school. Participant 35601 noted, “RTI provides the teacher an opportunity to
examine the curriculum and teach what is necessary for student success.” In addition, participant
45601 illustrated the connection between focusing on the curriculum and the benefits for
students, and stated, “The common language that RTI focuses on in the classroom and
curriculum supports student success.” Participant 14603 explained that RTI “identifies the
students and gives them support and helps them feel successful.”
Theme 2: RTI Creates a System to Identify and Support Struggling Students
The second theme that emerged is that RTI creates a unified way to identify and support
struggling students. Participant 64601 stated a benefit of RTI is a “proactive way to identify the
struggling student,” and participant 14603 reiterated that RTI helps the struggling student by
“providing the student with extra help in the classroom” and “helps find the cause of their
struggle.” The HISD’s Strategic Plan for Learning document uses language, such as “we are
committed to providing instruction that supports the needs and aspirations of each student” to
indicate the importance of identifying and supporting the struggling student. To further validate
the benefit of RTI in identifying and supporting the struggling student, the HISD’s Response to
Intervention Manual notes, “The teachers will identify and assess any student who struggles in
prerequisite skills, who is having behavior concerns, and/or shows a need for intervention” (p.
14).
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RTI helps spotlight the struggling student and forces the teacher to examine how they
will provide support to the student in their learning. The campus and district’s documents on RTI
focused on conducting and using a “universal screening of academic and behavioral skills” to
identify and support struggling students. To further support the language in the RTI district and
campus documents, the participants in the interview and focus group reiterated that a benefit of
RTI is that it provides a way to identify the struggling student so they can receive the support
they need to be successful. Participant 64601 noted, “RTI is a stopgap, a way to provide the
student interventions” to help them in the current classroom and for their later high school years.
Participant 84603 stated, “RTI is a way to help the student before they are recommended for
Special Education support.” Participant 24602 said that “RTI is a way to bridge the behavioral or
academic gaps in student learning.” Participant 24602 mentioned that RTI “bridges the gap,
emotionally and academically, for all students,” and participant 64604 said that RTI helps “get
them on the right path for learning.”
Theme 3: RTI Fosters and Creates a Collaborative Professional Learning Community
The third theme that emerged from the interviews, focus group discussion, and district
and campus documents about a perceived benefit of RTI is that RTI provided teachers and their
colleagues with a way to collaborate and support each other in professional learning
communities. For example, participant 15601 said, “There have been more conversations about
the content” with their teaching peers, “which makes us all better teachers.” Supporting this
perception, participant 64603 reiterated that RTI helps lead to teacher growth: “It makes you a
better teacher.” Participant 25601 stated, “We are always talking about the curriculum and how
we can present it so that all students learn.” Participant 14601 reiterated, “The ideas that are
generated through the RTI process increases teacher knowledge.” The premise behind
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collaboration and support in RTI stems from the district and campus initiative to provide
professional learning communities within the school to help implement RTI. For example, the
HISD’s Response to Intervention Manual states that “a professional learning community is an
ongoing process in which educators work collaboratively in recurring cycles of collective inquiry
and action research to achieve better results for students they serve.”
Additionally, the teachers in the interviews and focus group discussion reiterated that RTI
provided more opportunities for the teachers to initiate conversations about what they are
teaching and how they are teaching it to the students. Participant 64604 supported this theme by
stating that “RTI brings teachers together to support the student” and “gets all the people who
can help the student together to provide the best method of support.” Participant 24601 agreed
that collaboration and coming together to support the student is a benefit of RTI, noting, “It takes
a village to educate the student, and RTI brings us together for the student by fostering
collegiality and a cooperative environment.” The HISD’s Strategic Plan for Learning document
echoed this theme of collaboration by stating teachers will “support [that] that meets the needs
and aspirations of each student,” including working together for the success of all students.
RTI benefits teachers by increasing opportunities for collaboration in professional
learning communities by building on trust and partnerships among teachers. Participant 24601
“felt RTI helped build trust between the teacher and the student.” Participant 64604 indicated
that RTI is a way to move people in the same direction for the student and that it is teachers
“coming together to support the needs of the student that made RTI work.” Participant 64603
reported RTI helped build collaboration with other teachers “by focusing on the needs of the
student and making sure that each of the teachers was involved.” Participant 84603 noted that
RTI provides a way “to work with other teachers, share ideas, and collaborate with leadership to
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help students be successful.” Participant 14603 stated that “there has to be a collaboration and
conversation between all the teachers about the student” for RTI to work. Participant 64604
reiterated that RTI helps you and other teachers better know all the students through shared
collaboration.
Research Question 2
Using the data collected from the teacher interviews, the focus group discussion, and the
district and campus RTI documents, two common themes emerged about the challenges or
barriers to an RTI implementation at the secondary level. The two identified themes regarding
the perceived challenges and barriers are as follows:
•

Theme 1. The availability of time and resources.

•

Theme 2: There is no consistent understanding of RTI among teachers and campus
leaders.

Theme 1: The Availability of Time and Resources
Teachers consistently indicated that a challenge or barrier to an RTI implementation at
the secondary level is insufficient time and resources available to make RTI work in their
classrooms. All 12 individual interview participants indicated that time was a barrier to
implementing RTI and tracking the student interventions. For example, participant 14603 noted
that there must be time provided for the teacher to “truly implement RTI in the classroom.”
Participant 64604 reiterated that the amount of time needed for RTI is hard at the high school
level, stating, “It is one more thing to do in the classroom.” Participant 24602 said that “there is
not enough time to read the information on the students, go through the information to find the
appropriate intervention, and implement the supports” when there are so many other things that
the teacher is responsible for implementing. This participant also mentioned that there is “no
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time to meet with our colleagues about the students who need the support.” Participant 24601
explained there is “not enough time to evaluate if the intervention is working for the student” and
“not enough time to collaborate with peers.” HISD’s Response to Intervention Manual cited that
intervention support should take at least “30 minutes, two times per week, to successfully
identify and support struggling students” (p. 19).
The interview participants also indicated that tracking RTI is challenging without the
necessary time to spend with all the students who need support. For example, participant 84602
said RTI is “hard to make the time for just the struggling students when you have a class of 30
students who need your attention too,” and “you only have so many minutes in the class period.”
Several other interview participants reiterated that time is a barrier to an RTI implementation
because of the amount of time in the class period and the number of students in each class.
Participant 44601 supported the idea that time is a barrier for RTI, stating, “The challenge comes
in finding the time to document the interventions for the student.” The HISD’s Response to
Intervention Manual cites that “teachers will document any time an intervention is used for any
student in the classroom” (p. 14), which indicates that teachers will need to input the
interventions for struggling students.
The resources needed for RTI can be a barrier to an RTI implementation. The interview
participants and the focus group participants indicated that there were not enough resources for
the teachers to be able to implement RTI in the classroom. Participant 64604 explained that
teachers need the resources to accurately implement and track the interventions for RTI to work
in the high school classroom. Participant 14601 reiterated that the RTI resources used to track the
interventions for the student are “not user-friendly” and “take too much time to complete.”
Participant 84601 supplied that the resources for RTI need to “be quick and easy,” or it is a
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barrier for the teacher in an RTI implementation. The campus and district’s documents do not
specify one form used for tracking the RTI implementations. Instead, it noted that teachers would
input the interventions into the student learning management system.
The participants indicated that the lack of consistent resources was a barrier to
implementing RTI. Participant 45601 stated, “The resources for RTI are not consistent from
student to student,” and participant 25601 supplied that “the teachers in my hallway do not
always understand the RTI resources and how to use them in the classroom for the student.”
Participant 84601 cited that RTI needs the appropriate tools and resources to implement.
Participant 14601 indicated that the time required to document the interventions could be a
potential barrier to an RTI implementation. Participant 24602 reiterated that teachers need “time
to read, time to process, time to implement” RTI in the classroom.
Participant 24601 noted class size could be a barrier to an RTI implementation because it
was hard to speak with all the students in every class period and then support only the struggling
students with interventions. Participant 84601 indicated that they felt RTI was hard to support
the individual student because of the number of students they teach. Participant 84601 supplied,
“They had a hard time covering all the necessary information and wasn’t sure how they would
connect with just one student.” Participant 14601 indicated the number of students in the
classroom and the number of students the teacher is responsible for assisting could be a barrier to
RTI: “It is hard to keep the class moving in the same direction, while still assisting the struggling
student seems impossible.” Participant 44601 said, “There are too many students in the class to
be able to provide and document all the interventions,” and participant 95602 explained that “the
sheer number of students that teachers educate each day is a barrier for an RTI implementation.”
Theme 2: No Consistent Understanding of RTI Among Teachers and Campus Leaders
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One of the common themes that materialized through the individual teacher interviews
and the focus group discussion was that there is no consistent understanding among the
participants about what RTI is and how to use it to help students. Participant 64603 stated that
“RTI means something different to every teacher” and “there is no understanding of the
purpose.” Participant 64603 also reiterated that each administrator on the campus talked about
RTI differently, and teachers were often confused. Participant 84601 noted that their
understanding of RTI was “vague,” and participant 15601 indicated that “RTI is this nebulous
thing that may be super effective, but you have to understand it for it to work.” The campus’s
Response to Intervention Manual (on page 3) states that each campus has an understood
assumption that the campus has a “firm understanding of the three tiers of intervention.”
The data collected from the teacher interviews and the focus group discussion indicated
there might be a disconnect in the communication about RTI and its purpose. Teachers reported
that RTI sounds good, but they need consistent language and guidance on implementation. For
example, participant 14602 noted that RTI “sounds like a useful tool, but in my experience, it
was talked about and then it disappeared.” Participant 25601 stated that “we don’t have a true
understanding of RTI to be successful with it.” The campus’s RTI documents indicated the
importance of involving teachers in all stages of RTI implementation since the majority of the
responsibility of using RTI relies on the teachers, including implementing any interventions for
students, documenting the results of the interventions, and requesting any needed follow-up
meetings to help support the struggling students.
It is interesting to note that this campus has been using RTI to support struggling students
for the last five years and several participants admitted that they were not familiar with RTI. For
example, participant 15601 quantified that “up until last week, I had not heard of RTI,” and
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participant 35601 noted, “I googled RTI to see what it was.” Participant 25601 explained, “I
knew RTI helped struggling students but wasn’t sure how.” Participant 65601 stated, “It is
supposed to help the students, but I am not sure how it works.”
Research Question 3
Theme 1: RTI is the Teacher’s Responsibility to Implement
The data collected indicated participants agreed that RTI is the teacher’s responsibility to
implement in the classroom. Participant 64604 stated that “the classroom teacher is responsible
for the success or failure of each student in their classroom,” and participant 35601 indicated that
teachers should be the first to notice the problems. Participant 14603 noted their role was to
“build the relationship with the student to help them be successful and in the RTI process it is to
provide documentation of the implementation.” Participant 64603 indicated that RTI and student
success were the “responsibility of the classroom teacher.” Participant 24601 stated that RTI
“belongs to the classroom teacher.” Participant 84601 reiterated that student success is ultimately
the teacher’s responsibility. The campus and district’s RTI documents cited that the teacher is
responsible for identifying students, applying any interventions, notifying administration if
additional support is needed, and continuously contacting the parents.
The data reported from the interviews and focus group reiterated the teacher is the
facilitator of RTI because teachers are responsible for the success of their students. Participant
14601 believed that the teacher “facilitates the learning,” and participant 44601 reiterated that
“there has to be trust in the teacher” in their ability to teach and that the teacher is “responsible
for implementing RTI.” In addition, participant 44601 cited that the “bulk of RTI happens in the
classroom.” Participant 95602 agreed, noting that the teacher is ultimately responsible for what
happens in the classroom. The HISD’s Response to Intervention Manual reported that “every
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teacher is responsible for teaching students in that content/grade level must be engaged in the
process to identify essential standards, unit by unit” (p. 11). The same document states, “RTI
works because teachers in the classroom make it work” (p. 19).
Theme 2: The Teacher Is an Active Participant in the RTI Process
Participant 14603 indicated that the teacher needs to be actively involved in the RTI
process, stating that “they had been asked to complete a survey that focused on the student’s
strengths and weaknesses” but that there was no “follow-up on how to help the student.” The
participant explained that if teachers are not a part of the process from start to finish, they cannot
fully implement RTI in the classroom. Participant 24601 described that the classroom teacher
must be “willing to engage with the student and implement the interventions.” Participant 24601
believed that the teacher must be an active participant in RTI because they need to be able to
“ask the right questions” and “trust their instincts” to see student success. Participant 84601
noted the teacher is the one who notices when a student is struggling and should notify the
campus counselors and administration about their concerns.
Teachers indicated that RTI is the intuitive thing teachers do to help their students be
successful in the classroom, and they are part of what makes the student successful. Teachers
need to be heard and included in the process. Participant 84603 stated that RTI is the “normal
things teachers do in the classroom to help the students succeed.” Participant 14602 explained, “I
felt there was a need to help a student, and I was told that there wasn’t,” and “that was
frustrating.” Participant 95602 indicated, “RTI works when there is a collective buy-in from the
teachers that these are our kids, not my kids.” The HISD’s Response to Intervention Manual
supported the participants’ idea that RTI is their responsibility, citing “all teachers work together
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to determine the essential standards being taught” (p. 10) and “all members are responsible for
RTI to work” (p. 11).
Research Question 4
Theme 1: Leadership Develops the Culture That Supports RTI
The campus culture is an integral part of the RTI process, and it is the responsibility of
the campus leadership to develop a culture that supports RTI. The evidence gathered from the
participants and the documents support this claim. For example, participant 64604 indicated that
there should be a culture on the campus that promotes an RTI implementation and that it is the
campus leaders who develop this culture. The HISD’s Response to Intervention Manual noted
that the campus leaders should establish a team of teachers who lead the RTI implementation and
ensure that teachers are trained and informed on the RTI process.
Teachers and campus leadership appear to agree that RTI is best for the students but do
not fully understand why it is best for students. Participant 64604 indicated that it is necessary
for the campus leadership to state the “why” RTI is necessary for the students and the campus.
Participant 14603 reiterated the critical role that leadership plays in an RTI implementation. For
example, the participant supplied that the campus leadership brought in an RTI expert a few
years before to work with the teachers on how to implement RTI in their classrooms, and now
the teachers “are not using the work from the consultant, because it didn’t seem important for the
campus leadership.” Participant 14603 supplied that the school’s culture needs to be centered
around the collaboration and communication on RTI, stating, “RTI should be important” to the
campus. The documents describing the RTI implementation process described the importance of
the campus leader establishing an RTI process on campus and monitoring the progress and
implementation (HISD Response to Intervention and Student Success Team Procedures, 2016).
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Campus leadership should assist the teacher as they support the students during the RTI
process. Participant 64603 stated that campus leadership helps reinforce the culture of RTI by
“listening to the teachers and their input.” Campus leadership sets the tone and expectations of
RTI by creating a culture that understands RTI. Participant 24601 noted that “you lose people
when you label things without fully explaining what it is.” Participant 24601 explained that when
campus leadership presents RTI to the staff, they should “start with the end in mind” by
explaining what the campus leadership expects to accomplish with RTI, including how it “is best
for student success.”
Campus leadership should involve all the stakeholders on the campus in the RTI
implementation. Participant 84601 explained that it was important that campus leadership and
the teachers work together to support RTI, citing it should be a “partnership.” The HISD
Response to Intervention Manual (2021) supported this idea by reiterating that the RTI process is
a team effort, where campus leaders set the guidelines and provide the necessary tools to help
teachers implement and monitor RTI. Participant 44601 stated that campus leadership needs to
get “everyone on the same page, create the mindset for the campus about RTI.” Participant
14602 reiterated, “admin is the guide” that provides “targeted and appropriate feedback” about
an RTI intervention. Participant 24601 explained that “modeling the RTI process” can help
teachers understand the importance of RTI.
Theme 2. Leadership Supplies the Time and Resources Needed for RTI
Another theme that the participants and the RTI documents indicated was that it is the
responsibility of the campus leadership to provide the necessary time and resources to make RTI
successful. For example, participant 64604 noted, “There is not enough consistency” in how
teachers receive training on analyzing and using the data from RTI interventions. Participant
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64604 stated that campus leadership “must supply time for the teachers to understand and
implement RTI, and it should be a part of the master schedule.” The district and campus’s RTI
documents indicated that campus leadership is responsible for scheduling the students in the
appropriate class for learning and would allow the teachers to collaborate, apply interventions,
and analyze the data.
Participant 14603 noted that it is essential for all the teachers to have the time to meet and
plan together to implement RTI in their classrooms. Participant 14603 also agreed that there
needs to be “time to meet one-on-one with their students” for RTI to be successful. Participant
14603 stated that there needs to be a consistent system to track the student interventions and
resources for selecting the appropriate interventions. The campus documents indicated that
teachers should not judge time as a barrier but rather as a tool to help create a process.
The participants explained that leadership should supply the resources necessary for
selecting students who need interventions, a system for data-tracking, a list of possible
interventions to try, and an outline of what the RTI process looks like for the teacher. Participant
64603 noted it was valuable for campus leadership to provide the support, resources, and time
for RTI because “teachers feel bad when they don’t get all of their responsibilities done.”
Participant 64603 also stated, “It would be helpful if the campus leadership could provide
teachers opportunities to complete the work.” However, campus documents indicated that it was
the teacher who determined how they track the interventions for the students.
Participant 14601 stated that campus leadership should not “micromanage” the RTI
process, and there should be some support and trust in the teacher. Participant 44601 identified
that leadership needs to “be prepared to provide resources for RTI, including communication to
show that RTI is working for the students.” Participant 84603 noted that RTI should not be
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“another thing” at the secondary level. Participant 14601 supplied that the “evidence and
documentation is a challenge” at the secondary level and explained that the whole framework of
RTI, the documentation, the process, the meetings, the paperwork, is “overwhelming” and “hard
to understand.” The RTI campus and district’s documents cited that the teachers are responsible
for implementing the interventions and tracking the data but should have the support of campus
leaders.
Theme 3. Leadership Provides the Professional Development for RTI
The last theme that emerged from the participants and the district and campus documents
is that campus leaders are responsible for providing the training necessary for RTI to work.
Participant 64604 stated, “campus leadership needs to provide professional development for all
staff on RTI to ensure that the campus staff has the training to evaluate and identify struggling
students, training to select and evaluate the interventions given to the student, and the training to
document success or failure of the intervention.” The RTI documents cited that campus
leadership is responsible for providing the initial training for RTI and ensuring that all new
teachers receive training when they join the campus.
Participant 14603 noted that the implementation of RTI was “inconsistent” and that there
was “no follow-up” on the student and if the interventions teachers used worked for the student.
Participant 14603 noted that there needs to be “more conversation” and “follow-up” on the
students and their success with RTI. Participant 14603 reiterated that campus leadership needs to
facilitate and coordinate the RTI process and explain to the teachers why RTI is necessary.
Participant 64603 stated that campus leadership is responsible for establishing “a strong
foundation” of professional development so that RTI can be successful across the campus.
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Participant 14601 explained that “the inconsistent implementation and referencing of RTI is
inconsistent among campus leaders.”
Participant 44601 explained that campus leadership “must be ready to supply the time
and resources for RTI” and have a “plan for follow-through” and went on to explain that the lack
of follow-through of an RTI implementation could cause it to “fail at the campus level.” One
theme emerging from the data was the need for collaboration of all the stakeholders in the RTI
process. This collaboration creates a community that focuses on the needs of the students.
Participant 44601 stated that the campus leadership should create a culture that provides
professional development to all teachers to “create a key group of teachers and counselors” that
focuses on training and ongoing professional development of RTI for all teachers. Participant
14602 cited “they did not feel a part of the process” and “my voice was not heard,” and
participant 84602 explained that “RTI takes too long, there is no follow-through, and RTI cannot
be forced.”
Summary
This qualitative, descriptive case study aimed to better understand secondary teachers’
perceptions of RTI. The first research question is the following: What are secondary teachers’
perceptions about the benefits of an RTI implementation at the secondary level? The information
collected indicated three themes about the benefits of RTI. The three themes identifying the
benefits are the following: (1) It centers the focus on quality instruction and curriculum, (2) It
creates a system to identify and support struggling students, and (3) It fosters and creates a
collaborative professional learning community. The second research question is the following:
What are secondary teachers’ perceptions about challenges and barriers to an RTI
implementation? The research found two common themes about the barriers to RTI among the
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participants: (1) the availability of time and resources, and (2) there is no consistent
understanding of RTI among teachers and campus leaders. The third research question is the
following: What are the secondary teachers’ perceptions of their level of responsibility and their
role in an RTI implementation? The data collected from the participants and the documents
found two themes. The first theme is that RTI is ultimately the teacher’s responsibility to
implement, and the second is that the teacher must be an active participant in the RTI process.
The final research question is the following: What are the secondary teachers’ perceptions of the
role that campus leadership plays in an RTI implementation? The themes generated from the
participant responses include that (1) leadership must develop a culture that supports RTI, (2)
leadership needs to supply the time and resources needed for RTI, and (3) leadership provides
the professional development to make RTI successful.
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Chapter 5: Discussion, Conclusions, and Recommendations
Implementing RTI at the secondary level is a challenge for teachers and campus leaders.
According to Kressler and Cavendish (2020), there is limited research on RTI implementation at
the secondary level. There is even less research on how secondary teachers perceive RTI (Bouck
& Cosby, 2019; Pyle & Vaughn, 2012). The problem addressed in this study was an RTI
implementation that occurred at a secondary high school without a thorough understanding of
teacher perceptions about RTI. In this study, I described secondary teachers’ perceptions of an
RTI implementation at one high school.
This qualitative case study explored the perceptions and experiences of the teacher and
administrators who had experience with RTI. I conducted 12 individual, semistructured
interviews and a focus group discussion with nine participants to ensure this case study involved
information from various sources. The participants included teachers, campus administration,
department chairs, and instructional coaches. In addition to these data sources, I also analyzed
HISD’s district and campus RTI documents.
The data were analyzed and coded to answer four research questions:
RQ1. What are secondary teachers’ perceptions about the benefits of RTI implementation
at the secondary level?
RQ2. What are secondary teachers’ perceptions about challenges and barriers to an RTI
implementation?
RQ3. What are the secondary teachers’ perceptions of their level of responsibility and
their role in an RTI implementation?
RQ4. What are the secondary teachers’ perceptions of the role that campus leadership
plays in an RTI implementation?
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The data analysis included transcribing the interviews and focus group discussion and
applying both open and axial coding to gather relative themes that permeated the transcripts. The
researcher uses open coding to identify phrases that the researcher believes will be useful in
analyzing the data to determine patterns (Given, 2019; Merriam & Tisdell, 2016). Open coding
breaks the data apart into phrases, concepts, or themes by reading through the transcripts
multiple times and collecting ideas that occur numerous times (DeCuir-Gunby et al., 2011). After
open coding, I applied axial coding to the interview transcripts. Axial coding identifies the
relationship between the open coding’s phrases, themes, or concepts (Given, 2019). Axial
coding, a higher level of coding, examines the relationship between the words, themes, or
concepts established in open coding, looking for patterns in the data (DeCuir-Gunby et al.,
2011). The open and axial coding allowed me to organize the research into common themes
throughout the interviews, the focus group, and the campus and district documents.
In Chapter 4, I presented the data collected and the evidence from the data collected to
support the themes that answer the four research questions. This chapter provides interpretations
of the data collected from the interviews, the focus group discussion, and RTI documents to
better understand the secondary teachers’ perceptions of an RTI implementation at the secondary
level. Incorporating the analyzed data and the research literature, current practices, and
recommendations within the limitations outlined in the study provide an interpretation and
recommendation on how better to support an RTI implementation at the secondary level. Finally,
this chapter offers administrators recommendations on better implementing RTI at the secondary
level.
Discussion of Findings in Relation to Past Literature
Research Question 1
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Three themes emerged in response to the first research question: What are secondary
teachers’ perceptions about the benefits of RTI implementation at the secondary level? The first
theme is quality instruction and curriculum. The second theme is a unified way to identify and
support struggling students, and the final theme is how RTI fosters and creates a collaborative
professional learning community.
Theme 1: Quality Instruction and Curriculum. Participants in the case study felt RTI
benefits students by focusing on quality instruction and curriculum for the students in the
classroom, supporting the RTI Action Network (2020) research, stating the purpose of tier I
interventions starts with a strong curriculum and instruction for all students. Likewise, the data
collected from the participants support the literature from Preston et al. (2016), which stated a
benefit of RTI is shifting the focus to quality first-time instruction. In addition, the data collected
from the case study indicated that secondary teachers believe that RTI leads to a focus on the
standards taught in the classroom and is a benefit of RTI. Research from Arden et al. (2017)
supports the idea of teachers focusing on the instruction, stating a focus on the learning standards
and the curriculum helps increase student achievement. In addition, the data in the case study
supported the need for RTI to focus on quality first-time instruction for all students. The research
for RTI endorsed this idea, stating that students need a strong curriculum and instruction in the
RTI process (RTI Action Network, 2020).
Theme 2: Unified Way to Identify and Support Struggling Students. Identifying the
struggling students and finding ways to support them is a perceived benefit from the participants.
The primary purpose of RTI supports this perceived benefit to identify struggling students,
provide them with tools, and help to improve their academic performance (Buffum et al., 2018).
Likewise, many participants reiterated that a benefit of RTI is highlighting the teacher’s work to
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help the students succeed in and out of the classroom. These perceived benefits align with the
research indicating that RTI helps students with problem-solving strategies and improves overall
student learning (Vaughn et al., 2020).
In addition, the district and campus documents about RTI for HISD all supported that the
purpose of RTI is to identify and assess any student who struggles and provide them with
opportunities to learn. This is consistent with the research from Johnson and Hutchins (2019),
indicating that RTI helps with the early identification of students who are struggling and
provides resources to help the struggling student. Participants in the study also reiterated that a
benefit of RTI is not just helping the student succeed, but it also provides teachers with the tools
and support to help all students. This belief aligns with the research from Printy and Williams
(2015), which states that RTI is a process that will help equip school leaders with the tools
needed to improve performance
Theme 3: Fosters and Creates a Collaborative Professional Learning Community.
Participant responses indicated that a benefit of RTI is that it fosters and creates a collaborative
professional learning community. Research from Donohoo (2017) and Rinaldi et al. (2010)
stated that increased teacher collaboration shifts the school’s focus from one of individual
responsibility to one of collective ownership. Research from Buffum et al. (2018) and Dulaney
(2013) supports the theme of collective ownership of all students from the research study
participants and documents, indicating the RTI process unites teachers to work together as a
collaborative group with a sense of shared ownership and consensus to improve student
academic performance.
Trust builds collaboration and partnership in the RTI process (Buffum et al., 2018).
Participants in the study believed that a perceived benefit of RTI is the trust in the teachers
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working together to help students. The teachers identified a benefit of RTI as the ability to build
relationships to work together to help all students. The research for RTI supported the concept of
teachers working together to benefit students. For example, Horner et al. (2018) indicated that a
collaborative team of teachers working together would help improve the outcomes of all
students.
Research Question 2
Two themes emerged in response to the second research question: What are secondary
teachers’ perceptions about challenges and barriers to an RTI implementation? The first theme is
that time and resources are barriers to RTI at the secondary level. The second theme is that no
consistent understanding of RTI exists at the secondary level.
Theme 1: Time and Resources. One of the most significant barriers that secondary
teachers indicated about RTI was the lack of time to successfully implement RTI in the
classroom. This theme is validated by the research from Bineham et al. (2014), indicating that
the time teachers need to implement RTI can be a barrier to a successful implementation. In
addition, the participants in the research study revealed that time to implement the intervention,
collect the data, and analyze the data is a potential barrier to RTI at the secondary level. This
theme aligns with the research on RTI, indicating the importance of giving the teacher the time
to fully implement the RTI interventions and data collection to make RTI work (Bartholomew &
De Jong, 2017; Long et al., 2016). In addition, the research also noted that RTI at the secondary
level is different from the elementary level because of barriers, such as the schedule of classes,
the number of students, and other extracurricular activities (Swindlehurst et al., 2015; Bouck et
al., 2019).

98
Another barrier that the data analysis illuminated was the resources needed to implement
RTI. For example, participant 14601 stated the resources used to track the interventions for the
student in the RTI process are “not user-friendly” and “take too much time to complete.” Also,
participant 84601 noted that the resources for RTI need to “be quick and easy,” or it is a barrier
for the teacher in an RTI implementation. In addition, the RTI district and campus documents did
not specify one system for tracking. That the resources needed for an RTI implementation at the
secondary level could be a barrier to implementation was identified in information provided by
the teacher interviews, the focus group discussion, and document analysis. Research from
Bartholomew and De Jong (2017) supports this theme by stating that the time required to collect
the data and few resources to support the data collection could be a potential barrier in an RTI
implementation at the secondary level.
Theme 2: No Consistent Understanding of RTI. The data in the case study indicated
that if there is no consistent definition or understanding of RTI at the secondary level, then it
becomes a potential barrier. Participant 64603 stated that “RTI means something different to
every teacher” and “there is no understanding of the purpose.” In addition, participant 15601
noted that “RTI is this nebulous thing that may be super effective, but you have to understand it
for it to work.” Teachers reported that RTI sounds good, but they need consistent language and
guidance for implementation. For example, participant 14602 stated that RTI “sounds like a
useful tool, but in my experience, it was talked about and then it disappeared.” The research for
RTI suggests that the fidelity of the implementation, including an overall understanding from all
participants needs to occur, or RTI will not be successful (Castillo et al., 2018). The research also
supported the data collected from the case study, stating that ongoing support is needed to ensure
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the success of the implementation, including consistent language and understanding of RTI
(Castillo et al., 2018; Keller-Margulis, 2012; March et al., 2020).
Research Question 3
Two themes emerged in response to the third research question: What are secondary
teachers’ perceptions of their level of responsibility and their role in an RTI implementation?
The first theme is that these teachers believe that RTI is ultimately their responsibility to
implement at the secondary level. The second theme teachers indicated was that they should be
active participants in the RTI implementation at the secondary level.
Theme 1: RTI Is the Teacher’s Responsibility to Implement. The data collected in the
case study showed that teachers believe the RTI implementation is the ultimate responsibility of
the teacher in the classroom. For example, participant 24601 stated that RTI “belongs to the
classroom teacher,” while participant 84601 reiterated that student success is ultimately the
teacher’s responsibility. The research supports this statement, stating teachers play an important
role in any RTI implementation because of the culture they help to create in the school and the
classrooms and that the classroom teacher is one of the most important factors impacting student
success (Al Otaiba et al., 2019; Artiles, 2015; Nagro et al., 2019).
The data from the case study further explained that teachers feel that they are the
facilitator of learning and responsible for the student’s success. For example, participant 14601
stated the teacher “facilitates the learning,” and participant 44601 explained that the “bulk of RTI
happens in the classroom.” The district and campus documents for RTI also indicated that
teachers handle the bulk of the RTI process at the secondary level. The research supports this
belief, stating that teachers play an important role in any RTI implementation because the role
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teachers have in the student’s academic success and their readiness to implement RTI (Arden et
al., 2017; Bineham et al., 2014).
Theme 2: The Teacher Is an Active Participant in the RTI Process. The data
collected in the case study indicated that teachers perceive they are active participants in the RTI
process. For example, participant 24601 suggested that the classroom teacher must be “willing to
engage with the student and implement the interventions.” Participant 24601 wants to be an
active participant in RTI because they need to be able to “ask the right questions” and “trust their
instincts” to see student success. The research on RTI at the secondary level supports this theme,
indicating that evaluating teachers’ perceptions and understanding of the RTI process can help
drive the professional development for RTI and reiterate the purpose of RTI (Hite & McGahey,
2015; Isbell & Szabo, 2014; Thompson & Fearrington, 2013). Kozleski and Huber (2010) found
that focusing on teachers’ perceptions of RTI led to building teachers’ capacity that helped
sustain the RTI work and progress.
Research Question 4
In response to the fourth research question—what are secondary teachers’ perceptions of
the role that campus leadership plays in an RTI implementation—three themes emerged. The
first theme is that leadership is responsible for developing the culture that supports an RTI
implementation. The second theme is that leadership should provide the time and resources
needed for RTI. The third theme that emerged is that leadership should provide professional
development to make the RTI implementation possible and successful.
Theme 1. Leadership Develops the Culture That Supports RTI. The data collected
from the case study indicated that campus leadership is responsible for creating a culture that
supports RTI at the secondary level. Participant 14603 stated the campus leadership brought in
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an “expert” in RTI “a few years ago,” and that they worked with this consultant to implement
RTI in their classrooms, and now the teachers “are not using the work from the consultant
because it didn’t seem important for the campus leadership.” Participant 14603 detailed that the
school’s culture should center around collaboration and communication on RTI: “RTI should be
important” to the campus. The documents describing the RTI implementation process
highlighted the importance of the campus leader establishing an RTI process on campus and
monitoring the progress and implementation. The research from Schechter et al. (2018)
supported the campus leader’s importance in the RTI implementation by setting clear goals and
ensuring access to high-quality professional learning to make RTI successful. School leaders are
an important element of a successful RTI implementation by providing guidance, support,
training, and the resources needed to help teachers and students be successful (Rinaldi et al.,
2010; Swindlehurst et al., 2015).
Theme 2. Leadership Supplies the Time and Resources for RTI. The case study
introduced an additional theme—campus leadership needs to supply the time and resources
required for RTI to be successful. Participant 64604 indicated “there is not enough consistency”
in how teachers receive training to analyze and use the data. Participant 64604 reiterated that
campus leadership “must supply time for the teachers to understand and implement RTI” and “it
should be a part of the master schedule.” The documents on RTI indicated that campus
leadership was responsible for scheduling the students in the appropriate class for learning and
would provide the teachers time to collaborate, apply interventions, and analyze the data (HISD
Response to Intervention Manual, 2021). School leaders are a crucial component in a successful
RTI implementation, including introducing RTI to the teachers, the necessary training, and
ongoing support (Kozleski & Huber, 2010; Maier et al., 2016; Stahl, 2016).
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Theme 3. Leadership Provides the Professional Development for RTI. The last theme
developed from the data in the case study indicated that campus leadership should provide the
necessary professional development to make RTI successful at the secondary level. Participant
64604 stated that “campus leadership needs to provide professional development for all staff on
RTI to ensure that the campus staff has the training to evaluate and identify struggling students,
training to select and evaluate the interventions given to the student, and the training to document
success or failure of the intervention.” The HISD’s Response to Intervention and Student
Success Team Procedures Manual states that all leaders have the initial RTI training and
additional training each year and should provide the training necessary to see that RTI is
successful at the secondary level. Focusing on professional development that improves teachers’
understanding of the RTI process improves the success of the RTI implementation (Arden et al.,
2017). School leadership must support the teachers by setting clear goals and ensuring access to
high-quality professional learning for RTI to be successful (Schechter et al., 2018).
Implications
The implications of this descriptive case study and the results are similar to other research
about educational improvement initiatives and programs—teachers are important factors in any
new program or initiative. Educational change happens when all members, including teachers,
work together to implement the change (Fullan, 2016). The relationship between the
implementation of RTI and how teachers perceive RTI is important to the success of any RTI
implementation. This case study is important because it provides more information on RTI from
various teachers’ perceptions and experiences with RTI at the secondary level. The need for
research on RTI at the secondary level should focus on teachers’ perceptions of RTI and the
practicality of implementing RTI at the secondary level (Alahmari, 2018; Long et al., 2016;
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Thomas et al., 2020). In addition, this case study connects the importance of the teachers’
perceptions when implementing any new initiative, such as RTI. In the initiation phase of the
theory of change, Fullan (206) indicates it is important to understand all the factors that drive the
change. In the initiation phase of an RTI implementation, it is important to understand how the
classroom teacher influences any educational change or initiative and to understand the
relationship between the factors initiating the change, including the people who implement the
change, the why behind it, and the communication to the stakeholders (Muhammed, 2018).
When teachers do not understand RTI, the likelihood of RTI being successful decreases
and could become a barrier to a full RTI implementation (Bartholomew & De Jong, 2017). For
example, participant 64603 noted that “RTI means something different to every teacher” and
“there is no understanding of the purpose” of RTI, which might make it hard to implement.
Participant 84601 stated that their understanding of RTI was “vague,” while participant 15601
explained, “RTI is this nebulous thing, that may be super effective, but you have to understand it
to work.” A successful RTI implementation is dependent on the members of the school
understanding the purpose of the implementation (Buffum et al., 2018; Fullan, 2016).
Another implication of this research is the importance of the school leader providing
ongoing professional development, clear communication, and a culture that supports an RTI
implementation at the secondary level. In the initiation phase of the theory of change, Fullan
(2016) indicated that campus leadership should develop a clear, systemic, and appropriate plan
for implementing educational change to help the teachers and other stakeholders understand their
role in the educational change. Muhammed (2018) indicated that professional development helps
build capacity in teachers to implement new initiatives. Allen and Roberts (2017) supported the
need for clear communication on professional learning for the implementation, ensuring teachers

104
know how to support the initiative. A study by Meyer and Behar-Horenstein (2015) indicated
that teachers expected the school leadership to provide professional training and to communicate
clear directions on an RTI implementation. The school leadership should be actively involved in
the RTI process because they support the culture of collaboration needed for successful
implementation and provide the training and practice (Dulaney et al., 2013; March et al., 2020).
While the campus has been using RTI for a few years, it appears the campus is between
the initiation and implementation phases of the theory of change. For example, the 71% of
teachers who self-reported to only have “none, little or limited” experience with RTI indicate the
disconnect in the implementation phase in the theory of change. In the implementation phase of
the theory of change, the campus leaders should focus on building capacity in the teachers, such
as coaching and skill-building (Fullan, 2016). In addition, in the implementation phase of the
theory of change, the teachers should know about RTI, the purpose, and how they are involved
with RTI. For example, the data from the participants indicated that there is not a complete
understanding of how RTI works and how it supports the students on the campus. The data from
the case study showed that the teachers believe campus leadership develops a culture that
supports RTI, provides the time and resources for an RTI implementation, and provides the
ongoing training and support needed for an RTI implementation.
Limitations
This descriptive case study analysis included data gathered using teacher interviews, a
focus group discussion, and the district and campus RTI documents. There are four limitations
identified in the case study. The limitations are the following: (1) the possibility of the researcher
inadvertently or unconsciously influencing the participants, (2) potential research bias, (3) the

105
small participation size of the interviews and focus group, and (4) the timing of the interviews
and focus group discussion.
The case study took place on the campus where I am an administrator, which could have
led to participants feeling that they had to answer the questions a certain way for fear of
repercussions or due to their performance as a teacher. However, to overcome this limitation, I
was not a direct evaluator of these participants and was not serving in a supervisory capacity
over these participants. In addition, the participants received unique, unidentifiable codes, all
participants volunteered for the study, and participants were free to withdraw from the study at
any time.
In any research process, personal beliefs, values, and experiences may influence the data
interpretation results and, ultimately, the study results. To avoid having the data influenced by
any potential biases, I recorded all the interviews and focus group discussions and provided
transcripts to all participants. In addition, to validate the coding process for the themes, I had an
independent expert not associated with my research or the campus in the study and who has
experience with the research process examine samples of the transcripts and the coding. The
independent expert was a recent doctoral student who had experience with qualitative studies and
coding. The expert validated that the themes derived from the coding process accurately
interpreted the data in the interview and focus group transcripts.
The participants in the descriptive case study totaled 12 individual teacher interviews and
nine focus group members. Merriam and Tisdell (2016) indicated that a small sample size and
number of participants could still provide enough data to address the research questions. The 21
participants thoroughly answered the interview or focus group questions, yielding 242 open
responses, affirming there was enough data gathered to fully and accurately answer the research
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questions about secondary teachers’ perceptions of an RTI implementation at the secondary level
at this particular high school.
An identified limitation in this case study was the fast timeline needed to solicit
participants for the teacher interviews and focus group discussion, gather the informed consent of
all the participants, conduct the interviews, and transcribe the interviews, which occurred at the
end of the school year. This fast timeline could have led to mistakes in obtaining volunteers for
the study, attaining permission, or transcription errors. However, all participants volunteered to
participate in the study, all participants signed informed consent documents, and each participant
received a transcribed copy of their interview. I had three teachers volunteer to participate in the
study, but they were not eligible to join because I was serving as their evaluator at the school. In
addition, no participant returned a transcription requesting an edit to the transcription or
indicating that the transcription was incorrect. No participants withdrew from the study.
Therefore, based on this information, the case study results do not appear to be influenced by the
expedited timing of the case study.
Recommendations for Practice
During this descriptive case study, several recommendations emerged to support an RTI
implementation at the secondary level. Since teachers are an integral part of an RTI
implementation, the first recommendation is to include teachers during the whole RTI
implementation process. For example, leaders might create a group of teachers to be the experts
on RTI at the campus and use them to train the other teachers. The leader could also use this
group of RTI expert teachers to solicit feedback on RTI from other teachers on the campus that
could be used to drive professional learning or improve communication. By including teachers
throughout the entire implementation process, you get current, ongoing feedback that would help
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facilitate decisions about the RTI process. Including teachers at the beginning of the RTI
implementation process and evaluating teachers’ perceptions and understanding of RTI
throughout the implementation process is a vital part of the success of the RTI implementation
on the campus because it helps to develop the ongoing professional development for RTI and
reiterates the purpose of RTI throughout the implementation (Hite & McGahey, 2015; Isbell &
Szabo, 2014; Thompson & Fearrington, 2013). In other words, involving teachers in the RTI
implementation process makes the RTI process a team effort and keeps the conversation for
student success ongoing in the RTI process. For example, participant 24601 indicated that
campus leadership should “start with the end in mind” when presenting RTI and what the
campus wants to accomplish. Participant 64603 stated campus leadership can support the culture
of RTI by “listening to the teachers and their input.”
The second recommendation is to focus on developing a whole school culture that
supports and understands the importance of RTI, including its impact on teachers and students,
the outcomes of RTI, and how the school stakeholders can help one another. Meyer and BeharHorenstein (2015) noted teachers implementing RTI expect school leaders to be involved in the
implementation process, including having frequent conversations with teachers about their needs
and successes with RTI. In addition, their study found that teachers expected school leadership to
provide clear directions on an RTI implementation and provide quality professional development
and training. For example, the RTI vocabulary and process should be embedded in other areas of
the campus, such as faculty meetings, professional trainings, or connected to other campus
initiatives. The leader can impact the whole school culture on RTI by giving examples and
feedback on the RTI process on a consistent basis. Participant 14603 stated that the school’s
culture needs to be centered around collaboration and communication on RTI: “RTI should be
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important” to the campus. The district’s documents for the RTI implementation process
described the importance of the campus leader introducing and establishing the RTI process on
the campus and consistently monitoring the progress and implementation of RTI.
Buffum et al. (2018) asserted the utilization of RTI improved the school culture by
shifting the focus on student success from individual teacher ownership to one of collective
responsibility of all stakeholders. A culture of collective responsibility can be a strong indicator
of student academic success because of the increased focus on the best needs of the students
(Donohoo, 2017; Hattie, 2009). Teachers and campus leadership should agree that RTI is best for
the students. Participant 64604 reiterated why it is vital for the campus leadership to explain the
purpose of RTI, including why RTI is necessary for student success and how RTI benefits the
whole campus.
The last recommendation is to provide all secondary teachers with time and resources,
including ongoing professional development, during the RTI implementation process. Bineham
et al. (2014) indicated that the time required for implementation and utilization of RTI by the
teachers and school leadership was a barrier to RTI at the secondary level. Werts et al. (2014)
and Cowan and Maxwell (2015) agreed that the time teachers need to plan and prepare
personalized interventions for students, the time teachers needed to complete the RTI paperwork,
and the teachers increased level of responsibility were potential barriers or challenges to RTI at
the secondary level. Teachers indicated that time and resources are important for understanding
and implementing RTI at the secondary level. The leader can help with overcoming this barrier
by building time into the school day or week for RTI. For example, the leader could dedicate a
faculty meeting once a month as RTI work, teachers could have common planning times within
departments, or leaders could use the professional learning days to provide teachers time to plan
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and work on interventions for RTI. Participant 45601 explained, “The resources for RTI are not
consistent from student to student,” and participant 25601 noted, “The teachers in my hallway do
not always understand the RTI resources and how to use them in the classroom for the student.”
Also, participant 44601 stated, “There are too many students in the class to be able to provide
and document all the interventions,” and participant 95602 said that “the sheer number of
students that teachers educate each day is a barrier for an RTI implementation.” Participant
24601 mentioned the lack of time, noting “no time to meet with our colleagues about the
students who need the support.”
Recommendations for Future Research
The recommendations for future use derive from examining the experiences and
perceptions of secondary teachers using RTI. The intent of this qualitative, descriptive case study
was to add to the research on RTI at the secondary level. The existing research on RTI has
primarily focused on implementations at the elementary level or components of an RTI
implementation at the secondary level. There is less research about how secondary teachers
perceive RTI and how it is a tool to help struggling students.
This qualitative, descriptive case study could serve as a guide for future studies by doing
the following: (1) expanding the scope of the study to include other high schools to collect more
data about RTI implementations at the secondary level, (2) implementing any of the practice
recommendations, such as ongoing training and professional support of an RTI implementation
to determine the impact of including teachers in the RTI implementation, and (3) comparing or
contrasting secondary schools who are implementing RTI to determine similarities or
differences.
Conclusions
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The qualitative, descriptive case study on understanding secondary teachers’ perceptions
of RTI at the secondary level provides insight into teachers’ important role in the RTI
implementation process. I used data gathered from teachers’ interviews, a focus group
discussion, and the district and campus RTI documents to better understand secondary teachers’
perceptions of RTI as a tool to help struggling students, including any benefits of RTI, barriers to
RTI, their role in the RTI process, and the campus leadership role in the RTI process. Analyzing
the data collected in the survey, I created themes to answer the four research questions, leading
to recommendations for practice. These recommendations are the following: (a) include teachers
throughout the whole process of implanting RTI at the secondary level, (b) develop a school
culture that understands RTI, and (c) provide the time and resources necessary for RTI at the
secondary level. I hope that by completing this study, districts and campus leaders value the
input, expertise, and perceptions of secondary teachers in an RTI implementation process.
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Appendix A: Secondary Teacher Interview Guide
The researcher will introduce herself and inform the interview participants of the purpose
of the study, and the researcher will make sure that each participant has signed an informed
consent form. Participants will be assured that participation is confidential and that they can
withdraw from the study at any time. Participants will be notified that a transcribed copy of the
interview will be provided to them within one week after their interview.
1. Please describe your educational background, years in education, your role in this school,
how long you have been at this school, and all teaching certifications you currently hold.
2. What is your perception of RTI?
3. What are some of your experiences with RTI at the secondary level? What are your
experiences with RTI at this school?
4. What do you think are some benefits you feel the school, students, and teachers receive
from implementing RTI at the secondary level?
5. What do you think are strengths of an RTI implementation at the secondary level?
6. What do you think are some challenges with RTI at the secondary level?
7. What do you perceive to be barriers of RTI at the secondary level?
8. If you had the opportunity, how would you change the RTI implementation?
9. What are your perceptions of the campus leadership’s support for RTI at the secondary
level?
10. Describe the necessary tools, supports, or structures you would want to have to help
expand the implementation and use of RTI in your classroom.
11. Can you describe what you perceive your role to be in implementing and using RTI at the
secondary level?
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Appendix B: Survey/Interview Validation Rubric for Expert Panel
VREP© by Marilyn K. Simon with input from Jacquelyn White
The purpose of this qualitative single case study is to determine secondary teachers’
perceptions of Response to Intervention (RTI) implementation at the secondary level. The
problem in the research study is an RTI implementation at the secondary level without fully
understanding or evaluating secondary teachers’ perceptions of RTI. The research questions are:
Q1. What are secondary teachers’ perceptions about the benefits of RTI implementation at the
secondary level?
Q2. What are secondary teachers’ perceptions about challenges and barriers to an RTI
implementation?
Q3. What are the secondary teachers’ perceptions of their level of responsibility and their role in
an RTI implementation?
Q4. What are the secondary teachers’ perceptions of the role that campus leadership plays in an
RTI implementation?
The single case study will include interview questions for secondary teachers to gain a
better understanding of their perspectives with regards to RTI, including the benefits, challenges
or barriers, their role in the RTI implementation, and the campus leader’s role in the RTI process.
The case study will also include questions for a focus group interview that will help validate the
themes discovered from the secondary teachers’ perspectives about RTI and the RTI
implementation process.
Secondary Teacher Interview Guide
1. Please describe your educational background, years in education, your role in this school,
how long you have been at this school, and all teaching certifications you currently hold.
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2. What is your perception of RTI?
3. What are some of your experiences with RTI at the secondary level? What are your
experiences with RTI at this school?
4. What do you think are some benefits you feel the school, students, and teachers receive
from implementing RTI at the secondary level?
5. What do you think are strengths of an RTI implementation at the secondary level?
6. What do you think are some challenges with RTI at the secondary level?
7. What do you perceive to be barriers of RTI at the secondary level?
8. If you had the opportunity, how would you change the RTI implementation?
9. What are your perceptions of the campus leadership’s support for RTI at the secondary
level?
10. Describe the necessary tools, supports, or structures you would want to have to help
expand the implementation and use of RTI in your classroom.
11. Can you describe what you perceive your role to be in implementing and using RTI at the
secondary level?

Criteria

Operational Definitions

Score
1=Not Acceptable
(major modifications
needed)
2=Below Expectations
(some modifications
needed)
3=Meets Expectations
(no modifications
needed but could be
improved with minor
changes)

Question
Numbers
which do
NOT meet
standards
And/or
recommend
revisions.

136
4=Exceeds
Expectations (no
modifications needed)
1
2
3
4
Clarity

Wordiness

Negative
Wording

Overlapping
Responses

Balance

Use of Jargon

Appropriateness
of Responses
Listed

• The questions are direct and
specific.
• Only one question is asked at
a time.
• The participants can
understand what is being
asked.
• There are no double-barreled
questions (two questions in
one).
• Questions are concise.
• There are no unnecessary
words
• Questions are asked using
the affirmative (e.g., Instead
of asking, “Which methods
are not used?”, the
researcher asks, “Which
methods are used?”)
• No response covers more
than one choice.
• All possibilities are
considered.
• There are no ambiguous
questions.
• The questions are unbiased
and do not lead the
participants to a response.
The questions are asked
using a neutral tone.
• The terms used are
understandable by the target
population.
• There are no clichés or
hyperbole in the wording of
the questions.
• The choices listed allow
participants to respond
appropriately.
• The responses apply to all
situations or offer a way for
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those to respond with unique
situations.
Use of
• The use of technical
Technical
language is minimal and
Language
appropriate.
• All acronyms are defined.
Application to
• The questions asked relate to
Praxis
the daily practices or
expertise of the potential
participants.
Relationship to • The questions are sufficient
Problem
to resolve the problem in the
study
• The questions are sufficient
to answer the research
questions.
• The questions are sufficient
to obtain the purpose of the
study.
Permission to use this survey, and include in the dissertation manuscript
was granted by the author, Marilyn K. Simon, and Jacquelyn White. All
rights are reserved by the authors. Any other use or reproduction of this
material is prohibited.
Comments and Suggestions
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Appendix C: Secondary Teacher Focus Group Interview Guide
The researcher will introduce herself and inform the focus group participants and inform
them of the purpose of the study. The researcher will make sure that each participant has signed
an informed consent form. Participants will be assured that participation is confidential and that
they can withdraw from the study at any time. Participants will be notified that the discussion
will be audio recorded and transcribed and secured by me. Participants will be notified that a
transcribed copy of the interview will be provided to them within one week after the focus group.
Participants will be notified that excerpts from this discussion may be used in the final report, but
no identifying characteristics or names will be used. This interview should take approximately
thirty minutes.
1. Please describe your educational background, years in education, your role in this school,
how long you have been at this school, and all teaching certifications you currently hold.
2. What do you think are teachers’ perceptions of RTI at the secondary level?
3. What do you think teachers perceive to be challenges or barriers to RTI at the secondary
level?
4. What do you think teachers perceive to be strengths of RTI at the secondary level?
5. What do you think teachers perceive their role in RTI at the secondary level?
6. What do you think are the differences in an elementary RTI and a secondary RTI
implementation?
7. What resources do you think teachers need to implement RTI at the secondary level?
8. What do you think are teachers’ perceptions of the campus leadership’s support and role
in RTI at the secondary level?

139
9. Are there any additional comments, considerations, or issues you would like to share
about this research on RTI at the secondary level?
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Appendix D: Survey/Interview Validation Rubric for Expert Panel
VREP© by Marilyn K. Simon with input from Jacquelyn White
The purpose of this qualitative single case study is to determine secondary teachers’
perceptions of Response to Intervention (RTI) implementation at the secondary level. The
problem in the research study is an RTI implementation at the secondary level without fully
understanding or evaluating secondary teachers’ perceptions of RTI. The research questions are:
Q1. What are secondary teachers’ perceptions about the benefits of RTI implementation at the
secondary level?
Q2. What are secondary teachers’ perceptions about challenges and barriers to an RTI
implementation?
Q3. What are the secondary teachers’ perceptions of their level of responsibility and their role in
an RTI implementation?
Q4. What are the secondary teachers’ perceptions of the role that campus leadership plays in an
RTI implementation?
The single case study will include interview questions for secondary teachers to gain a
better understanding of their perspectives with regards to RTI, including the benefits, challenges
or barriers, their role in the RTI implementation, and the campus leader’s role in the RTI process.
The case study will also include questions for a focus group interview that will help validate the
themes discovered from the secondary teachers’ perspectives about RTI and the RTI
implementation process.
1. Please describe your educational background, years in education, your role in this school,
how long you have been at this school, and all teaching certifications you currently hold.
2. What do you think are teachers’ perceptions of RTI at the secondary level?

141
3. What do you think teachers perceive to be challenges or barriers to RTI at the secondary
level?
4. What do you think teachers perceive to be strengths of RTI at the secondary level?
5. What do you think teachers perceive their role in RTI at the secondary level?
6. What do you think are the differences in an elementary RTI and a secondary RTI
implementation?
7. What resources do you think teachers need to implement RTI at the secondary level?
8. What do you think are teachers’ perceptions of the campus leadership’s support and role
in RTI at the secondary level?
9. Are there any additional comments, considerations, or issues you would like to share
about this research on RTI at the secondary level?
Criteria

Operational Definitions

Clarity

• The questions are direct and
specific.
• Only one question is asked
at a time.
• The participants can
understand what is being
asked.

Score
1=Not Acceptable
(major modifications
needed)
2=Below Expectations
(some modifications
needed)
3=Meets Expectations
(no modifications
needed but could be
improved with minor
changes)
4=Exceeds
Expectations (no
modifications needed)
1
2
3
4

Question
Numbers
which do
NOT meet
standards
And/or
recommend
revisions.
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Wordiness

Negative
Wording

Overlapping
Responses

Balance

Use of Jargon

Appropriateness
of Responses
Listed

Use of Technical
Language

Application to
Praxis

• There are no double-barreled
questions (two questions in
one).
• Questions are concise.
• There are no unnecessary
words
• Questions are asked using
the affirmative (e.g., Instead
of asking, “Which methods
are not used?”, the
researcher asks, “Which
methods are used?”)
• No response covers more
than one choice.
• All possibilities are
considered.
• There are no ambiguous
questions.
• The questions are unbiased
and do not lead the
participants to a response.
The questions are asked
using a neutral tone.
• The terms used are
understandable by the target
population.
• There are no clichés or
hyperbole in the wording of
the questions.
• The choices listed allow
participants to respond
appropriately.
• The responses apply to all
situations or offer a way for
those to respond with unique
situations.
• The use of technical
language is minimal and
appropriate.
• All acronyms are defined.
• The questions asked relate to
the daily practices or
expertise of the potential
participants.
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• The questions are sufficient
to resolve the problem in the
study
• The questions are sufficient
to answer the research
questions.
• The questions are sufficient
to obtain the purpose of the
study.
Permission to use this survey, and include in the dissertation manuscript
was granted by the author, Marilyn K. Simon, and Jacquelyn White. All
rights are reserved by the authors. Any other use or reproduction of this
material is prohibited.

Relationship to
Problem

Comments and Suggestions
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Appendix E: Permission to Use Image

Hi Sheridan
Permission granted as requested below
Best of success in your work
M

Good afternoon,
My name is Sheridan Henley and I am a Doctoral student at Abilene Christian University. I
am currently in the process of writing my dissertation on secondary teachers’ perceptions of
RTI at the secondary level. I am referencing your work on theory of change. I would like to
include the image of an overview of the change process on page 56 of your work, The New
Meaning of Educational Change. Please let me know the process to contact you for
permission to include your image in my dissertation work.
Thank you very much.
Respectfully,
Sheridan Henley

145
Appendix F: Informed Consent Letter to Interview Participants

ACU IRB # ____________

Date of Approval __/__/____
Date of Expiration __/__/____

Date:
Participant Name:
I am completing a research study for my doctorate in Educational Leadership from Abilene
Christian University. I am conducting a research study about secondary teachers’ perceptions
about Response to Intervention implementation (RTI) at the secondary level.
You may be able to take part in a research study. This form provides important information
about that study, including the risks and benefits to you as a potential participant. Please read this
form carefully and ask the researcher any questions that you may have about the study. You can
ask about research activities and any risks or benefits you may experience. You may also wish to
discuss your participation with other people, such as your family doctor or a family member.
Your participation in this research is entirely voluntary. You may refuse to participate or stop
your participation at any time and for any reason without any penalty or loss of benefits to which
you are otherwise entitled.
PURPOSE AND DESCRIPTION: The purpose of this qualitative, descriptive case study is to
understand and define secondary teachers’ perceptions and experiences with an RTI
implementation at a secondary school. Through my research, I want to examine secondary
teachers’ perceptions of RTI to help deepen current and future educators’ understanding of the
RTI model at the secondary level by focusing on teachers’ knowledge and perceptions of RTI
and the role the school leader plays in the RTI implementation process. I hope to contribute to
the research about secondary teachers’ perceptions of RTI and an RTI implementation at the
secondary level.
If selected for participation, you will be asked to attend one interview with me scheduled at your
convenience. The interview will take approximately 30 minutes. For this study, you will be
asked to in a semi-structured interview. The interview will be audio recorded with a data
recorder, downloaded to a laptop computer, and transcribed by HyperTranscribe.
HyperTranscribe is a third-party transcription software that provides the researcher a
transcription tool that helps transcribe audio from its source to a text file. You will receive a copy
of the transcription to validate and approve within one week from the date of the interview.
RISKS & BENEFITS: There are risks to taking part in this research study. Below is a list of the
foreseeable risks, including the seriousness of those risks and how likely they are to occur:
1. There are no known physical risks.
2. There is a potential risk from the interviewee by potentially stating something that goes
against the district or campus philosophy. However, this is a low risk because the school
district or participant is not identified in the dissertation. In addition, the participant is
given a unique, anonymous code for the interview process.
There are potential benefits to participating in this study. One benefit is that the participant may
be helping other school leaders and teachers have a better understanding of an RTI
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implementation at the secondary level. The researchers cannot guarantee that you will experience
any personal benefits from participating in this study.
PRIVACY & CONFIDENTIALITY: Any information you provide will be confidential to the
extent allowable by law. Some identifiable data may have to be shared with individuals outside
of the study team, such as members of the ACU Institutional Review Board. Otherwise, your
confidentiality will be protected by remaining anonymous. Each interview participant will be
given a unique code. This unique code will be used for identification for all materials and
information including when recording your interview, identification of the transcription, and the
storage of your interview and transcription. All materials will be stored on a password protected
laptop as well as password protected files.
CONTACTS: If you have questions about the research study, the lead researcher is Sheridan
Henley, doctoral candidate at Abilene Christian University and may be contacted at xxx-xxxxxxx or xxxxxxxxxxxxx. If you are unable to reach the lead researcher, or wish to speak to
someone other than the lead researcher, you may contact Dr. Scott Bailey, ACU Dissertation
Chair, at xxxxxxxxxxxxx.

Consent Signature Section
Please sign this form if you voluntarily agree to participate in this study. Sign only after you have
read all of the information provided and your questions have been answered to your satisfaction.
You should receive a copy of this signed consent form. You do not waive any legal rights by
signing this form.
_________________________
Printed Name of Participant

_________________________
Signature of Participant

_______________
Date

_________________________
Printed Name of Person Obtaining
Consent

_________________________
Signature of Person Obtaining
Consent

_______________
Date
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Appendix G: Informed Consent Letter to Focus Group

Informed Consent Letter to Focus Group Participants
ACU IRB # ____________
Date of Approval __/__/____
Date of Expiration __/__/____
Date:
Participant Name:
I am completing a research study for my doctorate in Educational Leadership from Abilene
Christian University. I am conducting a research study about secondary teachers’ perceptions
about Response to Intervention implementation (RTI) at the secondary level.
You may be able to take part in a research study. This form provides important information
about that study, including the risks and benefits to you as a potential participant. Please read this
form carefully and ask the researcher any questions that you may have about the study. You can
ask about research activities and any risks or benefits you may experience. You may also wish to
discuss your participation with other people, such as your family doctor or a family member.
Your participation in this research is entirely voluntary. You may refuse to participate or stop
your participation at any time and for any reason without any penalty or loss of benefits to which
you are otherwise entitled.
PURPOSE AND DESCRIPTION: The purpose of this qualitative, single case study is to
understand and define secondary teachers’ perceptions and experiences with an RTI
implementation at a secondary school. Through my research, I want to examine secondary
teachers’ perceptions of RTI to help deepen current and future educators’ understanding of the
RTI model at the secondary level by focusing on teachers’ knowledge and perceptions of RTI
and the role the school leader plays in the RTI implementation process. I hope to contribute to
the research about secondary teachers’ perceptions of RTI and an RTI implementation at the
secondary level.
If selected for participation, you will be asked to attend one focus group interview with me and
other focus group participants. The focus group interview will take approximately one hour. For
this study, you will be asked to in a semi-structured interview in a focus group setting. The focus
group interview will be audio recorded with a data recorder, downloaded to a laptop computer,
and transcribed by HyperTranscribe. HyperTranscribe is a third-party transcription software,
downloaded to a computer, that provides the researcher a transcription tool that helps transcribe
audio from its source to a text file. All participants will receive a copy of the interview
transcription to validate and approve within one week from the date of the interview.
RISKS & BENEFITS: There are risks to taking part in this research study. Below is a list of the
foreseeable risks, including the seriousness of those risks and how likely they are to occur:
1. There are no known physical risks.
2. There is a potential risk from the interviewee by potentially stating something that goes
against the district or campus philosophy. However, this is a rare risk because the school
district or participant is not identified in the dissertation. In addition, the participant is
given a unique, anonymous code for the interview process.
3. An additional risk is that other members of the focus group may not maintain their
confidentiality with regards to your answers. This is a likely risk. However, the potential
participants in the focus group are professionals and have been asked to maintain the
confidentiality of all participants.
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There are potential benefits to participating in this study. One benefit is that the participants in
the focus group may be helping other school leaders and teachers have a better understanding of
an RTI implementation at the secondary level. The researchers cannot guarantee that you will
experience any personal benefits from participating in this study.
PRIVACY & CONFIDENTIALITY: Any information you provide will be confidential to the
extent allowable by law. Some identifiable data may have to be shared with individuals outside
of the study team, such as members of the ACU Institutional Review Board. Otherwise, your
confidentiality will be protected by remaining anonymous. Each interview participant will be
given a unique code. This unique code will be used for identification for all materials and
information including when recording your interview, identification of the transcription, and the
storage of your interview and transcription. All materials will be stored on a password protected
laptop as well as password protected files.
For Focus Groups: The researchers cannot guarantee your confidentiality outside of this focus
group. While the researchers will take measures to protect your identity and responses as
outlined above, we cannot guarantee that other focus group participants will do the same. We
encourage all participants to maintain the confidentiality of other participants in the group. The
researchers request that you do not share any private information obtained during your
participation or any other information that may identify the other participants unless you are
legally required to do so.
Participants are encouraged to consider the limitations of confidentiality in the focus group
setting. Participation is voluntary. At any time, you may decide not to share information or you
may discontinue participating in the group altogether.
CONTACTS: If you have questions about the research study, the lead researcher is Sheridan
Henley, doctoral candidate at Abilene Christian University and may be contacted at xxx-xxxxxxx or xxxxxxxxxxxxx. If you are unable to reach the lead researcher, or wish to speak to
someone other than the lead researcher, you may contact Dr. Scott Bailey, ACU Dissertation
Chair, at xxxxxxxxxxxxx.

Consent Signature Section
Please sign this form if you voluntarily agree to participate in this study. Sign only after you have
read all of the information provided and your questions have been answered to your satisfaction.
You should receive a copy of this signed consent form. You do not waive any legal rights by
signing this form.
_________________________
Printed Name of Participant

_________________________
Signature of Participant

_______________
Date

_________________________
Printed Name of Person Obtaining
Consent

_________________________
Signature of Person Obtaining
Consent

_______________
Date

149
Appendix H: Coding of the Interview Transcripts

Statements
So yeah, communicating with
teachers can be really super
helpful
And so at the high school level
you get inputs from all these
different teachers.
all of our kids were in that team
and the team would meet,
regularly, to talk about the kids.
So, I know that’s putting another
meeting on people and master
scheduling, it’s probably a
freaking headache, but it, you got
more of a full picture of some kids
by doing it that way.

Open Coding

Axial Coding

Theme

Working with
other teachers

Collaborative
Process

Benefit of RTI

Work Together

Collaborative
Process

Benefit of RTI

working together
for the students

Collaborative
Process

Benefit of RTI

Everybody has to be on board and
everybody has to understand.
We are a team. This one kid has a
team of seven teachers going to
bat for this one kid.
really feel like when you’ve got a
team that works well together like
everybody has ideas
we could come together in an
SST, take all the notes, it was one
collective place where everyone
was collecting the data
collective effort and you know, I
know we, this may come up the
hurdles of just the buy-in of
teachers, but I know just with
other issues being able to
collaborate with teachers who are
all teaching the same student and
seeing either same behaviors or
different behaviors and then
what’s working or what you’re
doing differently

Everyone on
board

Collaborative
Process

Benefit of RTI
Benefit of RTI

Team work

Collaborative
Process

Team working
together

Collaborative
Process

Benefit of RTI

Collective place

Collaborative
Process

But I think it’s good for. I mean
it’s good for us speak for teachers
because it makes us feel

Helps students and
teachers feel
Collaborative
successful
Process

Benefit of RTI

Benefit of RTI

working together
to make it happen

Collaborative
Process
Benefit of RTI
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successful. It makes our purpose
for being here, you know good
and then for students you know
they win when they can learn the
material and pass those tests.
I don’t know how you could do it,
but putting, like you know,
grouping those RTI kids together
with more like teaming them up
more like a mentor,
So when everybody is on board
when everybody is, you know has
that buy in that each you know
that we want to help individual
students because helping
individual students you know
through this RTI process an
recognizing that it builds that
bond.
I think that for the school, if you
have RTi’s that are done and just
the relationship again at like from
week one where the kids trust you,
they trust you know that you have
their best interest at heart.
think that if RTI is done is a way
that the student can trust the
person intervening, it actually
creates for them a schematic for
like building relationships, even
like, hey, this adult who I will say
is older than thirty, who respects
me enough to like care about me,
and like intervene,
if you go to like community or to
like, you know, like even wider
than that, it helps the school as a
whole ‘cause I think if everyone
can just master the relationship in
intervening when it’s appropriate
and maybe even when it’s not
sometimes, ‘cause even there are
exceptions to that, even that you
create a community where like
kids are just that they are a lot
more capable

partnering
teachers with the
students

Benefit of RTI
Collaborative
Process

Benefit of RTI

Teamwork

Collaborative
Process

Benefit of RTI
Connections with
students

Collaborative
Process

Benefit of RTI

Build trust and
relationships

Collaborative
Process

Benefit of RTI

Community of
learners

Collaborative
Process
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fostering a cooperative, um like
environment and relationships
between peers, coworkers, and
students.
by networking with your
colleagues and showing, ‘cause it
takes a village to raise people
right,
Communication is important
Staffing and hours, conversation
with all seven teachers and here is
what we are going to do

Benefit of RTI

Whole school
involvement

Collaborative
Process

Community of
learners

Collaborative
Process

Communication
and buy-in

Collaborative
Process

Benefit of RTI
Benefit of RTI

work together

Collaborative
Process

Benefit of RTI

I’m checking on that student every
day I see what they understand,
what they don’t understand.

Checking on
Progress

Identify and
Support
Struggling
Students

Benefit of RTI

I’m answering questions, and
guiding them through this learning
process

Guiding and
Supporting
students

Identify and
Support
Struggling
Students

Benefit of RTI

always struggles with missing
their signs. This student can’t add
or subtract without a Calculator.
OK, this student has got it. I just
need to leave him alone and give
him the thumbs up and give him

Guiding and
supporting
students

Identify and
Support
Struggling
Students

Benefit of RTI

patterns and you see where they’re
Progress
at, and where they’re struggling
Monitoring
and where their gaps are,

Identify and
Support
Struggling
Students

Benefit of RTI

I’m answering questions or doing
things. I’m adjusting lessons. It’s
OK, we need to back up based on
yesterday and I need to back up on
this and move forward on this.
And oh, we can skip that, they’ve
got this. I need to move forward
instead of holding the kids back
and making them do this again.

Identify and
Support
Struggling
Students

Benefit of RTI

Monitoring
student progress
and adjusting the
lesson
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and everybody wanted my
attention one on one, but if I
handed them a paper of 10
problems that I worked wrong,
everybody was all about showing
what Mrs.XXXX did wrong. They
loved finding my mistakes and
they would talk about it and
explore it and have great
conversations going on and they
look at the
So if you walked in my classroom,
I’m like a human pinball in a
pinball machine. I’m bouncing
around the room, weaving my way
around and I’m back and forth.
I’m there, and there probably
doesn’t look like there’s any
rhyme or reason, and so it’s check
with every student, every day,
that’s the goal
so I’m walking around checking
now I can interface with the
student and they go back and they
redo the assignments for a higher
grade.
They have a safety net. They’ve
got tutorials, they have all these
tools. But now we can help them
learn how to be successful, and I
think it’s more important to teach
them the tools of how to be
successful than it is to give them
grades.

Helped the
students find their
answers

Identify and
Support
Struggling
Students

Benefit of RTI

Checking on the
student every
single day

Identify and
Support
Struggling
Students

Benefit of RTI

Walking around
and checking on
the students

Identify and
Support
Struggling
Students

Benefit of RTI

Giving the
students the tools
to be successful

Identify and
Support
Struggling
Students

Benefit of RTI

how it is ever wrong to make sure
Increase student
that every kid has every possibility
success
of success?

Identify and
Support
Struggling
Students

Benefit of RTI

I think if we had something like
that, we could help these kids
learn better and then that would
better prepare them for higher
education

Identify and
Support
Struggling
Students

Benefit of RTI

Support struggling
students
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I think that is an advantage of RTI
at the high school level, you know,
because it’s very hard to get a kid
into SPED at the high school
level. It’s a lot easier to get them
in at the elementary level.
going to take all that data, and
probably do some testing on the
kid, add that to it, and then figure
out a game plan for making that
child successful in school.
my perception is that it is a
stopgap. I know that the intention
was to decrease the number of
students that were unnecessarily
being tested for special education,
to provide interventions for
students, and documenting,
making sure that interventions
were provided before referral to
special Ed testing. However, I see
it more as, um I’m trying to figure
out how.
documenting what interventions
have been put in place for students
who are not successful, and then
what, whether or not those
interventions are successful, then
if they’re working,
It’s very, it’s targeted intervention,
and it’s very clear data to support
pursuing testing or to pursue
anything, any, whatever your next
step is in the process of assisting a
struggling student,
means you’re intervening with the
kid that is struggling to acquire the
skills and whatever that struggle is
whether it’s language
Are there kids who require more
assistance? Yes, whether it’s
because they have a learning
disability or because they have
gaps in their education or because
of their home life, their culture, or

Support struggling
students

Identify and
Support
Struggling
Students

Benefit of RTI

Support struggling
students

Identify and
Support
Struggling
Students

Benefit of RTI

Identify the
student who is
struggling

Identify and
Support
Struggling
Students

Identify and
Support
identify and help
Struggling
struggling students Students

Identify and
Support
identify and help
Struggling
struggling students Students

Give the student
skills

Identify and
Support
Struggling
Students

Identify and
Finding ways to
Support
help the student be Struggling
successful
Students

Benefit of RTI

Benefit of RTI

Benefit of RTI

Benefit of RTI

Benefit of RTI
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their previous educational
experiences, all of that factors in,
because one way or another, even
if they, their culture doesn’t value
education and a kid leaves school
and goes home and has to babysit,
fight the kids, cook dinner, and do
laundry.
That’s what I would want is,
whenever I have a kid that I know
is struggling, what kind of an
assessment can I give this child to
pinpoint where the weakness is, l
There are lots of reasons that
students don’t but don’t engage
and don’t achieve, and, uh, so as a
teacher, I’m not always in the
right position to ask the question
that unlocks the students, the
mysteries of how the student
learns and so, what I really would
like out of that is additional
feedback on things to try and some
instruments to help me,
There’s ongoing data collection
and assessment to make sure that
we’re giving the kid the right
supports, the right interventions,
response to intervention is that it is
a tool that we use to bridge the gap
wherever the kids have lack, no
matter where that lack may be.
RTI will give the teachers the
background information that they
need in order to meet the student
where they are, in order to get the
student ahead, you can get
background information on the
students so that you are able to
assess their needs so that you’re
able to gently
I think it would be a beneficial
program for our students that
don’t necessarily get diagnosed

Identify the areas
a student is
struggling to be
able to provide
support

Identify and
Support
Struggling
Students

Benefit of RTI

Benefit of RTI

Helps the teacher
finds resources to
help the student

Identify and
Support
Struggling
Students

Help the student
who is struggling

Identify and
Support
Struggling
Students

Tool to help the
student

Identify and
Support
Struggling
Students

Benefit of RTI

Benefit of RTI

Benefit of RTI
Find ways to meet
the student at their
level
Support students
who don’t get
identified

Identify and
Support
Struggling
Students
Identify and
Support

Benefit of RTI
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with learning disorders, but yet
still struggle in the classroom.
I think that would help some of
our struggling students get up to
speed where they need to, allow
them to have a little bit of a break
on some things. And you know,
we just keep them more engaged
in their classrooms and in their
own learning
but it’s a proactive step, I guess in
the, let’s see, how is the best way
to word it oh, you know, seeing
the kids struggling, seen are
identifying some something that
may not be right but it may not be
performing where we think they
could be performing
ou can compare what’s working,
what’s not working, and really
narrow down if the problem is
subject based or I mean, even to
the time of day, or personality
type of the teacher.
The strengths of it is just really
personalizing the experience for
the student and being consistent
across the board.

way to look for students who were
struggling academically
my perception for RTI is just
really that if you’re if you have
students, a student that is failing, it
is to really give an opportunity for
teachers and counselors and
whoever else is involved with
them to sit down and really think
about what maybe is the root
cause

Struggling
Students

Help to identify
and give
interventions

Identify and
Support
Struggling
Students

Identify and
Identify the
Support
student and how to Struggling
help them
Students

Way to identify
what the student
struggles with

Identify and
Support
Struggling
Students

Finding what
works

Identify and
Support
Struggling
Students

Identify struggling
students

Identify and
Support
Struggling
Students

Identify and
support struggling
students

Identify and
Support
Struggling
Students
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So, I think the kids that we’re
targeting, whether it’s social
emotional barrier or whether it’s
an unidentified like physical
barrier to their learning,

Help the students

Identify and
Support
Struggling
Students

sets them up for a really successful
senior year, you know later years,
if we’re able to work through that
early on.
These interventions, are they
effective, have they not been
effective and trying to get real
time feedback to, you know, more
frequent feedback,

Identify and
Support
Set the students up Struggling
for success
Students

giving feedback to
the students

Identify and
Support
Struggling
Students

feel like is more of something
that’s more present and more
helpful and beneficial to students
than the process of,
who was elective teacher got with
me and we talked about it
together, and sure enough, she
gave me some example. She
showed me some examples of her
writing in her class and so, you
know, of course, you know, that’s
why I emailed and got the process
the SST process started
I see the benefit because they do
by the end of the year, especially
if it’s working, those interventions
are working that confidence it
definitely goes up.

Can help students

Identify and
Support
Struggling
Students

When they need help and just do
what you need to do is a person,
right or just as an ethical human
being
just like having like consults with
kids, about like here’s the work
that you did, here is what you need
to be doing better, here is what
you like, having those for that that
that one on one contact with the
kid.

Benefit of RTI
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Help the students
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Support
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Students

Increased student
confidence
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Give support to
the students
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authentically like you talking to a
kid like to their face and actually
engaging them like on a level that
is, that is personalized.

authentic for the
student

Identify and
Support
Struggling
Students

Kind of thing that you are
identifying the exact needs of the
kids and what interventions
needed to be successful

Help identify the
exact needs of the
student

Identify and
Support
Struggling
Students

good teacher would do naturally
for every student in my classroom
so I’m now the facilitator. I’m
facilitating the learning, and
facilitating guiding this discussion
so that they can discover mistakes
that I’ve seen them doing on their
papers as I
when you teach a concept, come
back the next day or two days later
and do a warm -up where they
have to find the mistake on that
concept. Because that is a higher
level thought process and they
have slept on it and I have found
that when
Honestly, one of the biggest
benefits I see in my classroom,
and maybe it’s just the way I’ve
implemented it, is that instead of
teacher driven learning it becomes
a student driven process.
takes a lot of front loading. But it
makes the rest of the school year, I
mean, you spend the first month
training the students on where to
go and how to find things and how
things work, but you do that
anyway, but it makes the rest of
the school year easier because
now I can focus my attention on
helping

Benefit of RTI

Benefit of RTI

Good Teaching

Quality
Instruction and
Curriculum

Benefit of RTI

the teacher,
facilitate the
process of
learning

Quality
Instruction and
Curriculum

Benefit of RTI

Follow up on the
student to see if
they understand

Quality
Instruction and
Curriculum

Benefit of RTI

Teacher driven
learning and
student driven
process

Quality
Instruction and
Curriculum

Benefit of RTI

Focus on the
teaching and
learning

Quality
Instruction and
Curriculum

Benefit of RTI
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if I give a formative assessment,
particularly when teaching online
and all I hear crickets, if I’m
asking them to come back and
give me some ideas
go directly to what they’re
working on, their screen. I’m
sitting at my desk, they’re sitting
at their desk and I can write them
a note or send them a note or give
them assistance
That’s my job, pure and simple,
that I give every kid every
opportunity that they need,
hopefully personalized to them.
what is naturally done within a
classroom
we all do RTI all the time with our
kids. Kind of like that last kid that
I just talked about
I finally felt heard. I finally felt
like I was able to convince them,
but it took all of that to be able to
convince that. So, I guess my
perception
I mean that my perception of RTI
is basically like do your job,
A) they need more individualized
focus, and I think that the RTI
process, be it at level 1, 2 or 3, is
that the more intentional,
deliberate and just genuine and
authentic they are,
I think that that like teachers have
to trust their instincts,
is just to simply be there and to do
what needs to be done.
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Quality
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working with all
students
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Quality
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the student

Quality
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was looking at passing some
requirement for RTI and we
wanted to show that we do stuff,
and so there was this particular
activity that I do in my classroom
where it’s finding the mistakes
and so I would look at the test that
I graded on paper
RTI, when it’s presented, every
time I’ve seen it presented, there’s
this framework in this structure,
that is like a multiple-choice test.
It’s very rigid and you have to do
this and this and this and this and
this and that’s why I think high
school teachers get overwhelmed
with it, they’re like even a great
teacher who is doing the stuff in
their classroom, there’s no way
they’re documenting all that
‘cause otherwise they wouldn’t
sleep
it’s kind of vague, so response to
intervention I understood to be for
a long time just to behavioral, that
it was only a way of handling
disruptive behaviors in class, and
that it was mostly for lower
everyone interprets, must
interpret, it differently, but it
seems like it’s pretty across the
board understood to be and it’s
something
But one teacher could be teaching
at one level another teacher at
another level, and it’s so it’s not
consistent at all.
head on into RTI and this is how
the process is going to happen and
we will be with you each step of
the way if you have questions and
if you need us to clarify why we
are asking you to do this.

Not clear on the
expectations and
what RTI is

No Consistent
Understanding

Challenge of
RTI

Overwhelming
process

No Consistent
Understanding

Challenge of
RTI

Vague
Understanding

No Consistent
Understanding

Challenge of
RTI

Open to
Interpretation

No Consistent
Understanding

Challenge of
RTI

No consistency in
the teachers

No Consistent
Understanding

Challenge of
RTI

Need to
understand the
process

No Consistent
Understanding

Challenge of
RTI
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There hasn’t been quite as much
encouragement to use RTI. It’s not
one of the things that gets talked
about, of here I’ve got a student,
do you think I should run through
RTI is just not part of the
conversation,
they may not feel comfortable
making adjustments or they may
not feel that they have the
knowledge or whatever it takes to
modify instruction for that
particular student.
think, out of all of those students,
there was only, really any official
paperwork on a couple of them,
my experience from the two
meetings that I went to was that
the options that were presented,
and again, this was very new to
me, I didn’t have any experiences
to draw from, so I kind of was
relying on the other people in the
room to kind of guide what was
going to happen here. In one
meeting, were vastly different than
the options given to help the
student in a separate meeting, the
second student, and so being new
at this I’m, you know, now going
in and had I gone into that first
I don’t know if because he has the
IEP if that’s considered tier one or
if that’s tier two because it’s
targeted, because for him
ot of times I don’t necessarily feel
that I have a whole lot of support,
especially with the weaning. You
know, let’s wean a little bit. Let’s
see what we can like, take away in
the past. But I do feel like in the
you know, a couple of ARDs that
I’ve been in, one this year and one
last year. I do feel that you know
there was a little bit more of a
proactive.

Not a clear
message about
RTI

Challenge of
RTI
No Consistent
Understanding

Challenge of
RTI
Not fully
No Consistent
understanding RTI Understanding
Not sure of the
process

No Consistent
Understanding

challenge of RTI

Challenge of
RTI

Different
experiences for
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Not clear on the
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No Consistent
Understanding

No Consistent
Understanding

Challenge of
RTI

Challenge of
RTI
Unclear on what
the RTI process is
about
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I think beyond that though too, is
that teachers aren’t always
comfortable. And what I mean by
that is that insofar as like my way
of viewing RTI’s relationships is
concerned, teachers often, you
know, because we learn by those
who end up getting fired or end up
like being on leaves of absences
I don’t understand RTI, I am not
realy familiar, at least I don’t think
I know
No parent buy-in, no student buyin, not willing to attend the
meetings, or the paperwork
difficult is how do you document
that, and when you’ve got 150
students, how do you remember it
all?
documenting that because I have
45 to 50 minutes, well, if I take 20
minutes of that with notes, and 2530 minutes of that is work time
and I’m checking on students and
answering questions. When do I
have time to write it down
There’s a flag here or this kids
doing awesome, but what ends up
happening is we can’t document
for every single student ‘cause
there’s
elementary school teachers have a
much easier time with RTI than a
high school would, just with sheer
numbers in the amount of time it
would take to document
everything.
And sometimes, I feel like with
RTI, when you have someone
come in and say we’re going to
RTI, they’re expecting this
documentation process that would
probably like rival most courts,
you know, just and we don’t do
that, but it doesn’t mean we’re not
doing RTI.

Challenge of
RTI
Fear of building
relationships - not
being comfortable
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Understanding

Not sure of RTI

No Consistent
Understanding
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Understanding

Challenge of
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Challenge of
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Difficulty in
documenting all
the students

Time and
Resources

Challenge of
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Takes a lot of time
to document

Time and
Resources
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Not enough time
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Time and
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Challenge of
RTI

Not enough time

Time and
Resources

Challenge of
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Documentation
Time and
process will be too
Resources
much

Challenge of
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There’s this feeling that I need to
provide evidence. It’s like
formative assessments. Well how
do you know you formatively
assess your kids? Well, I’m pretty
sure that by teaching them a,b,c,d,
sign language and putting a
question on the
but the struggle we’ve got is that
you have to have a certain number
of grades and you can, you know,
and everybody has to have the
same number of grades and…
would expect myself to have some
sort of log with each student’s
name at the top, and I wouldn’t do
this necessarily by date, but I can
tell you I’ve sat in meetings where
it has been suggested that every
time you talk to a student that you
write down what they’re
struggling with and what they’re
doing good and quite frankly,
that’s overwhelming. Which is
why most teachers dismiss RTI
How do you, how do you keep
them moving while you’re why
you’re supporting the student who
needs more attention?
OK, but I struggle more when you
have a seriously struggling student
and I need to teach everybody else
that, that’s, always been the
dichotomy and the difficulty of
not wanting to leave anybody
behind and not slowing down the
rest of my class. I have to cover all
the TEKS. So, it’s a balancing act
kids shut down if you pay
attention to them. If you single
them out, if you want one-on-one
with them in a classroom, some of
them will shut down because they
are now, you’re, you’re focusing
on the fact that they are not where
they need to be.

Providing the
evidence of the
skill

Time and
Resources

Challenge of
RTI

Too many
requirements

Time and
Resources

Challenge of
RTI

Dismiss RTI
because of the
documentation

Time and
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Not enough time
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Time and
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Time and
Resources

Challenge of
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Check for
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help
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this is what you have to do now,
and this is what you have to do
now, and it leaves teachers
without the ability to flex and
respond to each kid as an
individual. It just becomes well,
you know, here’s the next thing I
have to do now, and you’re out,
whether I wanted to kick him out
or not. That was the next step on
the list, so.
once you leave elementary school
and you have one teacher doing,
you know, one or two teachers
teaching the entire cohort,
think once you get to the
secondary level, how do you make
it fit all those different little
pieces? I don’t know.
and then, I get into, how do you
prove that you did it and now it’s
paperwork and that’s all we need
is more paperwork, so I mean, it’s
just like how do you keep data, as
soon as we start saying, oh we
need data, that just means I have
to spend more time doing
paperwork rather than teaching
and getting my teaching better.
it’s the kids at the bottom that I
have to try to specialize and
differentiate and do more for and
there are a lot of them, especially
in physics, there’s a lot of them
I think if we had a little more time
with them,
teachers willingness to, teachers
willingness to respond to these to
the data, give you data, to do it
truthfully, as opposed to just
checking stuff off. Uh, to hold
people accountable for stuff.
It’s incredibly frustrating, in that it
prevents teachers from pursuing it
because there’s so much involved

One more thing to
do

Time and
Resources

Challenge of
RTI

Not enough
teachers

Time and
Resources

Challenge of
RTI

How to make it fit
at the secondary
level

Time and
Resources

Challenge of
RTI

Collecting the
different sets of
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Time and
Resources

Challenge of
RTI

Try to get to all
the students

Time and
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Challenge of
RTI

Time to support
student
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process
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A lot of
documentation

Time and
Resources

Challenge of
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in it and there’s so much
documentation that has to happen
I’ve already been doing that for
this length of time, yeah, but it
hasn’t been documented. It hasn’t
been the actual process. So, it just
seems to be more of a deterrent to
getting students assistance than it
is anything else. That’s my
perception.
documenting across the board,
feel like a challenge is making
sure that every teacher that a
student has is equally invested in
gathering that data and seeing
what that kid is capable of and
what that kid is lacking
I’m not going to do it, that’s just
way too much work
a resource intensive activity, as I
understand it, so if I say I’ve got
three students this year, who we
need to run through this process,
that’s an expansive thing to do.
it’s just been a documentation
thing because most the students
that I have
time to read through the
documents and to see what the
what the student has been going
through as far as the
documentation and the data for the
student and if you have a lot of
those kids, then yeah, it take a lot
of time to go through that
information.
commitment from all parties
involved and time to implement it,
struggling from minute to minute,
you know from the bell to the bell,
then trying to get all content in an
then really trying to divide up how

Challenge of
RTI

Time to document

Time and
Resources

Documentation

Time and
Resources

Challenge of
RTI

Challenge of
RTI
Time to work
together

Time and
Resources

Too much time

Time and
Resources

Time to complete
the documentation

Time and
Resources

Time to document

Time and
Resources

Challenge of
RTI
Challenge of
RTI

Challenge of
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Challenge of
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through the data
and
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Time and
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time

Time and
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Time to document
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interventions
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Resources

Challenge of
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or differentiate how to teach each
of these different students,
It’s the perception that it’s another
step. It’s another box to check off
on my To Do List and then I look
at the RTI, especially data. When
you’re collecting all the data is
almost like a lot of the, just the
input forms that you’re filling out
just don’t have the extra resources
to truly get to the bottom of it or to
get to the root of the problem.
Barriers to that are definitely time.
t’s hard to coordinate people with
all the different demands that they
have.
time in general is a big barrier and
then workload. You know, one of
the things when you look at with
sped and all the documentation
you have to have with sped and
that would be a concern with RTI.
Like you know you want to have
people write down their
observations and make
determinations but at the same
time like there’s just not enough
time in a day to do all the things
Do you think that teachers feel
like in the RTI process, they’re not
being heard? 64603: Yes. To some
extent I do and.
hen you’re looking at a
population, you know for us, it’s
what you know. 2700 - 2600
something in that neighborhood.
You know we have students, like
one of the things that I can tell you
as far as a CTE teacher and
elective teacher, I have so many
more special education students
that I had when I was a regular
English teacher because I didn’t
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Not enough time

Time and
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time

Time and
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Time and
Resources

Challenge of
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have, you know, inclusion so I
didn’t have as many of those
students.
more input forms to feedback
forms, more modifications you’re
looking at that you know there’s
so much more that’s involved. I
think that you know needs to be
done. It gets overwhelming. It gets
so overwhelming. And then I feel
bad, you know, because like oh
wait a minute.
communicating better when it
comes to, like students that we
share with other teachers, you
know, unless one of us you know
who has a particular student that
we are feeling there’s a problem or
not problem a problem is the
wrong word, who has, you know,
maybe a learning,
I think, is time, because I think
that in order to like, to do RTI’S
effectively, if you’re going to
really have, like, respected kids’
autonomy in their personhood and
really develop relationships with
them, that takes time,
I think that there has to be time for
some teachers. Some can manage
that, some can’t. Some have
bigger workloads than other
teachers have and so that may be a
barrier for some.
The staffing, the more you start to
individualize what the student
needs, the more staff you need.
Unrealistic, not enough time to
support the students
feel like RTI in the in the past has
been used as for groups of
individuals, that show up on
somebody’s radar for whatever
reason, so you have the special Ed
kids that you’re required to do this

Challenge of
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Finding a way to
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others about a
student
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Challenge of
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Time and
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Challenge of
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Challenge of
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documentation and everything else
legally, and so we
we have these little meetings
where we pull in all the teachers,
and how can we help? But now we
have RTI for that group. Again,
we’re focusing the RTI on the
bottom, when RTI should apply to Meeting the needs
every single student in that room? of all the students
Just like if I provide an outline of
in the class
notes, I don’t just provide it to a
kid who’s got the
accommodations. I provide that to
every student in my room because
there will be

Teacher part of
active process

Level and
Responsibility
of teacher

it is our job to reach out and seek
help for students when they are
struggling

Communication
for support

Teacher part of
active process

Level and
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Needs to be
flexible

Teacher part of
active process

Level and
Responsibility
of teacher

Teachers are part
of the process

Teacher part of
active process

Level and
Responsibility
of teacher

Yeah, but it can’t be a one size fits
all, you know it can’t be.
Again, it’s the one, one size can’t
fit all. And I think you need
teachers to help you design how
it’s going to look in their
particular subjects,
They have to know everybody
involved, everybody on a campus
from A-Z who deals with students
has to be of the mindset I am
going to do what’s best for your
child
normal things teachers do in the
classroom to help the students
succeed
teachers should be in the
conversation to help all students
I wouldn’t change anything in
terms of that because I feel like I
had this or an extension of that,
other people have those exact

Part of the process
Normal teaching
to help students

belong

work together to
help the students

Teacher part of
active process
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Teacher part of
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Level and
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Level and
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Teacher part of
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Level and
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same resources to also depend on,
they just have to have the
motivation to exercise that like the
kids will tell you an adults too.
I described like my role in
implementing RTI, is just like,
like viewing the kids as an
independent sort of like, like
human beings, because they are,
and just accept them for like
whatever they’re bringing to the
table.
a using it standpoint to me that’s
understanding Each student’s
strengths and weaknesses, like
what are their main gotchas? What
are the things that that kids
struggles with, whether it’s this
kid struggles with basic
arithmetic, this one struggles
well I can’t remember this well,
maybe it’s your notes, now we
need to work on note taking skills
so that you can better facilitate
your learning and that’s going to
help them in all their academic
areas, not just in my class.
I’m on the, I’m on the frontline.
I’m, it starts with me. I’ve gotta
find this kid, I’ve got to determine
what the, what the underlying
issue is
. First thing you’ve got to do is
communicate with the student, and
if you don’t have a relationship
with them, then it might end right
there. It’s so hard to help a kid
who’s
They want answers to help them,
help that student in the classroom
The buck stops with me. So, I
mean, I’m frontlines, it is my
responsibility, that child is my
responsibility.
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Implement

Level and
Responsibility
of teacher

Part of my job

Teacher
Responsibility to
Implement

Level and
Responsibility
of teacher

Teacher
Build relationships
Responsibility to
with students
Implement

Level and
Responsibility
of teacher

Want to help

Teacher
Responsibility to
Implement

Level and
Responsibility
of teacher

Teacher role

Teacher
Responsibility to
Implement

Level and
Responsibility
of teacher
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Responsibility as educators and as
teachers to bridge the gap with our
students,
like I said, it really comes down to
the teacher
would be my role in implementing
it.
It’s effectively do your job. It’s
not something we need to like
over complicate,
The teacher is important because
they are the boots on the ground,
sort of implementing these
changes to see if they are going to
work.
RTI takes too long, there is no
follow-through, and RTI cannot be
forced
The campus leaderships must
supply the time and resources for
RTI and have a plant for followthrough
the inconsistent implementation
and referencing of RTI is
inconsistent among campus
leaders.
campus leadership needs to
provide professional development
for all staff on RTI to ensure that
the campus staff has the training to
evaluate and identify struggling
students, training to select and
evaluate the interventions given to
the student,

What teachers do

Teacher
Responsibility to
Implement

Level and
Responsibility
of teacher

Teacher
responsibility

Teacher
Responsibility to
Implement

Level and
Responsibility
of teacher

My role

Teacher
Responsibility to
Implement

Level and
Responsibility
of teacher

Do your job

Teacher
Responsibility to
Implement

Level and
Responsibility
of teacher

teacher is
important
Need more
training

Teacher
Responsibility to
Implement
Leadership
provides the
professional
development

Level and
Responsibility
of teacher

Role of the
campus
Leadership
Role of the
campus
Leadership

Training

Leadership
provides the
professional
development

Training for
consistency

Leadership
provides the
professional
development

Role of the
campus
Leadership

Professional
training for RTI

Leadership
provides the
professional
development

Role of the
campus
Leadership
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administration provides the string
foundation for learning
I think that modeling, which is
what we what we tell people
anyway, model what you’re going
to do for the kids, so they know
what the expectation is, and I
think by modeling
Like support that that that I’ve
experienced that they’ve been very
few mandates, and I guess the
mandates have only been like to
do what’s best for kids.
Here is what we are trying to do,
streamline the work into
something else that you are
already doing
How can I help you implement
this instead of, you will do this.
How can I help you do this? How
will this look for you, is a whole
different question, than you need
to get this done and it’s more of a
conversation, that way. That
always work. That works better
for everything, honestly.
I referred him because I’m
worried and I’m seeing things and
I’m initially contacted to give
some input and data and then, you
don’t hear anything. I think if you
heard, hey, just so you know,
we’re at this stage of the process,
so we’re still working to figure out
what we can do.
we have had this culture and it has
been preached but I don’t
necessarily think it was always
followed through that we’re here
for the kids.

foundation of RT

Leadership
provides the
professional
development

Modeling

Leadership
provides the
professional
development

professional
learning

Leadership
provides the
professional
development

Role of the
campus
Leadership

Role of the
campus
Leadership

Have a process

Leadership
provides the
professional
development

working together
to make it happen

Leadership
provides the
resources

Role of the
campus
Leadership

No
communication or
follow-up

Leadership
provides the
resources

Role of the
campus
Leadership

Set the tone for
RTI

Leadership
provides the
resources

Role of the
campus
Leadership

Role of the
campus
Leadership

Role of the
campus
Leadership
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giving good suggestions if we feel
stuck on how to move forward in
some particular way, but it’s
helping with the goal setting and
providing the mirror, proving the
feedback so that we can course
correct and also providing
information.
making sure that the teachers can
implement these interventions
implementing it, but also giving
the resources, taking away
something, so that everything is
available then for the teachers to
do.
I know I thought there was some
kind of form or questionnaire we
filled out. But you know, basically
an outline of the structure of what
we’re trying to accomplish for this
student,
mean it was supports for that
student in the, in the end is where
you’re going to go, but at the front
end when you’re trying to put all
this together, you know what can
we do when you talk about like
tools and supports.
Is there some kind of decision tree
help,
if it was a Microsoft form that had
yes no boxes and I could pull it
already up. It’s already there. I
don’t have to write anything down
and like the next class when
they’re working on a problem or
something, I could pull it that kids
RTI form and I could go.
If it’s on paper, nobody wants to
fill out a paper form that many
times, but if I just have to go
through and click, click, click,

leaders provide
the tools

Leadership
provides the
resources

access to
implementation
resources

Leadership
provides the
resources

campus leadership
gives the
resources and time

Leadership
provides the
resources

provide the
resources

Leadership
provides the
resources

Provide a
framework for
RTI

Leadership
provides the
resources

Give resources

Leadership
provides the
resources

Ease of
documentation

Leadership
provides the
resources

Give easier tools
for documentation

Leadership
provides the
resources

Role of the
campus
Leadership

Role of the
campus
Leadership
Role of the
campus
Leadership

Role of the
campus
Leadership

Role of the
campus
Leadership

Role of the
campus
Leadership

Role of the
campus
Leadership

Role of the
campus
Leadership
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communication with the teacher is
important in the process
side note, the part of this I’ve
gotten the impression from, from
some people in administration,
now I’ve worked at three different
schools in two different districts.
And there’s always at every
school there’s, there’s, that
administrator who seems to give
off this vibe that it’s not OK for
students to fail, and, but we learn
from our mistakes. And so, I, you
know, I’ve been pulled in and
questioned on one occasion, as
well, why is this failure so high?
my last count was eight schools
over that time or with eight
different Principals, and it always
works better when you rocking,
working alongside each other, that
it’s not, I tell you what to do. If
it’s more a conversation, look we
have to implement
partnership versus I’m the boss
and you’re going to do what I say
because once you take the
autonomy away from teachers in
their own classroom, they won’t
stay.
there’s more dangers here. I think
if you get a more autocratic
principal, who’s very top, you
know the structure, very top of the
pyramid and they’re at the top and
everyone’s below them that it
could end up being punitive. It
could end up taking half your day.
It could be horrible.
it sounds good on paper, but I
have yet to really see a lot of it
come to fruition at the high school
level, I think it’s more probably
successful at the elementary level.

Communicate
with the teacher

Leadership
provides the
resources

Role of the
campus
Leadership

Not supportive or
understanding of
the RTI process

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

Setting the tone to
make it work

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

Partnership and
working together

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

Need the
partnership to be
successful

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

Not fully used on
campus

Leadership sets
the culture for
RTI

Role of the
campus
Leadership
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t takes forever for the testing to
occur and the analysis and then
figuring out how or if this kid can
be put into a special program, and
uh, and if the kid doesn’t meet the
criteria for a special program, it
almost seems like something, it’s
just dropped and the kid falls
through the cracks.

No Follow
through

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

think it has to be the culture, this
is the culture

Set the Culture

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

It just feels like if I remember
correctly, it’s just a big gap
between the initial SST and now
we’re at the end of the year and
where it starts, and this kid isn’t
making any progress.
You don’t have the data to back it
up then it’s not really important. I
hate to say tha,t because I feel
like, if you’re, I feel like there are
teachers, I feel like if a teacher has
established their relationship or
their reputation on a campus and
you know them to be a
hardworking teacher and you
know them to be honest and you
know them to do whatever it takes
for a kid to be successful and that
teacher says somethings not right,
I feel like that a teachers’ word
should carry as much weight as
data you collect in RTI
Communication and another one is
buy in because you have you have
teachers and I’m noticing a
difference at the high school level.
It would be a perfect utopia if we
could have our administrators be
able to focus more on the
instructional leadership of it.

A very slow
process

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

Role of the
campus
Leadership

Not trusting the
teacher

Leadership sets
the culture for
RTI

Communication
and buy-in

Leadership sets
the culture for
RTI

Leaders set the
focus on
instruction

Leadership sets
the culture for
RTI

Role of the
campus
Leadership
Role of the
campus
Leadership
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On paper, it sounds like an
incredibly useful tool for students,
teachers, and parents. Uhm, my
hope when I was first introduced
to it, was a, that it would be a tool
so if I had a student, who I
couldn’t figure out how to teach,
that this was a set of resources I
could use to figure the student out
and get a handle on how to teach
that student. Uh, in practice, it
didn’t quite turn out that way,
I’m not really clear about how the
process works here because we
don’t, it’s not a, it’s not a
conversation, we have casually,
it’s not part of uhm, our annual
training. It’s not part of the stuff
we go over in Department
meetings so that’s, that’s part of it
is just, awareness.
the challenge to organizational
change has been to getting the
people to have to do the work,
engaged as change agents,

Role of the
campus
Leadership
Confusion on the
process, how it
works

Leadership sets
the culture for
RTI

Role of the
campus
Leadership
Not part of the
message

Leadership sets
the culture for
RTI

Getting teachers to Leadership sets
buy-in to the
the culture for
process
RTI

Role of the
campus
Leadership

opening eyes to the benefits of this
and really getting commitment
buy-in from the
from the teachers
teacher

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

making sure that all teachers do
agree and do implement these
interventions to help this student.
I think for campus administration
it’s just got to start. It’s the
perception of the attitude starting
top down that this is where we
want to be an and for admins to
make that a priority. Whether that
means pulling something else out I
don’
We had the original meeting for
both students and then we never.
There was never ever need follow
it past that.

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

Getting
commitment from
all

Priority for
campus leadership

Leadership sets
the culture for
RTI

No follow up

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

Role of the
campus
Leadership
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receptive are the students going to
be to new ideas or changing their
ways, or you know, looking at
things a little differently.
I think it would be important to
kind of, you know, offer it up.
Does anybody want to be on this
students RTI committee and then,
if there’s nobody that has a
particular bond with that student,
well, then fine. You know, then
someone can just be assigned.
I think it’s important for
counselors to be involved,
It has improved, but I see it as
lulls OK and as far as my
experience I see it as waves and
lulls so you have a wave where it
peaks and then it crashes, peaks
and crashes
think when we have something
that is very constructively
organized, OK so I’m looking at
this OK ,because you could
implement something that or you
can try to implement something
that it has a weak structure, you’re
not going to, you know you’re not
going to gain anything from it, so
when we’re looking at RTI, I
think, I think with this question
I’m looking at is it’s only going to
be strong if it’s implemented, you
know, in a way where everyone
knows what’s supposed to happen.
Sometimes I feel like when
teachers are saying you know
something regarding, you know
one of our students with problems,
I am not sure in some cases, I
don’t feel like it is looked at as
importantly that it should be, it
doesn’t get heard.

Creating
understanding

Leadership sets
the culture for
RTI

Getting teachers
Leadership sets
involved with
the culture for
struggling students RTI
Important for
counselor to be
involved

comes and goes

Leadership sets
the culture for
RTI

Leadership sets
the culture for
RTI

Role of the
campus
Leadership

Role of the
campus
Leadership

Role of the
campus
Leadership
Role of the
campus
Leadership

Role of the
campus
Leadership

Build the process
to make it happen

Leadership
supporting the
teachers in the
process

Leadership sets
the culture for
RTI

Leadership sets
the culture for
RTI

Role of the
campus
Leadership
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It’s like these things aren’t
difficult, but I think that we try to
make things difficult because it
sounds great in the world of
academia
if you don’t want to invest and
really see it through something
more exciting can be found with
the next student or the next.
I think that just starting with the
end in mind about like you know,
but you know like if all teachers
would just, and there’s no way to
do this like to unscrew their heads
and say, here’s a recipe of do this
every day, and you’re going to be
fine. But just to make people
understand.
Very important, but also when
creating change, you have to seek
the buy-in of the shareholders.

Keep it simple

Leadership sets
the culture for
RTI

Willing to invest
the time

Leadership sets
the culture for
RTI

Role of the
campus
Leadership
Role of the
campus
Leadership

Role of the
campus
Leadership
Help teachers
understand

Leadership sets
the culture for
RTI

Embedded in the
culture

Leadership sets
the culture for
RTI

Role of the
campus
Leadership
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Appendix I: Coding of the Interview and Focus Group Transcripts

Statements
I did not have a clear idea, and I
am still a little confused about
what RTI is. My takeaway from
that meeting was a formalization
of a lot of things that teachers
would do to help struggling
students
Formal way to describe what we
do in education.
I have heard the word but wasn’t
sure what it was. and never really
got a good explanation of what it
was and this is what we do to help
kids.

there has not been a formal
explanation
seems to be a disconnect in that
we all know what RTI is and how
we should be implementing it in
the classroom ‘
I was not sure what RTI was but
honestly thought this was more at
risk, struggling student, not
necessarily academically, but just
at risk,
working together collaboratively,
working with your team, will help
best reach those students who are
struggling and needing the
support.
we need that universal buy-in to
help identify those students to best
help those students.
better in elementary and
intermediate school because the
campus is smaller and there is
more buy-in for that, it is a more
intimate and collegial environment

Open Coding

Axial Coding

Theme

Not totally clear
on what RTI is

No Consistent
Understanding
Quality
Instruction and
Curriculum

Challenge of
RTI

What teachers do

Unsure and
confused

No Consistent
Understanding

No training

Leadership
provides the
professional
development

Disconnected
from the process

No Consistent
Understanding

More for the atrisk student, but
not sure

No Consistent
Understanding

Benefit of RTI

Challenge of
RTI

Role of the
campus
Leadership

Challenge of
RTI

Challenge of
RTI

Benefit of RTI
Working together
All working
together

Collaborative
Process
Leadership sets
the culture for
RTI

Works in a smaller Time and
environment
Resources

Role of the
campus
Leadership
Challenge of
RTI
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that the teacher never once doesn’t
work with each other
working together for the common
and formative assessment and that
is where the conversation will
happen that this is where the work
will happen for the students.
I would need help with the
coordination of what class I was
going to pull that student from,
when, and how to communicate
that need to the student and other
teachers We can’t do that on our
own as a PLC.
having the student for only 52
minutes and being able to give
them the attention that they need,
and having such large classes
where I can’t always focus on the
one student. Those are the biggest
challenges
that teach the singleton classes, it
is a challenge. When I have a
student who is struggling, I tend to
go look at their grades in other
classes to see if it is just my class
or the whole schedule of classes. It
helps give me an indication of
how to help. Being alone creates a
challenge.
The management of the quantity
of students who need help has to
be a challenge here.
you are trying to communicate and
work with 6 other teachers and
there is not enough time built in
the day to make it work with the
number of students who need help
and the number of teachers who
you are trying to communicate
with.
not an agreement about the
number one skill is that a student
coming out of high school has to

Benefit of RTI
Collaboration
together

Need the
resources to make
RTI work

Collaborative
Process

Leadership
provides the
resources

Role of the
campus
Leadership

Challenge of
RTI
Time and class
size are barriers

Time and
Resources

Challenge of
RTI
Teaching in
isolation

Time and
Resources

Number of
students

Time and
Resources

Challenge of
RTI

Challenge of
RTI
Time to
communicate with
others

Time and
Resources

Agreement of the
learning standards

No Consistent
Understanding

Challenge of
RTI
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know, each teacher here would
argue that their skill or content is
the most important and so getting
an agreement on what the student
should know is a barrier to RTI.
they are constantly worried about
their appearance and how they are
perceived and to feel that they
would need extra attention is not
what they would want.
way to measure the student
success. Is it a standardized test,
formative test, what does it look
like? We need to have a more
effective way to measure the
students who need that support.
we have to have a consistent way
to identify the students who need
the support.
When RTI is this that is a
nebulous thing that no one seems
to know what you really did to
help but you claim it is super
effective. Maybe on this campus,
it was effective because of
pullouts or small groups, but
maybe on this other campus, your
RTI was entirely different
if we were going to start
somewhere with it, it is that PLC
work. It is a common, almost like
the common language across all
the teachers, so when the student
has 7 teachers, we have the
common language to help support
the students. It will take time to
implement throughout
I don’t think time is a barrier, I
think experience is a barrier.
95603 is right, it is systematic, that
is the key here, it needs to be
systematic about who comes into
contact with these students,
identification, and how to help
them, who needs support in tier 2

Getting students to No Consistent
accept the help
Understanding

Leadership
provides the
Need tools for RTI resources

Need the tools

No consistency in
teacher
understanding not clear
information

Leadership
provides the
resources

Role of the
campus
Leadership
Role of the
campus
Leadership

Role of the
campus
Leadership
Leadership sets
the culture for
RTI

Leadership
provides the
Common language professional
for RTI
development

Experience and
consistency are
needed

Challenge of
RTI

Leadership
provides the
professional
development

Role of the
campus
Leadership

Role of the
campus
Leadership
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and tier 3, then those things have
to be put into place and be done
uniformly,

The teacher is responsible for
what happens in their classroom
The format and structure is so
different, just like PE and
athletics. I think when you talk
about systematic and uniform
approach, you have to think about
the realistic implementation across
the board
common understanding on the
team about what the common
essential standards are and
essential standards, which is what
you promise the student that they
will know before they leave, it can
change, evolve, and depends on
the team, how well they are
working together, and their team
goals and that will determine how
much time is a factor.
we should be the first in noticing
the problems.

teacher
responsibility

How it looks like
in all subjects is
needed

Teacher
Responsibility to
Implement

Leadership
provides the
professional
development

Level and
Responsibility
of teacher

Role of the
campus
Leadership

Benefit of RTI

Common language
and working
Collaborative
together
Process

Teacher’s job

front line of noticing the data and
identifying the behaviors of these
students,
Teacher job
mechanism in place that we are
sharing information across the
campus and content areas, then
another teacher can put the hook
into them to try and help the
student because that teacher has
the relationship with the student
working together
it would have to be facilitated by
leadership. I do think we would
have to have the time and forum to
have those planning times across
the different content areas.
Leaders drive RTI

Teachers part of
active process

Level and
Responsibility
of teacher

Teacher
Responsibility to
Implement

Level and
Responsibility
of teacher

Benefit of RTI
Collaborative
Process

Leadership sets
the culture for
RTI

Role of the
campus
Leadership
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I think the admin can set a tone by
constantly putting out there that
this option does exist, and you are
not alone in your struggles.
Communication, I think having
that open communication feature
Are they supposed to be following
up and reaching out? and who is
supposed to be reaching out and
are they only gathering
information? I feel that if they
have a case manager, then they
should be reaching out when there
is a concern. I am not sure. I feel
like they are not always involved.
Especially for classes where we
don’t have someone coming in to
work with that student, it would be
more helpful to have that
communication so that we all are
there to help the students where
they are struggling and need the
extra support.
a basic understanding across the
staff about what RTI is and not
just what it is but also leadership
is responsible for ensuring that
there is the clear vision,
that leadership can do is to
develop a common understanding,
a common vision, where we are
going and a clarity in that vision
you set the tone, and for lack of a
better word, you set the
methodology of going about doing
this and I think you could do this
anywhere, and if done well,
it should be a non-negotiable thing
that the campus leadership needs
to come up with defining
principles that are non-negotiable,
that these are the things that the
students will get and these kids
can be identified to need
additional support because they
can’t do this. It shouldn’t be a long

Leaders help to
support the
teachers in RTI

Leadership sets
the culture for
RTI

communication

Collaborative
Process

Role of the
campus
Leadership
Benefit of RTI

Benefit of RTI

Important to build
the collaborative
process

Collaborative
Process

Clear Vision

Leadership sets
the culture for
RTI

common
understanding and
clear message

Leadership sets
the culture for
RTI

Training and
methodology

Leadership
provides the
resources

Ensure that
everyone
understands the
processes of RTI

Leadership
provides the
professional
development

Role of the
campus
Leadership
Role of the
campus
Leadership
Role of the
campus
Leadership

Role of the
campus
Leadership
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and arduous process to get the
adults on the campus to
understand that these are the
important things that a student
must know.

supporting teacher teams as we are
looking at individual students and
helping them identify the student
who can use additional support
and aligning instruction in a way
that makes room for all, helps and
supports all student, and helps
train teachers for when the student
doesn’t get it, or what is next in
the process.
we get our best intervention to
happen when teachers are assigned
to help a student, and teachers are
able to express exactly what was
beneficial for that student. and we
have found that there are these
varying things that the teachers
feel like they can do, or put
together, to help the student
Not only had we not helped him,
but we also failed him, his score
went down. That was a pretty
clear argument that we need to be
doing a better job of RTI.
RTI isn’t about helping just the
struggling student, it is about all
students. I like to think about RTI
as letting students who are in the
middle too, we need to be pushing
all students to go as high as they
can go.
that teacher clarity and teacher
communication across the board
which is really going to make it
work and make it a success.
We need consistency. We can’t
stop talking about it because we
focused on a new initiative. I think
there are good ideas, but it is one

Benefit of RTI

Provide support
for the teachers

Collaborative
Process

Benefit of RTI
Teachers using
common learning
standards

Quality
Instruction and
Curriculum

RTI is important
for success

Identify and
Support
Struggling
Students

Helping all
students

Identify and
Support
Struggling
Students

Clarity of purpose

Leadership sets
the culture for
RTI

Consistency

Collaborative
Process

Benefit of RTI

Benefit of RTI

Role of the
campus
Leadership

Benefit of RTI
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thing to just talk about it and if
you don’t keep talking about it and
reinforcing it
We open the communication
channels to set the culture that we
will all work together to help these
kids.

Communication
channels

Teachers part of
active process

Level and
Responsibility
of teacher
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