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Abstract 

Restorative practices in schools (RPS) is an Integrated Student Support process that many U.S. 

K-12 schools utilize to combat student behavior and racial disparities against students. Initial 

research suggests that RPS is a successful tool to drop suspension rates, create safe school 

environments, and help students stay engaged in school. However, there is not sufficient 

empirical evidence to support a successful implementation model, leading to mixed results and 

opinions about the effectiveness of RPS. The purpose of this study was to explore the program 

processes of RPS and determine effective implementation strategies that lead to successful 

student outcomes. Data were collected using semistructured interview responses and responses 

from a Restorative Practices Questionnaire from Texas K-12 public school educators. Key 

results indicated that educators find building relationships with students alleviates negative 

student behaviors. Another key result is that RPS strategies significantly impact addressing 

negative student behavior. The study also found that educators that use RPS daily or weekly find 

the most significant outcomes, especially when the practice is student-centered and leadership 

supported. It is conclusive from this study that RPS implementation requires knowledge and 

interest beyond formal training, leading to results indicative of further research on educational 

training and hiring practices. 

Keywords: restorative practices, restorative justice, discipline, zero-tolerance policy, K-

12 education, integrated student supports 
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Chapter 1: Introduction  

Current research suggests that increased accountability to promote higher student 

achievement and the continuation of accountability, especially in low-performing schools, can 

lead to significant changes in student behavior and school culture (Holbein & Ladd, 2017). 

Student misbehavior increasingly affects educators’ ability to provide quality instruction, leading 

to an increase in the need for school discipline strategies, often under the assumption that 

punitive measures offer the best outcomes (Rubin, 2012). Yet, one research study (Alexander, 

2012) indicated that violent student behavior is not the cause of increasing youth incarceration 

rates. Research on discipline responses to student behavior in K-12 schools in Texas deserves 

further study because (1) students experience trauma and toxic stress due to conflict 

environments in and out of school (Walkley & Cox, 2013), (2) many educators do not address 

the mental health well-being of students to promote a positive school culture (Hymel et al., 

2018), and (3) K-12 schools offer only minimal peacebuilding discipline such as restorative 

practices to affect inclusivity and safety within the school setting (Datu, 2017; Gregory et al., 

2016; Ingraham et al., 2016; Parker, 2013; Vaandering, 2014). With various avenues that affect 

student behavior, it is also essential to conduct research on restorative practices in schools 

(RPS), a model contrary to traditional punitive school discipline that holds students accountable 

for their actions while promoting safe learning environments and culture. Research indicates that 

safe learning environments contribute significantly to the outcomes of student behavior, 

achievement, and satisfaction (Young et al., 2016). 

Background 

As a response to student behavior and unsafe school environments, schools incorporate 

various types of discipline to promote law and order in the classroom. In 2015, the Every Student 
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Succeeds Act (ESSA) included legislation allowing schools to respond to student behavior and 

racial disparities with integrated student supports (Robinson, 2018). Measures to address student 

behavior through integrated student supports (ISS) and school discipline vary based on culture, 

community tradition, and student needs (Hunter, 2008). The most widely known and used 

supports include, but are not limited to, trauma-informed practices, restorative practices in 

schools, social-emotional learning, pedagogy, and peace and conflict education. 

Trauma-Informed Practices 

Trauma-informed practitioners in schools seek to provide intervention in the lives of 

trauma-inflicted young people through practices and policies that improve a young person's 

relationship, self-efficacy, and autonomy (Bulanda & Byro Johnson, 2016; Lai et al., 2018). 

Within the U.S. K-12 educational setting, including Texas K-12 schools, trauma-informed 

practices respond to the increase in trauma for children, especially within economically 

disadvantaged schools, juvenile justice systems, foster care facilities, and persons of color (POC) 

communities (Crosby, 2015). These traumatic experiences, whether single or multi-events, are 

harmful and threatening with lasting effects on the individual's physical, social, emotional, and 

spiritual well-being (SAMHSA, 2014). Students who experience these types of traumatic events, 

even events such as mass-school shootings, benefit from trauma-informed practices as they are 

"at risk [of] developing trauma-related symptoms and feelings of vulnerability and 

disempowerment" (Bulanda & Byro Johnson, 2016; Crosby, 2015). 

Research indicates that the impact of trauma on the child affects emotional self-

regulation, meaning they often use anger and physical aggression as their most readily available 

emotion in response to conflict (Walkley & Cox, 2013). In response to the child's behavior, 

research indicates that adults who provide trauma-informed practices to create safe spaces for 
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youth are likely to increase positive cultural environments, provide opportunities for youth to 

feel empowered, and remediate symptoms of trauma inflictions on youth (Bulanda & Byro 

Johnson, 2016). Walkley and Cox (2013) reported that many schools and school staff mislabel 

these children with other forms of disadvantages and never fully explore the child's potential 

when implementing trauma-informed practices.  

Social-Emotional Learning and Pedagogy 

Students within the U.S. educational setting are less likely to attend to their academic 

needs when educators do not address the mental health well-being of these students to promote a 

positive school culture (Zhai et al., 2015). In recent years, literature and research indicate that 

social and emotional learning (SEL) fosters positive school cultures (Hymel et al., 2018; 

Schonert-Reicht, 2017; Weist et al., 2017).  

Many SEL strategies worldwide recognize that "childhood is the important window for 

promoting mental-health well-being… and that schools provide the most appropriate context to 

reach children and families" (Hymel et al., 2018, p. 98). Initially, SEL approaches were formed 

to promote safe and caring school environments that reduce stigma and other factors such as 

bullying (Hymel et al., 2018). However, SEL approaches also improve mental health well-being, 

connecting students to a more positive school experience and achievement (Hymel et al., 2018; 

Weist et al., 2017).  

Zero-Tolerance Policies 

Understanding student behavior through the lens of trauma, emotional intelligence, and 

racial disparities leads to further investigation of current policies and behavior models that exist 

to address negative student behavior. Research on punitive measures such as corporal 

punishment and zero-tolerance policies (ZTP) indicate a decrease in safe school environments 
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and an increase in adverse school outcomes (Vidal-Castro, 2016). Yet, zero-tolerance policies, 

including suspensions and expulsions, are often preferred forms of practice in response to student 

behavior (Bleakley & Bleakley, 2018; Curtis, 2014; Rubin, 2012). Expulsions refer to the 

permanent removal of a student, and suspension refers to the denial of school attendance for a set 

amount of time (Noltemeyer et al., 2015).  

Societal consequences and contributions of ZTP on student behavior affect key 

stakeholders within the educational context (Vidal-Castro, 2016). Research indicates that racial 

inequity is a symptom of zero-tolerance practices of suspensions and expulsions for student 

conduct (Triplett et al., 2014). Multiple studies suggest that Black and Brown students are 

continually targeted for school discipline, such as suspensions and expulsions, compared to their 

White peers (Curran, 2016; Fisher et al., 2020).  

Restorative Practices in Schools 

Similar criminal justice institutional practices and the disparities in school discipline led 

to the research on student misconduct and school discipline (Rundell, 2007). Restorative 

practices in schools (RPS) focus on repairing harm and building relationships by giving students 

and school leaders the ability to solve and manage conflict to address student behavior 

collaboratively (Gregory et al., 2016; Zehr, 2015). Theoretically, RPS includes social 

reconstructionism and humanism, which align with the purpose that "schools… have a 

responsibility for contributing to a better society and world" (Carter, 2013).  

The positive response to the implementation of RPS led to the development of various 

restorative programs and organizations such as the International Institute of Restorative Practices 

(IIRP), Zehr Institute, and numerous graduate studies on conflict and restorative justice. 

Restorative practice users found it helpful to research historical contexts and cultures that used 
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restorative justice in decision-making or building relationships (IIRP, 2016). Over time, these 

organizations began to train other professionals, develop programs for all youth and other youth 

organizations, and host restorative conferences around the World (IIRP, 2016).  

Statement of the Problem 

In the early 1990s, school leaders and the U.S. Department of Education addressed a lack 

of protection for students and the need to improve schools by creating the Guns-Free Schools 

Act of 1994 (U.S. Department of Education, 2004). Under this Act, private and public-school 

leaders use surveillance cameras, enforce locked doors, use metal detectors, and even hire school 

resource officers to discipline and maintain order (Welch, 2018). Additionally, schools deemed 

any violating form of conduct qualifies for suspension and expulsion, leading to an overuse of 

Zero-Tolerance Policies (ZTP; Welch, 2018). ZTPs are frequently used forms of practice in 

response to student behavior and addressing safe school environments (Moreno & Scaletta, 

2018; Wilson et al., 2020), but Zero-Tolerance Policies in schools has also resulted in racial 

disparities, inequitable learning environments, and a "school-to-prison" pipeline (Bleakley & 

Bleakley, 2018; DeMitchell & Hambacher, 2016; Vidal-Castro, 2016). Furthermore, Black and 

Brown students are more likely to receive these disciplines, leading to further research on this 

understudied problem area (Fisher et al., 2020; Hines-Datiri & Carter Andrews, 2020). 

In response to these results, some schools implement restorative practices in schools 

(RPS) to address student conflict and develop safe and caring school environments (Vaandering, 

2014). Adopting RPS across U.S. schools, including Texas K-12 Education, has grown as 

preliminary research suggests that successful implementation of RPS results in dropped 

suspension rates, safer school environments, and more engaged students (Kline, 2016; Welch, 

2018). Yet, some researchers emphasize the lack of randomized controlled trials of RPS and 
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suggest a need for more rigorous empirical evidence to validate the effectiveness of these 

practices (Acosta et al., 2019; Augustine et al., 2018). Furthermore, restorative practices in 

schools research requires more evidence as to why educators utilize Zero-tolerance Policies over 

restorative models (Moreno & Scaletta, 2018; Wilson et al., 2020). Thus, educational leaders do 

not have enough empirical or statistical evidence to support the need for successful RPS 

implementation and the benefits of using this process, leading to continued inequitable learning 

and unsafe school environments (Acosta et al., 2019).  

Purpose of the Study 

The purpose of this study was to explore the program processes of an Integrated Student 

Support program called restorative practices in schools (RPS) and to determine effective 

implementation strategies that lead to successful student outcomes in Texas K-12 Public 

Education. Data were collected for this study from teachers, principals, and district leaders, 

identified in K-12 school districts under the administration of the Texas Education Agency.  

Research Questions  

RQ1: What are the perspectives of educational leaders and teachers about conflict and the 

impact of restorative practices in schools to address behavior? 

RQ2: What factors of restorative practices in schools training and implementation 

contribute to the achievement of the program outcome goals? 

RQ3: What factors contribute to the effective implementation of school responses to 

student behavior using restorative practices? 

Significance of the Study 

 Research indicates that retaliatory discipline in schools, such as zero-tolerance policies, 

are inequitable (Triplett et al., 2014; Welch, 2018). Additionally, K-12 educators can find 



7 

 

literature and professional development on classroom management virtually anywhere. One 

research study indicates that to improve a professional skill, educators need at least 50 hours of 

professional development (Wei et al., 2010). Furthermore, the perceptions of educators and 

educational leaders on conflict and student behavior have led to an overuse of zero-tolerance 

policy processes such as suspensions and expulsions (Triplett et al., 2014). 

These perceptions and use of discipline processes result in higher rates of suspension and 

expulsions for students of color, mainly African-American male students (Bleakley & Bleakley, 

2018; Mansfield et al., 2018; Triplett et al., 2014). As a result of this data, schools with excessive 

punitive discipline create "school-to-prison" pipelines directing the likelihood of incarceration 

for these students to two to three times higher than their white peers (DeMitchell & Hambacher, 

2016; Mansfield et al., 2018; Vidal-Castro, 2016).  

Adoption of restorative practices in schools to address student behavior in U.S. K-12 

schools is slowly increasing (Velez et al., 2020). In 2015, restorative practices in schools began 

in Texas Schools (Texas Education Agency [TEA], 2020a). In one year, 1,400 administrators 

and 600 coordinators received training in restorative practices in schools (TEA, 2020a). Initial 

implementation results indicate a lack of sufficient evidence-based results that signify that RPS 

promotes student achievement in schools (Acosta et al., 2019), despite decades of international 

research that suggests RPS participants report positive experiences and feel safe in school 

environments (Velez et al., 2020). Punitive discipline, such as suspension and expulsion, 

continue to be the majority preference of educators (Henry-Hogarth, 2018; Moreno & Scaletta, 

2018; Wilson et al., 2020), leading to the necessity to investigate factors of success in RPS 

implementation and educator perspective on student behaviors. It is hoped that this study will 

provide additional information on restorative practices in schools in the United States, 
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specifically in Texas, to help educators understand how to best utilize these processes to combat 

damaging school climates and racial disparities. 

Definition of Key Terms 

Community-building circles. A restorative practice activity that provides a safe space 

for a group to share emotions, thoughts, and experiences allowing for empathy, connection, and 

equality among all participants (Chicago Public Schools [CPS], 2018). 

Integrated student supports. In-school supports for students that provide equitable 

learning environments, specifically to advocate for economically disadvantaged and minority 

students (Robinson, 2018).  

Out-of-school suspensions. A form of discipline to address student behavior and manage 

classroom culture. Students who receive these disciplines are usually suspended from attending 

school for a range of 1-3 days (Gregory et al., 2018). 

Restorative chats. Affective and nonviolent communication conversations that address 

student behavior, repair harm, and build community (Winslade et al., 2014). 

Restorative circles. A restorative practice activity that uses structure to build peace, 

create safe spaces, and allow participants to be their authentic selves (Pranis, 2005).  

Restorative conferences. A restorative process activity that repairs harm and addresses 

student behavior (Gregory et al., 2016). 

Restorative discipline. An integrated student support to address student behavior, repair 

harm, and build community (CPS, 2018). 

Restorative elements. Five elements based on ancient teaching and foundational values 

that allow for the creation of safe spaces and connection between restorative process activities, 

specifically restorative circles or community-building circles (Pranis, 2005). 
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Restorative justice. A restorative process that focuses on the needs of those harmed, the 

individuals causing harm, and the communities from which harmful situations arise, countering 

the judicial theory to focus on what the offender deserves (Zehr, 2015). 

Restorative processes. Tiered activities that address the need to build community, repair 

harm, and restore connection between individuals or groups (CPS, 2018). 

Restorative questions. The main questions that focus on restoration versus retribution 

when using restorative processes (Gregory et al., 2016). 

Restorative values. Ancient guidelines and values that serve as a foundation for 

restorative or community-building circles (Pranis, 2005). 

School climate. The creation of safe space in schools that allow for equitable learning 

environments and close student achievement gaps (Welch, 2018). 

School-to-prison pipeline. The potential academic achievement, postgraduation success, 

and incarceration outcome on Black, Indigenous, and Students of Color because of the overuse 

of zero-tolerance policies in schools (Counts et al., 2018). 

Social-emotional supports. In-school practices and pedagogies that allow students to 

increase emotional intelligence affecting school climate and student achievement (Weist et al., 

2017). 

Trauma-informed practices. Practices and activities that focus on an individual's 

traumatic backgrounds and experiences that affect their ability to achieve social-emotional well-

being (Bulanda & Byro Johnson, 2016). 

Zero-tolerance policies. Policies created to suspend and expel students based on 

behavior and eliminating unsafe school environments (Vidal-Castro, 2016). 
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Summary 

As a response to student behavior and unsafe school environments, schools incorporate 

various types of discipline to promote law and order in the classroom (Ellis, 2013). Adoption of 

more restorative discipline in schools shows promising outcomes but lacks enough empirical 

evidence for complete educational support (Acosta et al., 2019; Augustine et al., 2018). This 

study explored the need for more evidence-based data on restorative practices in schools training, 

perspectives, and implementation to determine effective strategies for successful student 

outcomes. Using a mixed-methods design, the data supported the research questions around 

educator perspectives, gaps in training and implementation, and factors that lead to successful 

implementation and preference of restorative practices in schools. 
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Chapter 2: Literature Review 

The purpose of this study is to explore the program processes of an Integrated Student 

Support program called restorative practices in schools (RPS) and to determine effective 

implementation strategies that lead to successful student outcomes. As a result, the purpose of 

this chapter is to review the literature on school discipline and behavior, data on the 

implementation and effectiveness of restorative practices in schools and Zero-Tolerance Policies, 

and the contribution of integrated student supports in schools that affect safe school 

environments.  

Conceptual Framework Discussion  

The data analysis and collection process for this study is informed by restorative justice, 

allowing for the data to answer the research questions of this study. The research questions seek 

to understand the perspective of educators on student behavior while also exploring the 

implementation and use of restorative practices in schools. Factors of success in restorative 

practices implementation is key to understanding why the leading school discipline practice is 

more punitive rather than restorative. 

The purpose of restorative justice is to repair harm and build relationships (Zehr, 2015). 

Within schools, punitive and retributive discipline results in an ignorance of harmful behavior, 

prolonging the ability of students' social-emotional well-being (Hymel et al., 2017). Under 

restorative justice (RJ), students are given the opportunity to be held accountable for their actions 

while also addressing inward and outward harm to themselves or others (Zehr, 2015). Schools 

that address student well-being, adverse childhood experiences, or social-emotional deficiencies 

at the onset of harmful behavior with restorative justice create positive school climates, leading 

to more equitable learning and achieving school environments (Zehr, 2015). 
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Literature Review 

Discipline measures are necessary for schools as students cannot thrive in an environment 

of chaos and disruption (DeMitchell & Hambacher, 2016). While schools should be safe havens 

or beacons of hope for students, this assumption can be detrimental to the ideology of a positive 

learning environment without the proper determination of policies and practices intended to keep 

schools safe (DeMitchell & Hambacher, 2016). Yet, schools force students out of the classroom 

based on harsh discipline policies that focus on rules rather than the problem (Curtis, 2014). 

Numerous studies indicate that educators attending professional development and implementing 

evidence-based classroom management practices have higher student academic and behavior 

outcomes (Wilkinson et al., 2020).  

Out of school suspensions and expulsions are frequently used practices in the K-12 

schools in the United States (Bicondova, 2019), and the negative consequences include harmful 

school environments, lack of positive student outcomes, and "an overrepresentation of African 

American and Hispanic students in the discipline data, also called the discipline gap" 

(Bicondova, 2019, p. 7). Rather, the nature of restorative practices, which originated from early 

Indigenous cultures and tribes, focuses on repairing the harm caused by the individual so that 

healing may occur between victim and offender. 

Every Student Succeeds Act & School Climates 

President Obama passed the Every Student Succeeds Act (ESSA) in response to the gaps 

in the No Child Left Behind (Robinson, 2018) initiative. One requirement of ESSA puts 

accountability on school leaders to "shine a light on disparities in educational opportunity" 

(Robinson, 2018, p. 935). Under ESSA, districts must report data on suspensions, arrests, 

bullying, harassment, and violence (U.S. Department of Education, 2017).  
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Across the United States, school boards and districts seek new approaches and practices 

that address the relationship between school discipline and equitable learning environments 

(Robinson, 2018). Researchers indicate that a safe learning environment is essential to the 

maximization of student achievement, even in the face of challenges (Young et al., 2016). One 

study found that schools that place importance on learning environments that allow students to 

“learn from mistakes, acknowledge uncertainty, practice purposefully and reflect on their 

experiences” were key to transformative learning environments (Young et al., 2016, p. 75). One 

potential strategy used in schools is in improving the school climate (Huang & Cornell, 2018). 

Broadly defined, school climate is "the quality of life that reflects the norms, goals, values, and 

practices of school" (Crowley et al., 2018).  

School climate research suggests that a positive school climate is associated with fewer 

behavior problems, less bullying, a greater sense of belonging to a school, and higher academic 

achievement (Allen et al., 2016; Huang & Cornell, 2018). One study found that the number of 

students facing peer bullying is influenced by the amount of attention on school climate and 

student safety (Wang et al., 2018). Another examination of creating positive school climates 

includes the amount of time and investment school leaders give educators for professional 

development (Wilkinson et al., 2020). Thus, research continues to look at the impact of school 

climate and student behavior, especially with supportive teacher-student relationships or school 

support (Fisher et al., 2018; Huang & Cornell, 2018). 

Zero Tolerance 

Applied in the educational setting, the introduction of zero-tolerance began during the 

1990s when "several states mandated expulsion for drugs, fighting, and gang-related activity" in 

schools (Skiba, 2014). A series of widely publicized school shootings occurred over the next 
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decade, which played a critical role in a rapid expansion of the ideology and practice of zero-

tolerance (Triplett et al., 2014). Generally, this policy assumes that removing misbehaving 

students from schools will create peaceful learning environments (Curtis, 2014; McMahon & 

Sharpe, 2006). However, the National Association of School Psychologists (2008) notes, "Over 

time, zero tolerance has come to refer to school or district-wide policies that mandate pre-

determined, typically harsh, consequences or punishments (such as suspension and expulsion) 

for a wide degree of rule violations" (para. 1). Simply, suspension and expulsion of intentionally 

excluded student populations put them right back into their negative or unsafe environment.  

In the 1950s, school resource officer (SRO) roles began to "deal with increased levels of 

gun violence," and common practice in schools is the use of student resource officers [SRO] 

(Counts et al., 2018). The use of SROs has become increasingly commonplace on school 

campuses across the nation, increasing from 32% to 42% within the past decade (Counts et al., 

2018). Yet, SROs are rarely evaluated and are often overutilized by the school administration 

(Counts et al., 2018, p. 408). This level of school safety has not proven to be 100% effective in 

preventing school shootings in K-12 Public Schools, and research often indicates abuse of power 

from school resource officers leads to higher rates of “school-to-prison” pipelines (Heise & 

Nance, 2021). Thus, students are now drilled for “active shooter” situations, often learning how 

to hide or fight back in the occurrence of an active school shooting (Wike & Fraser, 2009).  

Policies such as zero-tolerance are often judged "based on their investigation clearance 

rate and the number of arrests that are made" (Bleakley & Bleakley, 2018), aligning with the 

modern ideology of the U.S. criminal justice system that "violators get the punishment they 

deserve" (Zehr & Mika, 1997). This very issue highlights the major concern of the "school-to-

prison" pipeline and discipline gaps that affect minority students in academia. Educators opposed 
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to the use of punitive measures to address student behaviors advocate that all of the time and 

investment spent policing or removing students from schools should shift toward investment in 

repairing harm and building community for all students to be successful in schools and life 

(Maynard & Weinstein, 2019). 

Responses to Zero Tolerance 

Based on the desire to take school safety seriously and consistently punish disciplinary 

infractions, schools utilize zero-tolerance policies (Curtis, 2014). School violence has been a 

persistent problem in the United States, according to the Federal Commission on School Safety 

(2018) final report presented to the President of the United States. Yet, minimal data exist that 

indicates zero tolerance is a useful practice that deters behaviors and improves school climate 

(Skiba, 2014). In fact, primary research indicates that ZTP practices do not produce equitable 

outcomes for all students (Curran, 2016). Bleakley and Bleakley (2018) found that increasing the 

use of zero tolerance in schools led to the overuse and changing role of school resource officers 

to enforce student and school violence.  

Many argue that zero-tolerance policies provide an efficient way to treat offensive 

behavior by reinforcing and holding wrongdoers responsible (Curtis, 2014). Yet, students of 

color are disproportionately affected by zero-tolerance policies for minor infractions or perceived 

infractions that contradict cultural values or beliefs (Triplett et al., 2014; Vidal-Castro, 2016). 

The whole intent of zero-tolerance policies is to create safe school environments, but since the 

policies are overused and generalized, it creates unsafe school environments that ignore the 

needs of students and their behavior. Researchers suggest that if schools take disciplinary action 

in response to student behavior, then leaders must consider appropriate disciplinary actions that 

are proportionately related to the infraction (DeMitchell & Hambacher, 2016).  
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Many who question the assumptions of zero-tolerance policies in schools suggest 

replacing the rigid policy with more creative approaches to discipline (DeMitchell & 

Hambacher, 2016). Researchers indicate that numerous alternatives demonstrate an effective 

ability to address misbehavior that also achieves positive learning outcomes in education 

(Triplett et al., 2014). Various studies found that the use of restorative practices over zero-

tolerance policies allowed for victims to receive closure and offenders to receive manageable 

consequences and accountability for their actions (González et al., 2019; Gregory et al., 2016, 

2018). Hulvershorn and Mulholland (2018) found that when alternative disciplines to zero-

tolerance policy are used, such as restorative practices in schools, students increase their social-

emotional well-being.  

Alternative responses to punitive student discipline also support the idea that if educators 

and school leaders must spend time addressing student behaviors, then it is most beneficial to 

spend that time repairing harm and building community rather than deterring students from their 

own success and self-esteem (Maynard & Weinstein, 2019). Additionally, schools that 

implement these disciplinary alternatives have higher satisfaction rates in school climate than 

those that implement zero-tolerance policies to combat student violence and behavior 

(Hulvershorn & Mulholland, 2018; Payne & Welch, 2015).  

Unsafe School Environments 

The range of behaviors that students exhibit varies based on internal and external factors. 

As educators prepare for their day, not only do they think about academic supports, behavior 

interventions, or Response to Intervention plans, they also think about how safe their school 

environment is from guns and violent student behavior (Brantley, 2017; Singer, 2018). This has 

led to an increase on Commissions around “Rethink School Discipline” efforts (Congressional 
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Digest, 2021). These behaviors are significant and severely damaging to maintaining safe school 

environments. While school discipline and school violence is not a new phenomenon, minimal 

research on the types of behaviors targeted for use with restorative practices in schools exist to 

help schools understand how to implement RPS or its effectiveness.  

Research indicates that the right agencies in transmitting peacebuilding education, social-

emotional learning, and trauma-informed practices enhance school experiences for students 

(Hunter, 2008). Yet, all of these programs, processes, and policies output mixed results in how to 

implement them successfully to create safer school environments. With an increase in violent 

student behavior in the past couple of decades, schools need to know what factors go into the 

successful implementation of school programs and pedagogy that promote inclusive 

environments, resulting in positive student behavior. 

Integrated Student Supports 

Peace and Conflict Education (PACE). Currently, much research on peacebuilding 

education can be found in international cultures and communities experiencing conflict 

environments and violent youth behaviors (Datu, 2017; Gurdogan-Bayir & Bozkurt, 2018; 

Parker, 2013; Setiadi et al., 2017). For example, one study found that peace education is the 

"development of knowledge, skills, attitudes, and values that will allow changing open or 

structural conflict on violence behaviors of children [and] young people… making contributions 

to the peace environment" (Gurdogan-Bayir & Bozkurt, 2018, p. 149), allows researchers to 

agree that peacebuilding education promotes student well-being, equal and just treatment of all 

students, and individual and group responsibility for students and educators (Das, 2013). In 

addition, Parker (2013) posited that peacebuilding classrooms encourage a climate of inclusivity, 

providing safety and a positive identity to all students. Finally, Setiadi et al. (2017) found that 
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when peace education starts at an early age level, the value of student perspectives on tolerance, 

understanding, and respect increase. 

Trauma-Informed Practices. In 2010, more than 1.3 million delinquency cases in the 

United States were heard in juvenile courts (Day et al., 2015). Furthermore, juvenile cases often 

occur in youth with a documented traumatic history, affecting child development and "increasing 

their risk of emotional, behavior, academic, social, and physical problems" (Day et al., 2015). 

Exposure, and continual exposure, to toxic stress severely affects the brain, contributing to 

academic and discipline disparities in schools, especially for students from underserved or 

vulnerable populations (Blitz et al., 2016).  

Practitioners that implement trauma-informed practices promote healing and increase 

social-emotional intelligence in individuals with trauma experiences. Integrated Student Supports 

(ISS) utilizes processes and practices of Trauma-Informed approaches to close achievement and 

discipline gaps that exist in schools (Blitz et al., 2016; Bulanda & Byro Johnson, 2016).  

Restorative Practices in Schools. In response to the continued misuse of SROs and to 

addressing student behavior, schools are "turning to restorative justice (RJ) practices in hopes of 

developing safe and caring school cultures that will effectively support the academic purpose of 

schooling" (Vaandering, 2014, p. 64). Research supports the notion that the use of RJ in schools 

to address student discipline has promising effects on behavior changes in students (Gregory et 

al., 2018). Goldys (2016) found a 55% decrease in elementary school office referrals after 

schools implemented restorative practices in schools (RPS). Additionally, schools that 

implement RPS saw a 16% reduction in suspensions compared to students who did not receive 

RPS support in schools (Augustine et al., 2018; Jain et al., 2014).  
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conferences but sometimes may consist of dialogue around a student's re-entry into the school 

system after harm occurs. In these conferences, all impacted individuals meet to discuss ways to 

support re-entry and prevent further harm or damaging behavior. 

Effectiveness of Restorative Practices in Schools in K-12 Schools 

Research on restorative practices indicates that these practices are promising in 

addressing student behavior and changing school climate, yet zero-tolerance policies continue to 

be the discipline strategy of choice by educational leaders in response to negative student 

behavior (Rubin, 2012). According to one study, researchers found that restorative practices 

decreased student discipline referrals and increased student outcomes at school and at home 

(Ingraham et al., 2016). Another study suggests that restorative practices affect school climate 

and student behavior when considering the correct implementation design (Green et al., 2018). 

One study found that fewer out-of-school suspensions result from the use of restorative 

interventions (Gregory et al., 2018). Another study on restorative practices implementation found 

that educators experience fewer challenges in these areas when provided an RPS mentor, 

practices are released in specific phases, and opportunities to experience restorative practices are 

provided to educators regularly (Buckmaster, 2020). Outside of the United States, many other 

studies found the implementation of restorative practices is effective in addressing student 

behavior and increasing positive school climates, especially where countries have significant 

usage of restorative practices (Gordon, 2015; McCluskey et al., 2008; Wearmouth & Berryman, 

2012).  

However, some studies suggest that restorative practices do not affect student behavior, 

school climate, or student outcomes. The first trial of restorative practices was on middle school 

youth and found insufficient statistics on the impact RPS makes in schools (Acosta et al., 2019). 
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Another study evaluating the processes of restorative practice found that the use of RPS does not 

affect student outcomes (Augustine et al., 2018). Other research suggests that there is insufficient 

data from qualitative studies that produce a positive correlation between RPS implementation 

and student behavior, outcomes, and school climate (Acosta et al., 2019; Augustine et al., 2018; 

Mansfield et al., 2018). However, the implementation of RPS is not easy or cost-efficient, 

leading many educators to disregard the recommended 2- or 4-year implementation model set by 

the Texas Education Agency or International Institute for Restorative Practices (IIRP, 2011; 

Lang, 2018).  

Challenges in Restorative Practices in Schools Implementation 

Vaandering (2014) suggested that the restorative practices approach indicates challenges 

that can hinder progress and future research. As a newly emerging approach to student discipline, 

little research is available to support the claim of its effectiveness (Washburn & Willis, 2018). K-

12 schools in the United States also are accustomed to the use of punitive measures to address 

student behavior, and restorative practices require a shift in culture that is difficult to overcome. 

One U.S. school district in California reports challenges in implementation under time, buy-in, 

training capacity, inconsistencies in implementation, attitudes, and unclear policies for discipline 

that contribute to a lack of proper outcomes (Jain et al., 2014).  

Summary 

The literature review summarizes RPS and the ways in which it addresses conflict 

resolution in schools. Educational leaders have a minimal amount of research that indicates 

substantial indicators of success when implementing discipline measures, both retributive and 

restorative in nature. Therefore, the current data and literature suggest a need for more data that 

will support Integrated Student Supports such as restorative practices in schools goals. This also 
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will open the opportunity for this study to contribute significantly to the need for current 

literature on the implementation and training of restorative practices in schools.  
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Chapter 3: Research Method 

 In recent years, some schools within the United States have begun introducing and 

implementing programs such as restorative practices in schools. While some schools have seen a 

significant difference in student behavior; others have not (Bicondova, 2019). Others also 

noticed incompatibilities with policies such as mandated suspensions and expulsions (Anfara et 

al., 2013). Thus, the purpose of this mixed-methods study is to explore program processes of an 

integrated student support program, or restorative practices in schools (RPS), and to determine 

effective implementation strategies that lead to successful student outcomes. 

The following research questions helped address the study’s purpose:  

RQ1: What are the perspectives of educational leaders and teachers about conflict and the 

impact of restorative practices in schools to address behavior?  

RQ2: What factors of restorative practices in schools training and implementation 

contribute to the achievement of the program outcome goals?  

RQ3: What factors contribute to the effective implementation of school responses to 

student behavior using restorative practices?  

Chapter 3 contains an overview of the proposed study and methodological research 

design. The specific methodology includes population, study sample, materials and instruments 

used, data collection, ethical considerations, reliability, assumptions, limitations, and 

delimitations. 

Research Design and Method 

A mixed-method approach was deemed the appropriate approach to the study's research 

questions. To determine appropriate study design, I determined the interaction between 

quantitative and qualitative data measures, the priority of the research design strategy, the timing 
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or sequence of each qualitative and quantitative data strand, and when each strand of data is 

mixed (Terrell, 2016). The appropriate mixed method design is a convergent design, with both 

qualitative and quantitative data collection and analysis as independent and the mixing of both 

strands occurring during the interpretation of the data. Considering the interaction between 

quantitative and qualitative data measures, the priority of the research design strategy, the timing 

or sequence of each qualitative and quantitative data strand, the research questions would best be 

addressed through a mixed design.  

 The qualitative study was informed by phenomenology. Phenomenology theory is based 

on Husserl's (1913/1963), Heidegger's (1927/1982), Merleau-Pont's (1945/1996), and Shutz's 

(1967) approach to understanding social reality through an interest in how human consciousness 

is experienced (Leavy, 2017). The phenomenology theory was used in this study because the 

study’s research questions seek to understand the experience of using restorative practices in 

schools to help determine effective strategies and factors that support positive outcomes.  

 Mixed method studies focus on both the purpose of the study and research questions 

using an interactive approach between qualitative and quantitative data collection (Newman & 

Ridenour, 2008). Mixed method researchers also omit the error of bringing confusion to their 

research when using mixed methods because they "learn first and foremost to focus on the 

research purposes and their research questions" (Newman & Ridenour, 2008). While quantitative 

research tests theories, qualitative research builds theories (Newman & Ridenour, 2008). Thus, 

both quantitative and qualitative methods in this study create more holistic research results 

(Newman & Ridenour, 2008). Evaluation of the impact restorative practices in schools have on 

student behavior requires collecting independent quantitative and qualitative data such as 

participant surveys, interviews, and the analysis of reported data methods by K-12 schools. 
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Qualitative methods were used in this study to analyze data and to provide insight into 

the three research questions. In addition, quantitative methods were used in this study to analyze 

data and provide additional information for all three research questions. Beliefs and perspectives 

written in the open-ended questions of the restorative practices questionnaire instrument, were 

included with the other collected qualitative data. To further discover trends in implementation 

strategies, qualitative data were collected from teachers, principals, and district leaders using a 

survey, the restorative practices questionnaire (Bicondova, 2019).  

To answer these research questions, I conducted short, semistructured interviews to 

collect qualitative data. Research on restorative practices in schools indicate participants 

experience broken relationships and identities (Carter, 2013; Vidal de Haymes et al., 2018; Zhai 

et al., 2015), and the use of semistructured interviews allowed me to "attend carefully to 

participants' answers and other indicators such as vocal tone and body language" (Saldana & 

Omasta, 2018, p. 92). Qualitative responses from the restorative practices questionnaire may also 

support findings for Research Question 1.  

To remain faithful to the convergent mixed-method design, participants completed the 

restorative practices questionnaire first, then select participants were invited to participate in 

semistructured interviews. See the Appendices for restorative practices questionnaire (Appendix 

A) and interview questions (Appendix B). The information from both the quantitative and 

qualitative data were analyzed independently, but later mixed during interpretation to help 

support and answer the study’s research questions.  

Population 

To gain perspective across all Texas school settings, participants were gathered from 

individuals with a range of roles and perspectives in education. Using purposeful sampling, 
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participants were from varying school sites in Texas Schools under the Texas Education Agency. 

School principals or directors of restorative practices in schools received an invitation to 

participate or encourage educators in their school to participate in the study. An email was sent 

to 62 individuals from various grade levels, elementary, middle, and high school, and where the 

use of restorative practices in schools is widely known among the RPS community.  

Individual participants had to be trained or aware of formal or informal restorative 

practices in schools and utilized some or all types of tiered RPS implementation practices. 

Participants were asked to complete the restorative practices questionnaire, with some 

participants also invited to do a one-time, 25-minute semistructured interview via Zoom, a 

virtual conference room.  

Study Sample 

Participants were identified for the study because they were known to use restorative 

practices frequently in their schools in Texas. Contact with specific restorative practices in 

schools trainers in Texas ensured that participants came from schools that utilize or intend to 

utilize restorative practices in schools.  

Originally, survey and interview data were to be considered complete when five subjects 

from each school level contributed data to the study or when data collection had reached a level 

of saturation. The intended sample size was for a total of 15 participants from school levels at 

PK-fourth, or elementary/primary school, sixth-eighth, or middle/intermediate school, and ninth-

12th, or high/prep school.  

However, the sample size was a total of 11 current and past Texas public K-12 school 

educators who participated in this study. Using purposeful sampling, I found difficulty acquiring 

participants which was possibly linked to the effects of COVID-19 on the workload of Texas 
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Public Schools educators, the time of year in which the study was conducted, and/or the amount 

of interest from Texas educators. Therefore, eight participants completed the qualitative 

semistructured interviews, while nine participants completed the quantitative restorative 

practices questionnaire. Two participants only completed the restorative practices questionnaire 

and did not follow up with me for the semistructured interviews. Two participants only 

completed the semistructured interviews since they felt the survey related more to teachers rather 

than general Texas educators.  

Materials/Instruments 

I collected data from two primary sources for analysis to support the three research study 

questions. For the quantitative method, I used the restorative practices questionnaire and 

interview questions to collect data.  

Participants first completed the restorative practices questionnaire online in Google 

Forms, and I then collected and analyzed the data electronically. After completing the 

questionnaire, I selected participants based on their school level, and the participants received an 

invitation to a virtual, 15-20-minute, semistructured interview with me. See the Appendices for 

the restorative practices questionnaire (Appendix A) and semistructured interview questions 

(Appendix B).  

Restorative Practices Questionnaire 

 The restorative practices questionnaire was developed by Bicondova (2019). At the time 

of development, no available survey for measuring restorative practices concepts and strategies 

was available to measure perceptions and opinions of restorative practices in schools 

implementation. The questionnaire "is a 34-question measurement of the respondent's 

perceptions of the various [restorative practices] strategies" (Bicondova, 2019). Based on 
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commonly trained strategies of restorative practices in schools, Bicondova (2019) created the 

survey questions through a process of categorization and grouping of RPS strategies and training 

areas into three main constructs of restorative practices in schools. The three constructs are 

named positive relationships, restoration, and student accountability. Additionally, open-ended 

questions were placed in the restorative practices questionnaire to gain qualitative data in the 

form of perceptions and opinions. Permission to use this questionnaire was required, and the 

copyright permission is found in Appendix F. Furthermore, this study contributed to the validity 

and reliability of the survey. Due to a lack of sufficient surveys or tools on educational leaders’ 

perceptions of restorative practices in schools, its validity and reliability is unknown since it is 

the first survey of its kind. 

Data Collection and Analysis Procedures  

Data Collection 

The first quantitative data collection source is the restorative practices questionnaire 

(Appendix A), a survey to measure RPS concepts and RPS implementation strategies' 

perspectives. Data collected from this questionnaire supported findings related to research 

question 1 and determined additional factors of training and implementation that contribute to 

program effectiveness and outcomes. The collection of this quantitative data also included open-

ended questions that allowed for a mix of both quantitative and qualitative data during data 

interpretation. After a participant received the survey, a 3-week period occurred before I 

contacted any participant that had not completed and returned the questionnaire. Further attempts 

were made if the participant did not respond to the second attempt. The Questionnaire data 

source also supports interpretation to answer RQ2 and RQ3 if participants choose to answer the 

open-ended question at the end of the survey. 
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The second qualitative source of data was conducting semistructured interviews with 

participants. The interviews were conducted virtually, recorded, and transcribed for analysis. 

Semistructured interviews allowed me to adjust the course, as needed, in response to a 

participants' answers (Saldana & Omasta, 2018). Interviews attract participants more easily since 

they are natural and typically not in formal settings (Leavy, 2017). Informed by phenomenology, 

the interview was five questions, with follow-up questions based on a participant’s response in 

case a participant was unable to communicate their intended response effectively or if I desired a 

more depth answer to the question. The estimated time for the interview was 25 minutes, but the 

actual time of each interview varied between 13 minutes up to 24 minutes. The use of 

semistructured interviews also prevented predetermined responses from participants and 

addressed any threats of validity within the restorative practices questionnaire. Data collected 

from this source supported findings and interpretation for all three research questions.  

Data Analysis 

Phenomenological studies often work toward the development of themes (Saldana & 

Omaste, 2018). This study aimed to find common themes (or factors) that contribute to the 

effective use of restorative practices in schools. Quantitative and qualitative data were collected 

and analyzed, using descriptive and inferential statistics. Interpretation of the data was used 

through triangulation or multiple data sources to examine an assertion (Leavy, 2017). 

Research Question 1 asked, what are the perspectives of educational leaders and teachers 

about conflict and the impact of restorative practices in schools to address student behavior? 

Responses obtained from the restorative practices questionnaire were used to analyze the data. 

The Statistical Package of Social Sciences (SPSS) was used to analyze the data. In addition to 

looking at means, standard deviations, and frequency in responses, data analysis also included a 
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Pearson r correlation test. In order to investigate the relationship between variables, and whether 

one variable changed when the value of the other variable changed. In this study, the variables 

were (1) educational leaders and teachers' perspectives on restorative practices in schools, (2) 

strength of perceived positive relationships with students, (3) the amount of time spent using 

RPS, and (4) the level of successful RPS implementation. Data collected from the interview 

responses also included an “in-vivo” coding process to determine themes and patterns. 

Therefore, mixing during interpretation allowed the answer for Research Question 1 to gain more 

strength when it included the qualitative data from the interview question responses.  

Research Question 2 asked, what factors of restorative practices in schools training and 

implementation contribute to achieving the program outcome goals? Responses from the 

semistructured interviews and the restorative practice questionnaire's qualitative portion were 

used to analyze the data. Analysis of the qualitative data included content analysis and 

determined high-frequency patterns of word usage of the transcribed responses of the interview 

questions and the potential responses from the open-ended question of the restorative practices 

questionnaire. 

Research Question 3 asked, what factors contribute to the effective implementation of 

school responses to student behavior using restorative practices? Responses from the 

semistructured interviews and any potential responses from the open-ended question of the 

restorative practices questionnaire were used to analyze the data. Analysis of the data included 

"in-vivo coding" to develop themes and determine commonalities in implementation. To prepare 

the data from the semistructured interviews, recorded interview data were transcribed and 

immersed to promote data reduction. Coding allowed for a concentration of the data and a more 

natural form of collecting themes found within the interviews. Interviews were coded using "in-
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vivo coding," which allowed for participants' responses and field notes to be analyzed for any 

words or phrases that stood out (Saldana & Omasta, 2018). Finally, these phrases and words 

were categorized and themed based on similar or seemingly related codes (Leavy, 2017). 

Ethical Considerations 

An informal informed consent from participants of this study was necessary under the 

Institutional Research Board since it is exempt because of the study’s data collection and 

surveys/interviews (National Institutes of Health, 2020). Data were identifiable; therefore, a 

limited IRB review was required as it might put participants at risk (National Institutes of Health, 

2020). Additionally, participants were provided an informed consent to participate in the study, 

including information about data collection and information. All participant survey responses 

and interview notes were shredded at the completion of the study. 

Assumptions 

It is assumed the participant responses were based on truth. The sample population was 

based on purposeful sampling. However, since I sought participants assumed to implement or 

train on restorative practices in schools, it was important to acknowledge potential bias in 

participant responses due to their experience and level of RPS implementation at the time of 

participation.  

Limitations 

The use of the restorative practices questionnaire limits in this study may limit the 

validity of the data since the questionnaire has not been tested for validity and strength. When 

searching for participants, some individuals felt they could not complete the questionnaire even 

though they were trained and were implementing RPS. Mostly, these individuals were 
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implementing RPS as counselors, social workers, or administration, and the questionnaire asks 

about utilizing RPS in the classroom.  

Delimitations 

I mention various Integrated Student Supports such as trauma-informed practices, social-

emotional curriculum or pedagogy, and mindfulness. However, the study intended to collect and 

analyze data specifically on restorative practices in schools implementation, using perspective 

and opinions on factors of success by educators trained and currently implementing RPS. 

Supporting the need for more empirical evidence to support restorative practices in schools goals 

and intended outcomes provides a positive impact on student behavior and the school response to 

create and maintain safe school environments. 

Summary 

The goal of this study was to examine the effectiveness of restorative practices in schools 

(RPS). Chapter 3 introduces the study's research methods and design, including population 

sample, data collection and analysis, assumptions, limitations, and ethical considerations. Using 

a mixed-methods approach, the study collected data from a minimum of 11 participants to 

examine the perspectives of restorative practices in schools. I conducted semistructured 

interviews with each participant to gain qualitative data and quantitative data from the restorative 

practices questionnaire on factors that contributed to successful training and implementation of 

RPS, perspectives on student behavior and restorative practices in schools, and successful 

implementation of RPS strategies. Strengths of the study included the ability to collect 

perspectives through both surveys and interviews, contributing to research implications for more 

evidence-based factors of success for restorative practices in schools implementation.  
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Chapter 4: Results  

As stated earlier, the purpose of this mixed-methods study was to explore program 

processes of an Integrated Student Support program called restorative practices in schools (RPS) 

and to determine effective implementation strategies that lead to successful student outcomes. 

Data collected for this study were gathered from teachers, principals, and district leaders, 

identified in Texas’ K-12 public school districts.  

The chapter is organized around the three research questions posed in Chapter 1. A 

purposeful sampling method was used to select 11 current and past Texas public K-12 school 

educators to participate in this study. I found difficulty acquiring participants due to the effects of 

COVID-19 on the workload of Texas Public Schools educators, the time of year in which the 

study was conducted, and the amount of interest from Texas educators. After several attempts at 

recruiting subjects, eight participants completed the qualitative semistructured interviews, while 

nine participants completed the quantitative restorative practices questionnaire. Two participants 

completed the restorative practices questionnaire only and did not follow up with me for the 

semistructured interviews. Two participants only completed the semistructured interviews since 

they felt the survey related more to teachers rather than general Texas educators. 

Data Analysis Procedure and Method 

Quantitative and qualitative data were collected for data analysis. The qualitative data 

consists of transcribed semistructured interview sessions ranging from 15–25 minutes and 

responses from the open-ended questions included in the restorative practices questionnaire. 

Quantitative data consists of statistical results from the participant responses in the restorative 

practices questionnaire. 
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For the qualitative data, all recorded interviews were transcribed using an online platform 

called Otter.ai. The transcripts were then color-coded to differentiate responses based on each 

question of the interview. Each participant was given a pseudonym for confidentiality. An excel 

spreadsheet was created so each response from the color-coded transcripts could be formatted for 

the coding process.  

The analysis first began with an In Vivo coding process. Choices for selected words or 

phrases came after multiple readings of the transcribed responses. Two hundred and eighty-nine 

initial words or phrases caught my attention relating to the significance and potential findings of 

all three research questions around student behavior, training, and implementation strategies (See 

Appendix D). This resulted in a need for a second level of coding to determine categories or 

themes from the participant responses.  

Eight categories emerged from the total participant responses. These categories were 

Category 1: Student Behaviors, Category 2: Behavior Management Strategies, Category 3: 

Restorative Strategies, Category 4: Training Types, Category 5: Frequency, Category 6: 

Significance, Category 7: Negative Factors, and Category 8: Implementation (Appendix E). In 

addition to these eight categories, 18 responses from participants were notated as ideal for using 

specific examples and impactful statements related to the research questions. Lastly, to further 

analyze these categories, similar responses or phrases were combined to search for keywords or 

phrases significant to the study’s research questions. 

For the quantitative data analysis, data were recorded in a Microsoft Excel document, 

then imported into IBM SPSS Statistics software. The restorative practices questionnaire was 

designed to interpret educator perspectives on the effective use of Restorative Strategies: 1) 

Community Building Circles, 2) Responsive Circles, 3) Restorative Chats, and 4) Restorative 
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Conferences. Questions 7 and 8 correlated with Strategy 1: Community Building Circles and 

were used to analyze potential findings. Questions 10–16 correlated with Strategy 2: Responsive 

Circles and were used to analyze potential findings. Questions 19–25 correlated with Strategy 3: 

Restorative Chats and were used to analyze potential findings. Questions 27–33 correlated with 

Strategy 4: Restorative Conferences and were used to analyze potential findings. Various tests 

along with descriptive statistics were run to support data analysis and interpretation from the 

questionnaire. The validity of the questionnaire is addressed later in Chapter 5. Lastly, to further 

determine and support findings from the data, both qualitative and quantitative data were mixed 

during the interpretation of data analysis.  

Participant Demographics 

Eleven educators agreed to participate in the study. Seven participants completed both the 

qualitative and quantitative portions of the study. Two participants completed only the 

qualitative semistructured interview portion, and two participants completed only the 

quantitative restorative practices questionnaire portion. From the surveys and interviews, 

demographic data were collected to inform the research study sample population (Table 1). 

Significant words or phrases used by each participant during the interviews can be found in 

Appendix D. 
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Table 1  

Participant Demographics  

Demographic Demographic type n % 

Gender Female 10 

  1 

11 

 90.9 

   9.09 

100 

Male 

TOTAL 

Ethnicity Asian   1 

  4 

  3 

  2 

  1 

11 

   9.09 

 36.3 

 27.2 

 18.1 

   9.09 

100 

Black or African 

American 

Latino or Hispanic 

Non-Hispanic White 

TOTAL 

Years of Experience Less than 5 years   2 

  4 

  3 

  2 

11 

 22.2 

 36.3 

 27.2 

 22.2 

100 

5–10 years 

10–20 years 

20 or more years 

TOTAL 
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Research Question 1 

The first research question was, “What are the perspectives of educational leaders and 

teachers about conflict and the impact of restorative practices in schools to address behavior?” 

Responses from the eight semistructured interviews were analyzed to discover findings for RQ1.  

Qualitative Data Analysis 

To analyze the qualitative data to support findings for RQ1, I used codes from the In 

Vivo coding processes on the interview responses of any qualitative responses from the 

restorative practices questionnaire’s open-ended questions to determine symbols, phrases, or 

patterns related to conflict, behavior, or Restorative practices in schools (See Appendix C).  

Participant responses were significant to analyze for educational perspectives on student 

behavior and the impact of restorative practices in schools. From the interview responses, eight 

categories emerged that aligned with the themes of all three research questions. Of these 

categories, five categories aligned with educator perspective on student behavior, Restorative 

practices in schools, and school discipline. These categories are Category 1: Student Behaviors. 

Category 2: Behavior Management Strategies, Category 3: Restorative Strategies, Category 6: 

Significance, and Category 7: Negative Factors (Appendix D). 

The interview responses elicited 63 significant words or phrases about student behavior 

and 47 significant words or phrases on how educators respond to student behavior. Participants 

also provided 22 significant words or phrases on the use of restorative practices in schools, 

including when the use of RPS resulted in a positive or negative outcome.  

Further interview condensation was necessary to focus on the more tangible and salient 

data in relation to RQ1 and the impact of student behavior and restorative practices in schools. A 

categorical qualitative analysis was conducted to group patterns and themes among the 
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significant words and phrases collected and from the responses of the open-ended questions in 

the restorative practices questionnaire (see Appendix E).  

Student Behavior. Responses in Category 1: Student Behavior indicates behaviors that 

students demonstrate that impact teacher behavior. Thirty-nine responses were captured around 

student behavior, indicated by educators that have changed the way they lived their life or taught 

in schools. Similar behaviors arose, such as harm, stress, erratic behavior, disrespect, hurting 

themselves or others, or lashing out at others. Other behaviors related to trauma, sleeping in 

class, walking out of the classroom, or roaming the halls were indicated, as well.  

Behavior Management Strategies. Responses in the Behavior Management strategies, 

or Category 2, include patterns around the types of strategies used to manage said student 

behaviors. Forty-six responses were indicated to be strategies used toward the behavior 

management of students. Building a community with students was the highest notated strategy 

toward behavior management. Secondly, building a trusting relationship with students was 

indicated as a strategy educators use in the face of student behaviors. Similar responses indicated 

that actively listening, being open in communication and seeking to understand the “why” behind 

the behaviors are also used as strategies toward behavior management in schools.  

Restorative Practices Strategies. Responses in Category 3 include strategies educators 

use that are restorative practice-based. Participants responded with 36 strategies specific to 

restorative practice tools that they use to help with student behavior. The most indicated strategy 

was the use of restorative circles. Restorative circles aim to build community or repair harm, 

depending on the situation and behavior. Other strategies mentioned included the use of 

restorative tools like a respect agreement, behavior reflection sheet, cell phone envelopes, 

hallway chat documents, implementation plans, and restorative reflection.  
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Cell phone envelopes are a less common restorative practice in schools. Becky explained 

the ideology behind this restorative strategy, 

And so we made a thing that we call cell phone envelopes, where it has on the front of it, 

it's a plastic envelope. And it has a zipper.. [with] a little Velcro piece. So because you 

can't quiet Velcro, and so that when you open it [it makes noise]… on the front, we 

pasted the conversation of pretty much “your cell phone has become a distraction for you. 

At this point, you have a choice, you can choose to put in this envelope and just leave it 

on your desk. And that will be it [or] you can take the referral for having your phone 

out.” And again, it goes through like if you get more than three times this week, we're 

going to contact your parents to make a better plan to address this. But we've discovered 

that this is extremely effective, and it doesn't destroy the relationship. 

Restorative Practices Significance. Category six includes patterns in responses related 

to the significance of the use of Restorative practices in schools. Educator perspective on the 

significance of Restorative practices was indicated by fourteen coded words or phrases. Similar 

responses included how students feel empowered, seen, or heard with the use of restorative 

practices in schools. Also, responses indicated how restorative practices teaches educators, as 

well. Lastly, one participant indicated that the use of restorative practices goes beyond repairing 

harm and building community but really meets the needs of the students.  

Lastly, the interview responses included two direct quotes of examples that are 

significant to RQ1, student behavior and the impact of restorative practices in schools. In one 

interview, Bonni introduced an example of how student behaviors have affected her. She said,  

So I had a particular student, my first year of teaching, where he was a student who had a 

lot of behavioral issues in this school. And that's been his like, reputation in school that 
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he tends to be, as many teachers would describe, like, he can be difficult at times based 

on like his reactions in class. And so I ran into an incident with him before, where he's a 

student who likes to test people boundaries and limits. And so he took… presentation 

clickers that I would use to like, move through PowerPoints. And so I think, the first time 

it happened, I felt myself getting really red and really frustrated. And it just really just 

showed on my face and the way that I spoke to students. And then it didn't resolve 

anything, because I didn't get the clicker back by being like, super frustrated. And… after 

that experience, there was another moment where he did the same thing again. And so I 

decided that this time… I would just stay calm, and just say that whoever like even 

though I knew it was clearly him who took the clicker, I just shared that, like, if someone 

can please like, return the clicker on my desk, I'm not upset. And I just like having to like 

reiterate that I'm not frustrated that they took something from me and just saying that, 

like, if you could just please like set it on my desk. And then from there, that was kind of 

almost like the start of like, repairing that relationship with a student and to where there 

was more trust, and that I wasn't coming at him in a particular type of way that would 

frustrate him or just like, lead to an even more negative reaction. 

This example displays the various strategies used to repair harm or build community with 

a student, despite hard behaviors. It also includes the educator perspective on student behavior 

and strategies for behavior management. Another example includes a response from Melissa 

during their interview,  

I had a teacher come to me one time said, you know, this kid has been really kind of 

acting kind of ugly, but he opened up in circle about something that was happening at 

home, and all the kids just kind of sat back and went, “Whoa, okay,” I didn't push it, but 
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you can kind of see some fifth graders, you know, being older, some gears turning in 

their heads where they're like, Okay, that might be why he might be acting out. 

In addition to educator perspective on the use of restorative practices in schools, this example 

also affirms the response on the significance or impact of restorative practices in schools on 

students.  

Quantitative Data Analysis - Step 1 

To further data analysis, quantitative data from the restorative practices questionnaire 

were run under various SPSS tests. First, to analyze the quantitative data to support findings for 

RQ1 for educator perspective on student behavior and the use of RPS, means and standard 

deviations were run on each restorative strategy (see Table 2).  

Table 2  

Descriptive Statistics – RPS Strategies 

RPS strategy N M SD 

Strategy 1: Community Building Circles 9 1.1111 .33333 

Strategy 2: Responsive Circles 9 2.1111 .33333 

Strategy 3: Restorative Conversations 9 1.6667 .50000 

Strategy 4: Restorative Conferences 9 1.5556 .52705 

Note. Lower scores indicate a strong positive perspective of the restorative practices strategy. 

 Three strategies fall close to the score of “1,” where participants ranked a “Strongly 

Agree” perspective related to the specific restorative practice strategy. The strongest positive 

perspective among participants is Strategy 1: Community Building Circles. Additionally, a 

strong positive perspective of Strategy 3: Restorative Conversations and Strategy 4: Restorative 

Conferences were indicated by participants as “strongly agree.” Lastly, participant perspective 



45 

 

on Strategy 2: Responsive Circles ranked higher than a “2,” where participants indicated an 

“Agree” perspective related to the strategy.  

Quantitative Data Analysis – Step 2 

To analyze the quantitative data and determine the relationship between variables, a 

Pearson correlation test was conducted to determine the strength in the relationship between 

variables, Frequency of Use and the use of the four restorative strategies listed in the restorative 

practices questionnaire: 1) Community Building Circles, 2) Responsive Problem-Solving 

Circles, 3) Restorative Conversations, and 4) Restorative Conferences. Raw data from the 

restorative practices questionnaire were used. Means and standard deviations were run for the 

four strategies and Frequency of Use (see Table 3).  

Table 3 

Descriptive Statistics – Frequency of Use and RPS Strategies  

Variable M SD 

Frequency of Use 2.67 .707 

Strategy 1: Community Building 

Circles 

1.11 .333 

Strategy 2: Responsive Circles 2.11 .333 

Strategy 3: Restorative Chats 1.67 .500 

Strategy 4: Restorative Conferences 1.56 .527 

Note. Lower scores for Strategy 1–4 indicate a more positive perspective on the effectiveness of 

the strategy. N = 9 

In Table 3, lower scores for Strategy 1–4 indicate more agreement with the use and 

effectiveness of the restorative practice strategy. Strongly Agree was scored as 1 point, Agree 
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was scored as 2 points, Disagree was scored as 3 points, and 4 points was scored as Strongly 

Disagree. Strategy 1 was compromised of two questions with the highest score possible of four. 

Strategy 2 was compromised of seven questions with the highest score possible of four. Strategy 

3 was compromised of seven questions with the strongest score possible of four. Strategy 4 was 

compromised of seven questions with the strongest score possible of four. The results indicate 

that Strategy 1: Community Building Circles has the most positive perspective from educators, 

while Strategy 2: Restorative Circles has the least positive perspective from educators.  

Next, a Pearson correlation test was conducted to determine the relationship between the 

variables frequency of use, years of experience, and the positive perspectives of the four 

restorative practices in schools strategies (see Table 4). Nine participant responses were used 

from the restorative practices questionnaire.  

Table 4 

Correlations between Multiple Variables 

Variables 1 2 3 4 5 

1. Frequency of Use      

2. Years of Experience .511     

3. Strategy 1: Community Building Circles .177 -.206    

4. Strategy 2: Responsive Circles .177 -.438 -.125   

5. Strategy 3: Restorative Chats -.354 -.361 .250 .250  

6. Strategy 4: Restorative Conferences .224 -.065 .316 -.395 -.158 

Note. **p < .01 level (2-tailed); * p < .05; N = 9. 

 Preliminary analyses showed the relationship to be linear with both variables normally 

distributed, as assessed by Shapiro-Wilk's test (p > .05), and no outliers. After running the test, 
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no statistically significant, strong positive correlations between the positive perspective of each 

Strategy, years of experience, and frequency of use.  

There was a strong positive correlation between Frequency of Use and Years of 

Experience, r = .51. There was a moderately positive correlation between Frequency of Use and 

perspectives on Strategy 1: Community Building Circles, r = .17, and Strategy 2: Responsive 

Circles r = .17. There was a moderately negative correlation between Frequency of Use and 

Strategy 3: Restorative Chats, r = -.354. There was a moderate positive correlation between 

Frequency of Use and Strategy 4: Restorative Conferences, r = .22.  

There was a strong negative correlation between Years of Experience and Strategy 2: 

Responsive Circles, r = -.44. There was a moderate negative correlation between Frequency of 

Use and Strategy 1: Community-Building Circles, r = -.21 and Strategy 3: Restorative Chats, r = 

-.36. There was a low negative correlation between Frequency of Use and Strategy 4: Restorative 

Conferences, r = -.07.  

Research Question 2 

The second research question was, “What factors of restorative practices in schools 

training and implementation contribute to the achievement of the program outcome goals?” 

Responses from the five qualitative semistructured interviews and restorative practices 

questionnaire responses were analyzed to discover findings for RQ2. 

Qualitative Data Analysis 

To discover findings related to RQ2 for RPS implementation under Step 1, responses 

from the qualitative semistructured interview In Vivo coding and Categorial process were 

included in the analysis of data collected. From the eight categories of bolded words or phrases, 
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Category 4: “Training Types” and Category 5: “Frequency of Use” relate most significantly to 

potential findings for RQ2 (see Table 10).  

Frequency of Use. The data indicate that daily, weekly, and monthly use of restorative 

practices in schools is used by educators. Of the 12 mentions of RPS use, six responses indicate 

frequent or daily use of restorative practices in schools. Five responses indicate RPS is used 

weekly or on a consistent basis. One response indicates the need to use a particular restorative 

strategy less for classroom infractions, while another response indicates they have only used a 

restorative conference once. The qualitative data suggest that implementation of restorative 

practices in schools frequently on a daily or weekly basis is significant to the successful 

outcomes desired.  

Maria provided insight into the impact regularly scheduled restorative practices affected 

implementation. She said,  

But we did them weekly. So we had our regularly scheduled staff meeting that we turned 

into a circle every time. And so by the time getting through August and September and 

part of October, then, you know, we decided, as a group, it wasn't just mandated by the 

principal or by the counselor, we decided as a group that we were ready to start with 

students.  

Training Types. The data also indicates that training types vary across participant 

experience. From the 26 responses given by participants, four responses indicate training types 

from district or education service centers, eight responses indicate learning through books or 

other materials, eight responses indicated training occurred through nondistrict conferences or 

workshops, one response learning and training occurred individually, and four responses 

indicated learning, or training occurred through self-initiative or self-interest. The most used 
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form of training for educators is through district or education service centers and nondistrict 

conferences or workshops, while all other types of training are used significantly less frequently. 

Training Best Practices. Two responses of the 26 interview codes also included themes 

around best practices on training. One participant mentioned that it is required for staff to attend 

restorative practices training. Another participant indicated that the training is meant for all staff 

to be together. Additional quotes from the participant surveys indicate more perspective on 

restorative practices training. From the participant interview responses, five quotes were selected 

as an indication of the effectiveness of the training received. 

Three participants also gave feedback on the difference between being exposed to the 

restorative practices ideas and being trained. These quotes were deemed significant to answer 

RQ2 on restorative practices in schools training and implementation because it acknowledges the 

bridge toward learning and implementation leading to successful outcomes.  

Bonni mentions how she was introduced to the idea of restorative justice, but did not 

fully learn about it until she attended a professional development training. She says,  

I actually came with the learning before because I did Teach for America. So… when we 

had Institute, they… briefly went to the power of restorative practices. However, it wasn't 

until I got into the school and it was like, early on in the school when we were talking 

about discipline that… there was a professional development session over restorative 

justice and how to apply that in our classroom. 

Gladys and Sabrina discussed the difference in quality and content in various restorative 

practices trainings being offered across Texas. Gladys says,  

But I think what I liked about all of them [and what] I don't like about some other ones is 

that they give credence to restorative being brought about by the indigenous people. And 
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it's something that has been done through ages, you'll go to some of these other people, 

and they want to make it as if it's a program that they thought of, and ‘we're going to 

teach you how to…’ it's like, no, you're not going to teach anybody anything, you're 

either going to put forth a philosophy and habit as a process, that you can adopt… they're 

trying to sell your program. “And if you come back for $19.95, we'll give you this, this 

and this,” it's like, no, you're trying to make money… Because the lady that wrote circle 

forward, phenomenal, I got to see her. And she is like the, like the guru of how it should 

be brought across because she doesn't sell you… that never is in her language, or [her] 

language is totally holistic and mind spiritual. Like when you leave, you just want to like 

have prayer beads. And some tea.  

Sabrina says, 

The training they gave us, it was… this specific, like, restorative practices company, like 

that's what they say he the, the person who made this company was part of like the 

founding of restorative practices, and then an educator.. From the teacher perspective, it 

was – “here is a handful of tools that we think would be helpful if you do [Restorative 

Practices].” It's things like circles. So specific types of circles… but it wasn't like, here's a 

circle on what you do. It's like here is this only circle you should do? And here's some 

questions that you should do in it. So it was very much like, here's a program, here's these 

things you can do. 

One participant provided more context on how long or how frequent training was 

required before educator’s bought into the restorative practices ideology. Maria said,  

It was a rocky start, our staff was not on board with it. They just didn't, you know, they 

were comfortable with having just the counselor do this social emotional learning. They 



51 

 

didn't want to be involved in that… and they were used to one way, right? Kind of like 

the teachers, authority matters, the kid didn't matter, do your work, earn your points get 

out kind of thing, right. And it took us two months of working with them. We did. We led 

circles, we let them lead circles just with the staff, you know, in the staff grouping. And 

we let the staff decide when they were ready to start with students. 

Additionally, all participant responses were analyzed to seek out findings for RQ2 on 

RPS implementation. I found participants gave significant quotes around RPS implementation 

and how it led to successful outcomes. Some participants discussed using it across all grade 

levels. Maria said,  

We use it at all grade levels. So our district test(s) seven campuses, starting pre K to 12th 

grade. And some of our seniors are actually… adults, you know, and some of them are 18 

or 19, you know, they were held back or retained or dropped out and came back. And so 

it's really amazing when you can apply the structure to a lot of different age groups. But, 

you know, just tailor it and how you ask the question in your circle, you know. 

David discussed implementing RPS across all types of learning, not just when harm is 

caused. He says 

We have completed the TEA fidelity continuum scale twice… and we just resubmitted so 

that we can be designated an experienced campus. And so… we rate ourselves… based 

on the training we provide our staff, our circles, and then our school data. And so I just 

want to share that from that 2018-2019 year when we started… our discipline infractions 

at our campus dropped from 190 to 27. 

He discusses fidelity further by saying, 
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But I think it's beautiful, because you can be proactive with it and use it in a classroom 

and teach like science, like something about science, you know, completely unrelated, but 

still use the same model. So it flows. So when something is wrong, so to speak. And we 

have a circle because something happened, the model doesn't look the same, you know… 

and that's where I think when it comes to fidelity, that's the key. 

David goes on to discuss the impact this implementation strategy has had on students and 

staff. He said,  

Truly, you know, it's just having a different approach to handling scenarios. And even 

instances where it's like a teacher, student… what's great too is that it can be used even in 

the end, I would even say, like, we've gotten to a point where we're like, we can use this 

with staff. And we have staff who learn, like, you know, just didn't get it, not agreeing, 

you know, we could use, we could use this and just be as effective as we would using it 

with students or parents, you know… because sometimes it's just about being able to be 

empathetic know, or [where] somebody is coming from. So in a restorative like, world. 

You know, it's all about everybody having a voice. 

Quantitative Data Analysis – Step 1 

To discover findings related to RQ2 on training and implementation that leads to 

successful outcomes, data were analyzed around Frequency of Use and Training Types from the 

nine restorative practices questionnaire survey responses.  

To analyze the quantitative data, and determine the relationship between variables, a 

Pearson correlation test was conducted to determine the strength in relationship between 

variables, Frequency of Use and Training Types. Raw data from the restorative practices 
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questionnaire were used. Means and standard deviations were run for the Frequency of Use and 

Training Types variables (see Table 5).  

Table 5  

Frequency of Use and Training Types by Participant  

Variables M SD 

Frequency of Use - Once a Month .1111 .33333 

Frequency of Use - Once a Week .1111 .33333 

Frequency of Use – Once a Day .7778 .44096 

Training Type: Self-Trained .4444 .52705 

Training Type: Non-District or Conference .6667 .50000 

Training Type: Other or Books/Literature .7778 .44096 

Training Type: By Counselor .3333 .50000 

Training Type: By Principal .0000 .00000 

Training Type: District or ESC .5556 .52705 

Note. Participants were able to choose as many training types as they’ve received. N = 9 

In Table 5, mean scores indicate the percentage of participants that indicated how 

frequently they use restorative practices in schools and which training types they received. Both 

variables were recoded for the qualitative tests. The highest percentage of training type is “Other: 

Books or Literature,” M = 78%. The lowest percentage of training type by participants is “By 

Principal,” M = 0%. Sixty-seven percent of participants attended a training by a nondistrict 

workshop or conference. Fifty-six percent of participants attended a training by district or 

education service centers. Forty-five percent of participants used self-training as a form of being 

trained in restorative practices in schools, and 35% of participants indicated being trained by a 
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counselor. Looking at how frequent participants use restorative practices in schools from Table 

5, 78% of participants indicated that they utilized RPS “Once a Day” with students. Eleven 

percent of participants from each category indicated utilizing restorative practices in schools 

“Once a Week” and “Once a Day.”  

Quantitative Data Analysis – Step 2 

Next, a Pearson correlation test was conducted to determine the relationship between the 

variables frequency of use and training types (see Table 6). Nine participant responses were used 

from the restorative practices questionnaire.  

Table 6  

Correlations between Frequency of Use and Training Types  

 

Variables 1 2 3 4 5 6 

1. Frequency: Once a Month        

2. Frequency: Once a Week  -.125      

 .749      

3. Frequency: Once a Day  -.661 -.661     

 .052 .052     

4. Training Type: Self-Trained  -.316 .395 -.060    

 .407 .292 .879    

5. Training Type: Non-District or Conference  -.500 .250 .189 .158   

 .170 .516 .626 .685   

6. Training Type: Other or Books/Literature  -.661 .189 .357 -.060 .189  

 .052 .626 .345 .879 .626  

7. Training Type: Counselor  -.250 .500 -.189 .316 -.500 .378 

 .516 .170 .626 .407 .170 .316 

8. Training Type: District or ESC  .316 .316 -.478 .350 .316 -.478 

 .407 .407 .193 .356 .407 .193 

Note. N = 9 

 Preliminary analyses showed the relationship to be linear with both variables normally 

distributed, as assessed by Shapiro-Wilk's test (p > .05). Training type: by principal was removed 
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as it was an indicated outlier. There were no statistically significant, strong positive correlations 

between the frequency of use and training types.  

There was a moderately strong correlation between participants that indicating using 

restorative practices in schools “Once a Day” and being trained by “Books or Literature,” r = 

.357. There was a positive low correlation between participants using RPS “Once a Day” and 

being trained by a “non-District workshop or conference,” r = .189. There was a strong negative 

correlation between participants using RPS “Once a Day” and being trained by a “District or 

Education Service Center,” r = -.478. Lastly, for participants indicating using RPS “Once a 

Day,” there was a low negative correlation for those “Self-trained” in restorative practices in 

schools, r = -.060, and those trained by a “Counselor,” r = -.189. 

There was a positively strong correlation between participants that indicating using 

restorative practices in schools “Once a Week” and being trained by “Counselor,” r = .500. 

There was a positively moderate correlation between participants using RPS “Once a Week” and 

being trained by a “non-District workshop or conference,” r = .250, being trained by a “District 

or Education Service Center,” r = .316, and being “Self-Trained,” r = .395. There was a 

positively low correlation between participants using RPS “Once a Week” and being trained by a 

“Books or Literature,” r = .189.  

There was a moderately positive correlation between participants that indicating using 

restorative practices in schools “Once a Month” and being trained by “District or Education 

Service Centers,” r = .316. There was a negatively strong correlation between participants using 

RPS “Once a Month” and being trained by a “non-District workshop or conference,” r = -.500, 

and being trained by “Books or Literature,” r = -.661, and being “Self-Trained,” r = -.316. There 

was a moderately negative correlation between participants using RPS “Once a Month” and 
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being trained “Self-Trained,” r = -.316. Lastly, there was a negatively low correlation between 

participants using RPS “Once a Month” and being trained by a “Counselor,” r = -.250. 

Research Question 3 

The third research question was, “What factors contribute to the effective implementation 

of school responses to student behavior using restorative practices?” Responses from the eight 

semistructured interviews were analyzed to discover findings for RQ3. 

Qualitative Data Analysis 

To analyze the qualitative data to support findings for RQ3, I used Category 3: 

Restorative practices in schools Strategies, Category 6: Significance, and Category 8: 

Implementation (See Appendix E). Participants were asked to share strategies that contributed to 

successful outcomes and provided responses that would assist me in understanding effective 

implementation.  

 Restorative Practices in Schools Strategies. From the 36 significant responses around 

Category 3: Restorative practices in schools Strategies, 12 responses indicated that a student-

centered approach is most effective for successful implementation. The next indicator of 

successful implementation was the use of Community Building Circles and the Respect 

Agreement, both formal uses of restorative practices in schools. Lastly, educators indicated that 

effective RPS implementation in response to student behavior occurred when the school stopped 

the student behavior first and if it is a school-wide effort.  

 Restorative Practices Significance. From the 14 responses from the interview responses 

around Category 6: Significance, nine responses indicated the use of restorative practices in 

schools in response to student behavior is life changing. Participants repeatedly indicated that 

students are transformed and empowered by the use of restorative practices. 
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I think something that I've noticed with restorative practices, especially for student 

behaviors, is that I've noticed that students are more willing to advocate for themselves, 

knowing that they have that opportunity, and that there's that resource for them that if 

they feel as though there is harm in the relationship, whether it's student, a student, or a 

student, like student teacher relationships, that they're able to request for a circle. (Bonni) 

Participants also indicated that RPS is more than just building relationships. It is about 

meeting the needs of the students. Two responses under this category also relate how significant 

RPS can be when implemented for adults/staff.  

 Implementation in Schools. From the 32 responses from the participant interviews 

around Category 8: Implementation, eight responses indicated a frequent use of RPS aligned 

with best implementation practices. Additionally, participants felt using RPS for administrative 

tasks also produced optimal outcomes. Lastly, participant responses on implementation also 

included the importance of approaching teaching and learning with a restorative practices 

foundation, to meet the needs of the students that affects learning and thriving behaviors. 

Some participants discussed the behind-the-scenes methods they took to implement RPS 

across the campus, including the challenges faced using that approach to implementation. From 

changing school culture and using specific implementation plans, they say, 

If you really want to change the culture of a school, what are we actually doing? The 

answer is [how] we're doing restored practices [or] how well we're doing restored 

practices. Hell. So that's a lot of my frustration, especially as somebody who's like being 

trained in this and wanting to do it and has been doing it and seeing extremely like crazy 

results out of it. For years before I knew this was a thing, and trying to convince other 



58 

 

people to come on this journey with me, and trying things… [it’s] been a very frustrating 

year. (Sabrina) 

And so when I came back, and pretty much like launched into like, here’s what I 

think we should do. And here’s the connections I made. Here’s our implementation plan, 

here’s what we should do. Here’s all this research. Here’s, like the first three months of 

what we should do, here’s the people we should get, here’s the trainings we should do. 

And then they completely went, No, I was like, okay, so you just spent a whole bunch of 

money on me, you just sent me on fire. And now you’re telling me there is no way we 

can do anything I just asked. (Bonni) 

One participant indicates how implementation in schools is done in every aspect of 

operations. Maria said,  

We've done circles to plan circles, we've done all sorts of, you know, we reviewed 

FERPA and HIPAA, the district required we did that in a circle. So I mean, it's, it's kind 

of the way we do business… even with staff… 

Several participants also noted how successful implementation started with a “top-down” 

approach. Usually, obtaining “buy-in” from educational leaders and staff.  

So I will tell you, that's the struggle. So for me, as far as restorative practices, as the 

administrator… the person in charge [has to] model for your staff, which you expect, and 

that's the way you're going to get it, you're going to make sure you're gonna have to do it 

school wide, it cannot just be one aspect, or a few staff members, if you do it that way, 

it's gonna fail. (Caitlyn) 
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So here's what I'm going to tell you. And it's been my experience, and this is true. 

If it's not done school wide, and if you don't have all your staff members buying into that 

mindset, it's going to be very difficult to shift into a different direction (Gladys).  

In order for restorative practices to work anywhere you need complete and total 

buy in from everyone I want involved because it's a voluntary process, right? You can't 

be forced to participate in a circle, you can't be forced to be a part of this. We tried. Like 

we've tried to… call ourselves a restorative campus when we're really not. And even 

though [our restorative staff] does provide trainings, the problem is she's not given 

enough time or the resources to do so… To be honest, I just think the problem is that our 

administration who is in control of the schedule, and the calendar and all of that… there 

is no buy in from administration. (Becky) 

Summary 

To summarize, findings for research question 1 indicated that educators are significantly 

impacted by student behaviors and conflict. The findings indicate the largest response from 

educators on student behavior and conflict educators are around managing student behaviors 

with both restorative practices in schools and non-RPS strategies.  

Findings for research question 2 on training and implementation indicated the majority of 

educators use restorative practices in schools once a day. The primary source of training for 

educators in using books or literature on restorative practices in schools. Further review of the 

qualitative data revealed that training from the district or education service centers was also a 

primary source of training. Findings also indicate that restorative practices in schools 

implementation produces the best outcomes when used with fidelity and starting with school 

leadership “buy-in.” 
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Findings for research question 3 on factors of successful implementation indicated that a 

student-centered approach to RPS is most effective during implementation, followed by a 

restorative model that can be implemented across all aspects of education pedagogy and 

administrative tasks. Participants also indicated that the most effective implementation occurs 

when the use of restorative practices in schools is staff supported, including using the practices 

with adults. Chapter 5 will introduce both qualitative and quantitative data mixing to interpret the 

results of these findings.  
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Chapter 5: Discussion, Conclusions, and Recommendations 

This study explored the program processes of an Integrated Student Support program 

called restorative practices in schools (RPS) and explored effective implementation strategies 

that lead to successful student outcomes. As a result of the COVID pandemic, the study was 

conducted virtually with K-12 Texas Public School educators. K-12 Texas Public Schools 

consist mostly of minority students, with an 80% chance of Disciplinary Alternative Education 

Placement (DAEP) for a minority student compared to their white peers (Texas Education 

Agency, 2020b). With an increasing student discipline gap, initial research on restorative 

practices in schools indicates a successful approach to eliminate or narrow the gap is through a 

positive implementation model of RPS (Kline, 2016; Welch, 2018). This study explored how 

educational leaders may utilize effective RPS strategies that lead to successful student outcomes.  

Significant Impact 

I once heard a story of a young student in school that built a reputation of being a defiant 

child because they would not dress out for P.E. class. Every day it was the same. He would come 

to P.E. class, and instead of heading to the lockers, he went straight to the bleachers. Eventually, 

the coaches got tired of his defiance and began sending him to the office. Day after day, he 

would be sent to the office for being insubordinate. Eventually, the student began to lean into this 

reputation and started being defiant in other areas of school. His behavior was so intolerable to 

the school administration that they began to suspend him, ultimately expelling him from school.  

The student, without any parental guidance, decided to join a gang to make ends meet 

and pass the time. This lifestyle provided a sense of camaraderie but eventually led him to be 

arrested and sentenced to several years in jail. While in jail, the young man participated in 

restorative justice groups, where he learned to repair harm and build a community that would 
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lead him on a healthy path. Later, he obtained his GED and, once released from prison, went into 

postsecondary education, obtaining a bachelor's degree in Education. He would ultimately return 

to his school of origin, where he taught students and began implementing restorative justice 

practices with his students.  

Years later, a story was reported on the news about the inspiration of this young man. 

When asked why he never just followed the rules and dressed out for P.E., the young man said,  

I grew up in a home where we barely had mattresses to sleep on. We had bed bugs, and I 

didn’t want to dress out for P.E. because I didn’t want anyone to see the bug bites on my 

back and chest and make fun of me.  

I begin this chapter with this story because it reminds us of the purpose behind the study. 

If only one person had seen this young man beyond his behavior, if an educator had only shifted 

their perspective for one moment, the entire trajectory of this young man’s life could have turned 

out differently. This study has the potential to equip educators with strategies that they might 

consider useful or effective. With the power the young man held to pull himself out of a life of 

gangs and prison, surely he might have even had the talent to be the next president or discover 

the cure for cancer had just one person guided him toward a path of success.  

Listening to the stories of these 11 educators impacted and informed the study greatly. 

The state of education in Texas is in dire need of change. Students are coming to school with 

more than just a need for academic learning. Staff are spending every day with these students but 

are not given the trust to implement programs or processes that benefit their students the best. 

School leaders are not utilizing counselors, social workers, and similar roles as intended. Yet, 

these roles are part of the village, and it takes these roles to meet the needs of students. If we are 

to raise up students full of academic, social, and emotional well-being, there has got to be 
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another level of support that transforms this current school culture. What this study indicates is 

that restorative practices in schools must come into play. The responses from participants are 

overwhelmingly pointing educational leaders toward this path. 

Summary of Findings - Research Question 1 

The first research question explored the perspectives of educators on student behavior 

and the impact of restorative practices in schools to address student behavior. Results indicate 

that educators working with students are heavily impacted by student behavior. Findings suggest 

that student behavior might be beyond any generational gap or learned behavior. Caitlyn 

indicated, “There’s no rhyme or reason to [student behavior].” She goes on to describe how that 

makes it more difficult to manage, “just for the sake of doing it… if there’s a rule, they’re going 

to break it.” 

The findings indicated that trauma, mental health, and broken systems contribute to the 

student behavior educators may experience in the classroom. David mentions how these student 

behaviors can mislead educators to provide the wrong type of support for students. He said, 

I think it's the mislabeling of behavior that is actually more of a mental health or socio-

economic or environmental issue… you know, we were calling it a behavior, but it's like, 

what happened to them? Versus Oh, we see the tantrum or the aggression, and we're 

labeling the behavior, but we're not being mindful that that's just the tip of the iceberg, 

you know? 

Behavior Management Strategies 

A significant point to mention is that educator perspective on student behavior and 

conflict can be difficult to manage without the best tools or strategies. While each participant 

discussed different behaviors, almost all of them moved straight into describing ways they 
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manage student behavior. Findings suggest tools or strategies are preferred methods of 

management, but there may not be any training or support that allows educators to understand 

the why behind student behavior. Melissa gave an example of how she has approached student 

behavior with the question “why?” and how it has impacted her educator experience. She said,  

So, I had this fantastic student teacher, and we had this kid that always slept in class. 

And, you know, I'm like, oh, here we go, you know… this kid's got to wake up. And she 

pulled me aside, she says, you always got to find out why these kids are doing things… 

And she had taken the time to find out why this young man was sleeping. He was an only 

child of a single parent that was working at night and didn't get home till about midnight. 

And so he was a fifth-grader that stayed by himself, you know, we're talking 1992… And 

so he was tired. First, you know, when the parent got home, then he slept. And that right 

there, that whole, “knowing why” has just stuck in my brain the entire time. And the 

difference that that teacher made in that kid's life… she’d let him come in and sleep for 

30-45 minutes. And then he was okay. There was no battles trying to keep him up. 

Another finding indicates that when educators spend time building a relationship with 

students, children know they are safe, and negative student behaviors decrease. If educators do 

not set the tone to form a relationship with the student or make the student feel safe, there is not 

much else they can do with a student. For example, one participant indicated, “You’re gonna 

have to work to build relationships in order to get to the bottom of it.”  

Restorative Practices Strategies 

While the types of student behaviors range from daily stress to volatile behavior, the 

study’s findings for RQ1 indicate the use of behavior management strategies is needed. What is 

more significant to the study is that participants also listed strategies related to restorative 
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practices in schools as an initial response to student behavior questions. Participants indicated 

utilizing welcoming circles, community language in the classroom, restorative chats, and respect 

agreements to address student behavior in the classroom. All of these are specific strategies or 

processes under restorative practices in schools. 

Additionally, results from the restorative practices questionnaire affirm that the most 

important positive strategy indicated by participants was the use of Strategy 1: Restorative 

Circles. The data also revealed a strong positive correlation between how frequently participants 

utilized RPS and their perspective on the effectiveness of Circles (Strategy 1 & Strategy 2). 

Maria also noted the significance of using restorative circles,  

We do goodbye circles for our students who are leaving DAEP and going back to their 

home campus. And those have been some of the most emotional and meaningful circles 

that occur. Our kids will say, “I have never been in one place where everyone has a place, 

or said something nice about me in my life before now.” Because the goodbyes circle, we 

all go around and say what we appreciate about the person leaving. And we recognize 

them for their achievements. They talk about what they think they've achieved with us. 

And then they set a goal going back to their home campus. 

Precisely, of the 46 qualitative responses on Behavior Management Strategies, 38 were 

aligned to restorative practices in schools strategies. Participant perspectives on student behavior 

indicate they may find the impact to be significant enough to utilize restorative practices in 

schools first. This finding would be worth exploring further to determine the best language and 

definitions that could impact educators' perspective of student behavior management and how it 

aligns with restorative practices in schools strategies.  
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Analyzing these findings, I began to wonder why restorative circles strategies are the 

most positive perspective by participants. Some participants provided insight into their training 

content on circles, but not enough to uncover any findings. Future studies that help practitioners 

and educational leaders understand why restorative circles have the most positive perspective 

could look at case studies or analyze training content and exposure. 

Summary of Findings - Research Question 2 

The second research question explored the factors of implementation and training that 

contribute to the achievement of program goals. Program goals for restorative practices in 

schools are to “Build Community, Repair Harm, and Restore Relationships” (Zehr, 2015). The 

data indicate that most educators use RPS strategies once a day for the best achievement of 

program goals. Participants provided responses that related to success, and participant responses 

also indicated pieces of training and implementation that do not lead to successful outcomes.  

Factors of Success – Training Types 

Findings on the type of training participants received were the most significant for RQ2. 

In the questionnaire, participants were allowed to select more than one training type based on 

what they have received. According to the results, one factor of success in training and 

implementation is to bring constant exposure to the strategies and elements of restorative 

practices in schools. All but one participant had attended one or more training types. Also, those 

with more varying types of training provided the most significant responses on factors of success 

compared to those with less training.  

The study found that those who trained by reading books or other literature on RPS had a 

more positive perspective on restorative strategies. One participant provided an example of how 
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their school began implementation with a book study, including how it led to optimal student 

outcomes. Becky said,  

We got to a book study… right before school shut down. And we were starting to have 

some really good discussions. We started to meet with the students and like form some 

committees to talk about things and changing things at school. 

Beyond books and other literature on RPS, participants also found the most easily 

accessed form of training is district or nondistrict workshops. This information is helpful for 

educational leaders implementing RPS on their campus because while they might introduce RPS 

formally through workshops or training, the increase in RPS perspective and use could occur 

when bringing in book clubs or Professional Learning Communities on restorative practices 

content.  

Training Effectiveness on Outcomes 

It could be understood that if an individual is not adequately trained in any subject, 

implementation is not carried out with fidelity, leading to less-than-optimal outcomes. The study 

found that participants had significant perspectives on the effectiveness of restorative practices 

training. Most of the participants indicated receiving multiple forms of training in RPS, and they 

also gave insight into the quality or content of each training. Findings suggest that when agencies 

are charging for training, the impact of RPS is weakened on implementation and teacher buy-in. 

Trainings that charge money to schools or districts appear to be less quality than those that are 

doing the work of restorative justice.  

Training handouts or agendas were not analyzed for this study, but some participants 

provided insight into the content quality of their training. Participants discussed how these types 
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of trainings feel “surface-level” or do not allow room for professional input. Sabrina mentions 

her experience with this type of training, 

But from the teacher perspective, it was “here is a handful of tools that we think would be 

helpful if you do [them].” It's things like circles. So specific types of circles. But it wasn't 

like, “here's a circle on what you do.” It's like “here is this only circle you should do?” 

And “here's some questions that you should do in it.” So it was very much like, here's a 

program, here's these things you can do. 

While the trainings include tools that help with implementation, restorative strategies 

must reach a different type of level to see optimal results, according to the study’s findings. 

Participants listed these types of trainings as those of pioneers or practitioners, where even the 

theology of restorative justice is taught. One component of restorative circles is to introduce 

guidelines that all participants will follow as they build community or repair harm together. One 

of those guidelines is “speak from the heart,” and the study’s findings suggest that restorative 

practices in schools training should also “speak from the heart” for a fair chance for successful 

implementation. Gladys mentions attending a nondistrict workshop that was more than tools and 

resources, aligning with a more “heart-spoken” training model. She said, 

And like… have you seen the lady who wrote the book Circle Forward? I have… I mean. 

she just like, dropped the mic. Because she embodies what it's about… because I've been 

to some, and it's a program, and when they talk about what they're going to do for you, 

[you] start tuning out… No, I just shake my head because under that training, they're just 

gonna sell humanity. I'm like, “No, don't go there. Don't go there.” Because there's ones 

that truly are not worth [the money]. It's a money-making thing for [some] people. 
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Factors of Success – Frequency of Use 

In addition to training type, this study also analyzed how frequently participants utilized 

RPS strategies when compared to the type and amount of training they received. The study found 

that the most frequent amount of RPS use is on a daily basis. Many participants included their 

experience using RPS frequently in the participant interviews. Maria mentions how restorative 

strategies are used so frequently that “it’s kind of the way we do business….”  

When looking at how frequently participants utilize RPS, it was also found that those 

who use RPS at least once a day are also trained or are continuously training through books or 

other literature. The participant interviews included one or two participants that discussed how 

they found optimal outcomes with the use of a book study. Melissa discussed how she used this 

type of training to take baby steps towards optimal results. She said,  

I found videos and shared them with staff on what videos and what circles look like. So 

they could get an idea of what I gave. I had handouts for them for things that they could 

ask questions about and just you know, to baby steps was starting with the circles and 

stuff. 

Summary of Findings - Research Question 3 

The third research question explored factors of success leading to effective RPS 

implementation in response to student behavior in schools. The data revealed that a student-

centered approach is most effective for successful implementation. The results continually 

mentioned that when educators focus on building a relationship with students, they then see the 

most effective outcomes when working with behavior-issue students. I find this interesting since 

this does not seem to be a formal restorative practices in schools strategy taught in training or 

implementation models. Future studies might look for intersectionality between relationship-
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centered training and restorative practices in schools training to determine how that might 

become a part of RPS training or implementation models.  

Creating Safe Schools 

The study also found that when a school is student-centered, they create an environment 

that is “life-changing” and “powerful” for all stakeholders. A student-centered approach might 

look like creating a safe environment where students are allowed to express emotion and not be 

given a reputation based on the resulting behavior of those emotions. When asked about what a 

safe space looks like, multiple participants mentioned that a safe space includes honesty, trust, 

and communication. Some students, however, are not used to this type of model or behavior 

from adults.  

The study also found that some students find it easier to accept punitive discipline over a 

restorative approach. Often, educators that have a hard time accepting the validity of RPS use 

also consider restorative practices to be a “soft option” for student discipline. The findings from 

this study suggest that the more complex option to addressing student behavior is by using 

restorative practices in schools strategies. Sabrina mentions implementing a behavior reflection 

sheet with students where they come into her classroom and are asked to fill out a sheet with 

questions for reflection on the behavior that caused harm. She said,  

The kids hate it but love it. Because they don't get a lot of adult conversations where 

people [are] like, “we're going to talk and like you're going to do most of the talking.” 

What happened? What were you thinking? What can we do differently? And so they 

really like it, but they hate it because they have to stare me in the face. And we like 

sitting at a desk and like, share space together. And I just look him in the face. And we 

talk, and [they] say like, thank you so much. But they hate it because they're like, “it's so 
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hard. Because I have to think about stuff. And then I have to respond to you.” Like I'd 

much more [prefer] that just send me to ISS. And I was like, “Oh no, this is way better 

for you.” 

Administration Support 

Another factor of success in RPS implementation is when it is leadership supported and 

used as a whole-school approach. The findings suggest that administrator support is also a 

significant factor in successful implementation in schools. Yet, Sabrina gave an indication that 

due to COVID-19, educators in the classroom have not received enough trust to be given control 

over how they form relationships with students to manage student behavior. She said,  

The [school officials] do not know how to teach in the classrooms we're in, they have 

never been in this. And they will not recognize that we know what we're doing. And so 

there’s been this brokenness of trust, there's been this, like… you're gonna have to let us 

experiment and do some things. And they are very uncomfortable with that. And so when 

we start doing things that are restorative, there's not trust from [school officials] for us to 

follow through and to try something new. 

Leaders should model both formal and informal Restorative practices with their staff but 

also with students whom they may not directly encounter as frequently as a classroom teacher. 

When educators implement restorative practices, leaders who place importance on RPS strategies 

before content and curriculum find that the significance of the RPS experience is impactful and 

more collaborative. Becky mentions that even though the restorative framework is successful by 

itself, the school system is not set up to support such a strong set of strategies and practices.  
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Limitations 

Several limitations exist in this study. First, the study was limited to Texas public K-12 

educators. The current state of Texas public education has also limited the ability to successfully 

provide student support processes like restorative justice, social-emotional learning, and critical 

race theory.  

The second limitation is the study’s sample size. The total sample size collected was 11 

individual participants. Several factors to this limitation exist. For example, educator caseload 

and workload during the COVID-19 pandemic significantly affected educators' mental health 

(Klapproth et al., 2020). Potential participants may not have found interest in participation due to 

mental health and workload during the COVID-19 pandemic. 

The third limitation is the use of purposeful sampling to select participants for the study. I 

connected with Texas school leaders who directly worked with educators in restorative practices 

in schools implementation to find participants. However, there is currently no list of educators or 

school districts that have received training in restorative practices in schools beyond what is 

collected by the district or training company. I found it difficult to find participants willing to 

share their perspectives without access to those lists. 

As a result, the sample consisted of educators already familiar with RPS implementation 

and not inclusive of educators unfamiliar with RPS strategies. The input from educators who do 

not utilize RPS strategies or attend RPS training may be excluded from this study.  

Another limitation is that participants self-reported on the restorative practices 

questionnaire, leaving the study responses open to potential bias on restorative strategies, years 

of teaching, preferred methods of classroom management, and training methods. Another 

limitation is that I am a restorative practices in schools trainer and practitioner. The amount of 
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background knowledge in training and implementation could be reflected as bias and impact the 

data collection and analysis processes. 

Additionally, school responses to student behavior during the COVID-19 pandemic may 

not reflect traditional or current literature since K-12 public schools in Texas operate at in-

person, virtual or hybrid levels during this study. Finally, the last limitation is that the restorative 

practices questionnaire used for the quantitative portion of this study has no technical 

specifications such as reliability and validity statistics. Many of the statistical tests run could not 

produce the same results. However, the sample size may have affected this limitation, as well.  

Implications for Practice 

This study has multiple implications that require educational leaders to ask themselves, 

“What now?” The findings point toward the need to review the restorative practices in schools 

model beyond the tools and strategies provided during training. First, a look at how this study’s 

findings define a successful implementation model.  

A Successful Model of Implementation 

Many participants indicated that strategies must be implemented school-wide to 

implement RPS with success. Yusem (2021) and other related research understand that to utilize 

both formal and informal RPS strategies, a lot of time is required by the facilitator and 

implementer. RPS support does not need to be specific in hiring a single professional dedicated 

solely to the implementation of RPS, although many school leaders outside of Texas utilize this 

support (Sliva & Lambert, 2015). Instead of replacing punitive systems, leadership-supported 

efforts in RPS implementation look like incorporating restorative strategies in decisions and 

protocols before seeking a punitive approach. For example, Maria mentions her district had staff 

discuss HIPPA/FERPA policies in the form of a restorative circle.  
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The successful model of implementation for restorative practices in schools, based on the 

findings of this study, indicates that schools that place relationships, students, and safe spaces 

above all other factors receive the most optimal outcomes and results. Implementing RPS with 

this level of fidelity requires  

1. Empowering educators toward a positive perspective on managing student behaviors with 

restorative-like strategies  

2. Providing frequent exposure to quality training on restorative practices in schools and 

Relationship-Building 

3. Implementing RPS in all aspects of school operations with a student-centered approach 

4. Creating safe spaces for students and staff that include trust, communication, and 

understanding.  

As presented in this study, the model of successful implementation takes time and 

investment because it is beyond the traditional model of K-12 education. Change is a long 

process, but restorative mindsets teach individuals to have long-term thinking. One change today 

in the education system can change the trajectory of a child’s life tomorrow, the next day, and for 

generations to come. Leaning into the possibility that the current state of education is not as 

effective as it once was will require a deeper dive into change management based on Rogers’ 

Change Management model. This change needed also means that the process of an innovative K-

12 education system in Texas will be extremely difficult.  

Empowering Educators. The findings from this study confirm that student behaviors 

significantly impact educators, and effective relationship building should exist between an 

educator and the student. School districts may already consider the culture of the school 

environment and a potential employee candidate. Still, it should be prioritized to ensure hired 
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educators and current employees understand the importance of building a relationship with a 

student. This implication is not mentioned to say that educators are not already building 

relationships with students. Building a relationship with students requires time and training, but 

also sometimes a last-minute idea in school planning and operations. Thus, even school leaders 

should model the importance of building relationships.  

The study’s findings indicate that to build effective relationships with each other, 

individuals must seek to understand the “why” behind a behavior. Misdiagnosing the student's 

behavior results from not understanding the “why” behind the behavior. Instead of seeing a 

student outrageously disrespectful, school leaders should help educators understand these 

behaviors are symptoms of trauma or adverse childhood experience.  

Frequent Training. First, educational leaders who seek to implement a successful 

implementation model should consider the level of commitment in training educators to 

implement RPS with fidelity. From the study’s findings, several different types of RPS training 

are available for school educators, including training just for school leaders. According to the 

study results, frequently exposing educators to the strategies, tools, and framework of restorative 

practices in schools can lead to implementation success and optimal outcomes.  

Frequent exposure might look like creating a book study, covering restorative content 

during Professional Learning Community meetings, providing restorative-centered tools that 

educators can use with their students, or experiencing restorative circles as a professional 

community during staff meetings. If school leaders want to see success, they must understand 

that restorative practices training is not a “one and done” process. It is also not a process or 

program with a price tag attached. School leaders that send individuals or groups through 

training must also recognize that not all trainings have the same content or quality.  
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Restorative practitioners might use these findings to create a series or extensive training 

that goes beyond one day. Practitioners and trainers might consider enhancing their training by 

adding a mindset component to their content. Building a relationship is not successful without 

seeing the whole individual for who they are and how they identify. This will require work for 

RPS practitioners to teach beyond formal and informal practices and focus on building training 

on a restorative mindset, where individuals learn to share power with others and look for ways to 

create equity in unjust systems. 

Restorative School Operations. It would not be restorative if school leaders did not 

consider the need to take a student-centered approach to RPS implementation. In a restorative 

world, everyone has a voice. Educational leaders must consider using formal and informal RPS 

strategies with students and model these strategies so that students find a way to take ownership 

of them and implement them in their social circles.  

Districts may start small, but the potential is great when students’ voice is considered in 

the implementation process. Principals should include student leaders to help design student-led 

RPS strategies for significant implementation success. The findings also indicate utilizing 

student leadership groups to help with this implementation. Teachers also can create 

extracurricular groups where students design and speak up on implementing restorative 

Strategies and informal restorative practices. The research on allowing for a more student-

centered approach to restorative practices in schools can impact current school policy and 

practice.  

Creating Safe Schools. In consideration of educational equity, school leaders should 

place importance on creating safe school environments to find implementation success and 

optimal outcomes with restorative practices in schools. The findings suggest that honesty, trust, 
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and communication are key components to creating a safe space for students. These values 

should come from all stakeholders in the school environment. Restorative frameworks must look 

at how these three components translate to a restorative approach to school culture.  

For example, school leaders might consider that race matters when discovering the 

potential to reverse damaging student behaviors that lead to unsafe school environments. They 

might look at how current discipline policies might intersect with these values.  

School leaders can transform unsafe school environments by shifting their focus on trust, 

communication, understanding, and honesty. Schools, where students can learn and grow and 

experience educational equity to the fullest, are safe spaces because adults actively listen to them 

and come together to meet their needs as a community. 

Additionally, considering the current workload of teachers and school administrators, the 

study’s findings suggest that schools should look to hire individuals specifically for the role of 

restorative practices in schools implementation. Findings were overwhelming in how schools are 

underutilizing or mishandling how they manage the roles of teachers, social workers, and 

counselors. Due to COVID-19, the role of any educator has shifted greatly and leaning toward a 

workplace full of burnout employees.  

Many distinguished school districts outside of Texas, such as the Chicago Public Schools 

and Oakland Unified School Districts, consider a restorative Counselor position within their 

model. With the current allotment of ESSER (Congressional Research Service, 2020) funds, 

school districts can consider creating these positions in hopes of responding to student behavior 

caused by trauma, mental health, and social-emotional needs. It will be extremely important for 

this role not to be extremely limited to the strategies and framework of restorative practices. If 
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school leaders see this role as “just another body” to help cover daily operations, the role will not 

succeed in RPS implementation fidelity.  

Recommendations for Further Research 

This study examined 11 educators’ perspectives on student behavior and factors of 

success in restorative practices in schools implementation and training. Although the responses 

from these participants were significant for the study's findings, further research should be 

conducted with more participants to strengthen the validity of the study results.  

It is also recommended that future research be done to examine the causes of student 

behaviors that impact the educator's perspective. That study would allow educational leaders to 

provide integrated student supports targeted specifically at the root cause of the issue rather than 

the resulting behavior. Additionally, it is recommended to explore the different types of student 

behaviors that impact educators and school environments, including the level of RPS 

implementation needed to address and resolve conflict from these behaviors.  

The research findings support the idea that building a relationship with students is key to 

addressing student behavior. Thus, more research should be done on the elements of relationship 

building and factors of success with the use of restorative strategies. This will help provide a 

more clear and concise definition around RPS practices and theoretical processes. 

This study did not consider the amount of time each restorative strategy and informal 

restorative practice takes for educators to implement with students. Thus, future research on the 

relationship between the amount of time invested in the implementation of specific formal and 

informal RPS strategies and practices and the frequency of use or educator perspective on RPS 

use is recommended. The study would allow leaders on RPS implementation to focus on specific 

restorative strategies and practices based on school, student, and staff needs.  
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Another recommendation is to conduct similar studies in other areas of the United States 

to compare results between Texas and other states. These studies might also connect how 

environmentally impacted the implementation of restorative practices in schools might be and 

help education systems when designing implementation strategies. 

Finally, it is recommended that restorative practices in schools implementation continue 

to be studied and developed. Although there are studies indicating high success with the use of 

RPS, future studies should combine educator perspective and implementation fidelity to the 

factors of success. Exploring the barriers to RPS implementation helps researchers explore RPS 

further, potentially minimizing the discipline gap, and increasing equitable learning 

environments for all students, regardless of age, race, gender, or ability. 

Summary 

The possibility that system-level change in K-12 education can occur helped motivate 

this study. A restorative mindset allows for future-forward thinking, and even the 

implementation of this study can impact students, educators, and school systems for generations. 

One small step toward a more restorative system can be impactful and significant to change the 

way life is lived and experienced. 

This study analyzed and measured factors of success that lead to successful restorative 

practices in schools implementation by considering educator perspectives on student behavior 

and strategies. Overall, the study’s data led to findings that indicate educators are in dire need of 

the best tools and strategies to address current student behavior in schools. The findings indicate 

that RPS strategies like circles, restorative chats, and respect agreements are effective when 

addressing student behavior.  
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The study’s findings also suggest that ongoing training is necessary for successful RPS 

implementation. The study also found that the frequency of RPS use increases when educators 

are continually learning. Data on RPS training were also analyzed, and the study found that not 

all training is the same, and those who train from the heart have the greatest impact on resistance 

and implementation.  

Lastly, the study also found that RPS implementation could not be successful without 

implementation with a student-centered focus. This means building relationships and creating 

safe school environments is critical to the implementation, and research that might contradict 

RPS effectiveness should consider these two components when analyzing for successful 

outcomes.  

Restorative practices in schools are not a soft option for students or educators. The 

framework, with its strategies and practices, is successful all alone. In the education system, 

educators and policymakers should consider the strength of this RPS implementation model from 

this study’s findings. The model is beyond the formal or informal behavior management 

strategies and is a model for school leaders to recognize as a pathway to change.  

To change the lives and directions of so many vulnerable student populations, a 

restorative mindset is necessary, based on this study’s findings. I challenge this reading audience 

to look for ways to change the system, not the student. In doing so, we may find ourselves in a 

new environment that allows all students to find the power within themselves to reach 

educational success. 
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Appendix A: Interview Questions for Participants 

Hello, my name is (INTERVIEWER NAME). Thank you for taking the time to talk to me today. 

Before we begin, do you have any questions about the informed consent form that you completed 

earlier? 

If the participant has questions, be sure to address them, using the actual form they signed to 

clarify. Once this is complete, or if they have no questions, continue. 

To be sure that we have an accurate record of today’s conversation, I am going to supplement my 

notes by audio & video recording our interview, is this okay? 

If the participant objects, explain that unfortunately you are unable to continue with the 

interview. If the participant is not willing to continue, thank her or him for their time and 

conclude the interview. If the participant agrees that the interview may be audio & video 

recorded, thank her/him/them and continue. 

Today is (DATE/TIME), and I am speaking with (PARTICIPANT). I am going to be asking you 

a few general questions. If there is anything you do not feel comfortable answering or that you 

do not know the answer to, that is not a problem; just let me know, and we can skip that 

question.  

1. In the time you have been in a school setting, are there any student behaviors that have 

affected the way you live your life? What are those behaviors? 

a. How do you feel about these behaviors? 

b. How do you respond to these behaviors? 

2. When a student misbehaves, what strategies do you use to respond to their behavior? 

a. How often do these situations happen?  

b. How often do you use Restorative Practices? 
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3. In your experience with Restorative Practices, what strategies or components of RPS 

contribute to successful outcomes? 

a. Do you recall a time when you felt that you or the school used RPS well? 

b. Do you recall a time when you felt that you or the school did not use RPS well? 

4. At what point in your time at this school do you recall learning about Restorative 

Practices in Schools? 

5. Is there anything else you would like to share about your Restorative Practices in 

Schools, school environment, student behaviors, or the school’s use of Restorative 

Practices in Schools? 

Thank you so much for taking the time to talk with me today. I and everyone on our research 

team really appreciate your help. If you have any questions in the future, please feel free to 

contact us using the information on the paperwork we gave you earlier. Thank you again! 
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Appendix C: Coding Structure 
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Appendix D: Participant Responses 

Significant Words of Phrases from Interview Question 1 

Participant Response 

Caitlyn “Oppositional defiant behavior” 

“There’s no rhyme or reason to it” 

“Some damages in some harm that’s been 

done to that student or that kid” 

“You’re gonna have to work to build 

relationships in order to get to the bottom of 

it” 

“Implementing restorative circles” 

“Build trust” 

“Relationship starts to build with assistance” 

“Community expectation, you know, of how 

they should behave” 

“Welcoming circles for new students” 

“I have purpose here in this school” 

Bonni “Stress” 

“Wide spectrum of how students have 

responded to stress” 

“Students who tend to essentially get to their 

breaking point” 

“Act out in frustration” 

“Erratic in their behavior” 

“My language in the classroom, my body 

language” 

“Everything about me” 

“Adjust the way I present myself” 
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Gladys “If you are an educator, and your behavior 

doesn’t change, there’s something wrong with 

you” 

“What society deems as being deviant 

behavior is really an experience of lack of 

exposure to trauma, live in a system that 

doesn’t recognize or celebrate your culture” 

“Made me more tolerant” 

“Gave me insight into their world” 

“If you don’t have the, you know, the basis of 

trying to form that relationship… you can’t do 

anything else with a kid” 

“They’re not gonna listen to anything you 

have to put forth, because you really don’t 

know them” 

“The younger the child, the worse the 

behavior” 

“Deemed as being unteachable” 

“Coming in a lot of techniques to let the child 

know that they were safe” 

“And then you go into a system where adults 

don’t sound like you or don’t look like you. 

“There’s further mistrust. ” 

“They just don’t show up. They just stop 

showing up” 

Maria “Students may respond negatively at first” 

“Understanding the hurt and the pain that 

they’re going through” 

“Building a relationship” 

“We can’t assume that just because we’re a 

great school, we feel we’re a great school, 
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that kids are going to feel that way right 

away.” 

David “Mindful of the complex needs and various 

barriers that youth have” 

“Different barriers that are… chronic” 

“Mental health needs” 

“Social media” 

“Grandparents and other non-relatives, even 

relatives or non-managers raising youth in 

their home.” 

“Mental health” 

“Socio-economic or environmental issue” 

Sabrina “Gang activity” 

“Somebody fights [you], you fight them 

back” 

“Disrespect is met with disrespect” 

“Exploding on [teachers]” 

“Kids that will bow up to me” 

“Blow up in my face” 

Melissa “Sleeping in class” 

“Fighting in class” 

“Language/profanity” 

“Cussing out security officers” 

“Disrespect for adults” 

Becky “Students don’t come automatically with 

respect” 

“Students don’t care” 

“Walking out of class” 

“Blowing up at a teacher” 

“Agitated” 
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“Roaming the hallway” 

 

Significant Words of Phrases from Interview Question 2 

Caitlyn “Very often” 

“Violation of our student code of conduct” 

“There are sometimes where it’s not 

necessarily restorative” 

“Two basic strategies that I use” 

“Meet with them individually” 

“It is very individualized” 

“I will isolate them… until they calm down” 

“Willing to talk to me or another staff 

member” 

Bonni “Continuously talking” 

“Name the behavior” 

“Having proximity towards the student” 

“Building a relationship” 

“A lot easier for me” 

“Naming the behavior” 

“What the impact of it is within the moment” 

“Move forward” 

Gladys “Lash out at you and hit” 

“Hurt themselves” 

“Hurt others” 

“De-escalate” 

“Severe, profound, and violent” 

“Soothing technique” 

Maria “Restorative chat” 

“Classroom respect agreement” 

“Daily occurrence with one or more students” 

“95% of the time, that fixes the issue” 
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“It’s part of who we are” 

“Used all the time” 

“Community building circles” 

“Every week” 

“Goodbye circles” 

“Graduation circles” 

“Emotional and meaningful circles that 

occur” 

David “Tier three” 

“Behavioral” 

“Re-entry maybe once or twice a month” 

“Not when something is wrong” 

“We don’t need like a pamphlet that gives us 

lessons” 

“Community building” 

Sabrina “Build community with the kids” 

“[Create] a safe space” 

“Discuss [conflict] in the moment or after 

cool down” 

“Build trust” 

“Being honest [with the students]” 

“Provide a space for students to breathe and 

cool down” 

Melissa “Allow the student to cool down in a safe 

space” 

“Asking questions” 

Becky “Seeking to understand the full story” 

“Asking questions” 

“Giving space [for students to reflect]” 

“Community building in class” 

“Circles” 
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“Building relationships” 

“Let go of some control” 

 

Significant Words of Phrases from Interview Question 3 

Caitlyn “Community circle” 

“It took a lot of energy out of me” 

Bonni “Community building” 

“Daily check ins with a student” 

“Disciplinary action” 

“We don’t use restorative justice very well” 

“Students are able to request circles” 

Gladys “It’s a long journey” 

“Don’t think there’s been clearly defined 

fidelity scales for that” 

“It has to be modeled by leadership, but 

leadership also has to be checked” 

“Gonna take too much time” 

“You get what you pay attention to” 

“There’s no fidelity marker” 

“They’re always looking for the new bright, 

shiny thing to fix things, which isn’t ever 

gonna happen.” 

“Because if they’ve looked at the success and 

failure of really good processes and not 

programs, they will see how this was 

successful.”  

Maria “We really have to first stop that action before 

we can move on into maybe a more 

restorative model.” 

David “We don’t have rules” 
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“We have guidelines” 

“Respect agreement” 

“Circles” 

“The buy in sometimes” 

“And what’s beautiful about restorative is you 

don’t have to have a degree or, you know, a 

license, you just have to use the model and 

the approach in a certain way, and the 

prompts are there.” 

Sabrina “[Be] very open and [talk] to kids” 

“Build a relationship that’s positive” 

“Reflect until you find what’s right for you” 

“Hallway chat documents” 

“Cell phone envelopes” 

“Behavior reflection sheet” 

“Check back in [with students]” 

“[Make] a plan of what we will do next time” 

“Communicate with the school” 

Melissa “Circles” 

“Honest communication” 

“PBIS matrixes” 

“Behavior Contracts” 

“Classroom expectations” 

“Just trying to show love” 

“Incentives” 

Becky “Welcoming back circle” 

“Making a [reentry] plan together” 

“Peacemaking circle” 

 

Significant Words of Phrases from Interview Question 4 
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Caitlyn “Trained in some restorative practices” 

“Conferences for restorative practices through 

UTSA.” 

“[Region 20] observed what we do here”  

Bonni “Teach for America” 

“Professional development session over 

restorative justice” 

Gladys “Educational service center” 

“University of Texas” 

“My Brother’s Keeper” 

“Abilene Christian University” 

“Some give credence to restorative being 

brought about by the indigenous people. 

10 or 11 years into being an educator that I 

was taught” 

“Under [expensive trainings] they’re just 

gonna sell humanity.” 

Maria “Trainings together [with coworkers] ” 

“And then I continued to do some other 

trainings on my own” 

“Our staff was not on board with it” 

“They were comfortable having just the 

counselor so this social emotional learning.”  

“And it took us two months of working with 

them” 

“We let staff decided when they were ready to 

start with students” 

David “We got trained in district” 

“Told, ‘we’re going to look at things in a 

different way’” 
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“And so it’s really amazing when you can 

apply the structure to a lot of different age 

groups.” 

Sabrina “Intensive three-day conference with city 

officials, educators around Texas, and [omit] 

police officers” 

“Research” 

“Book Study” 

“Company [came] to train [educators]” 

“Eight hours of tools in the summer” 

“Administration received their own training” 

“Circles [training]” 

Melissa “Blogs and stuff” 

“Training at Region 11” 

“One-day training on Restorative Practices” 

“Found videos and shared with staff” 

“Gave handouts for templates” 

Becky “One or two readings here or there” 

“Restorative facilitator was hired” 

“Grant-funded training” 

“We did a lot of training in that sense” 

“Optional training on Saturday for teachers” 

“Conference with National Educators for 

Restorative Practices” 

“Conference [on my own]” 

 

Significant Words of Phrases from Interview Question 5 

Caitlyn “If it’s not done school wide, and if you don’t 

have all your staff members buying into that 
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mindset, it’s going to be very difficult to shift 

into a different direction” 

“You do have to actually build relationships 

with the students, and you just can’t throw out 

anymore” 

“It only takes one person to be negative about 

it” 

“Build a relationship” 

“Model behavior” 

Bonni “Students are more willing to advocate for 

themselves, knowing that they have that 

opportunity” 

“Having students be involved in restorative 

justice” 

“Build community” 

Gladys “I’ve seen it on TV shows” 

“It’s gone from being a buzzword… to 

something that… people really start taking 

note” 

“Because restorative teaches you, it’s not how 

you think you did. It’s how the other person 

says you did.” 

“ [students] used to that immediate adult 

pushback” 

Maria “We did them weekly” 

“We’ve done circles to plan circles” 

“It’s the way we do business, even with staff” 

“We have completed the TEA fidelity 

continuum scale twice” 

“Designated as an experienced campus” 

“Exit survey where the kids rank things” 
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“100 quotes from kids saying how much the 

circle has meant to them” 

“Circles give people a chance to know you, 

staff, and teachers will try and help anyone if 

needed” 

David “Still use the same model” 

“That’s where I think when it comes to 

fidelity, that’s the key” 

“We can use this with staff” 

“In a restorative like world, it’s all about 

everybody having a voice.” 

Sabrina “People are talking about restored practices, I 

would say nearly 1,000%, more than we were 

before talking about social emotional 

learning, talking about trauma informed care 

“The admin do not know how to teach in the 

classrooms we're in, they have never been in 

this. And they will not recognize that we 

know what we're doing. And so they're it's 

been this brokenness of trust, there's been 

this, like, you're gonna have to let us 

experiment and do some things.” 

“And I really do wish who has some kind of 

action plan or implementation plan?” 

“If you really want to change the culture of a 

school, what are we actually doing?” 

“There's no discussion about what we're going 

to do differently, there is literally just make it 

through.” 

“But for really talking cultural change, if 

we're really talking, building the best school 
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we can, I personally believe restored practices 

has to enter in.” 

“But I don't think we're there. But we're also I 

mean, truly, from my perspective, school is 

stuck in the 1950s.” 

Melissa “Understanding of the why” 

“That I think sometimes it's I think it needs, 

there's another level that I think possibly 

might need to happen with it.” 

“Because I think teachers are expected to be 

from restorative practice thinking” 

“All this trauma going on. And it's so much 

deeper than that.” 

“But that missing piece of those kids not 

being able to get what they need, because the 

trauma of the things. It doesn't go deep 

enough, and it shouldn't be on the teachers to 

do it.” 

Becky “If you don't have a full 100% committed, 

we're doing this. And an environment in 

which it is safe to kind of not call each other 

out, but kind of guide each other in a 

direction.” 

“So restorative here isn't going to necessarily 

work, not because the philosophy and the 

strategies themselves don't work, but we 

haven't done the basic foundation in order to 

have it work.” 
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Appendix E: Categories and Themes 

Categories from Significant Words of Phrases 

Categories Words or Phrases 

Category 1: Student Behavior 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Oppositional Defiant behavior 

No Rhyme or Reason 

Damages 

Harm 

Stress 

Breaking point 

Act out in frustration 

Erratic behavior 

Exposure to trauma 

Live in a system 

Don't celebrate culture 

Running away 

Volatile behavior 

Tantrums 

Hurt 

in Pain 

Mental health 

social media 

grandparents raising youth in their home 

Continuously talking 

Lash out at you 

Hit you 

Hurt themselves 

Hurt Others 

Disrespect should be met with more 

disrespect 

Somebody fights [you], you fight them back 
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gang activity 

Exploding on [teachers] 

Blow up in [teacher's] face 

Sleeping in class 

People that will fight in classrooms 

Use of profanity or cussing 

Blowing off steam 

Disrespect of adults 

Student's don't automatically respect someone 

Walking out of class 

Roaming the hallways 

A kid blew up on another teacher 

Agitated 

Category 2: Behavior Management Strategies Build that relationship 

Implementing restorative circles 

build trust 

Community expectation 

Welcoming circles 

Language used in the classroom 

Body Language 

Everything about me 

The way I present myself 

More tolerant 

Form a relationship 

Let child know they are safe 

Show up 

Build a relationship 

Meet with them individually 

Isolate them 

Name the behavior 

Proximity towards a student 
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Build a relationship 

Move forward 

Deescalate 

Soothing technique 

Restorative chat 

Classroom respect agreement 

Community building circles 

graduation circles 

goodbye circles 

Tier Three Circles 

Community building circles 

Trust 

Planning on how to interact or set up a 

classroom 

Building and Maintaining Community 

Being very honest 

Space to communicate about their needs 

Take a moment to breathe and feel what 

you're feeling 

Coping Skills 

Creating a safe space 

Addressing behaviors in the moment or after 

cool down 

Allow them to [blow off steam] in a safe and 

non disrespectful way 

Ask questions to understand "the why" behind 

the behavior 

Build Relationships 

Let go of some control 

Ask Questions to understand 

Give student space to learn and think 
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Community Building setting 

Restorative circles 

Category 3: Restorative Practices in Schools 

Strategies 

Community Circle 

build a relationship with students 

Daily Check Ins with Students 

Circles 

Modeled by leadership 

Pay attention 

Respect agreement 

Stop the action first 

We don't have rules 

We have guidelines 

Respect agreement 

Circles 

Community Building 

Done School Wide 

Having students involved 

With staff 

Welcoming practice for new students 

 Build a relationship with students 

Build a relationship that's positive 

Reflect until you find what's right for you 

Hallway Chat Documents 

Cell Phone Envelopes 

Behavior Reflection Sheet 

Implementation Plans 

Circles 

Morning Meetings 

Circles 

Honest Communication 

Talking with students 
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Mix of Restorative practices and PBIS 

Matrixes 

Expectations 

Show love to students 

Incentives 

Peacemaking circle 

Welcoming back circle 

Make a plan together 

Category 4: Training Types Education Service Center 

University of Texas 

Trainings together 

Training on my own 

Book I was reading 

District trained 

Staff is required to use restorative practices 

Separate trainings for Admin and Principals 

Hired Training from a Restorative Practices 

company 

Intensive 3-day training through the city 

Book Study 

One-day training by ESC 

Videos with Restorative content 

Books 

National Educators of Restorative Practices 

Conference for RP 

Grant-funded training 

Optional trainings on Saturday for teachers 

Lots of training by Restorative facilitator 

One or two readings here or there 

some reading on my own 

Handouts 

Blogs 

Category 5: Frequency of Use Daily occurrence 

Part of who we are 

Use it all the time 

Every week 
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Once or twice a month 

Weekly 

We rarely need to use responsive circles for 

classroom infractions 

Consistent Basis 

Frequently 

Restorative Conference once 

Use them every day 

Every day, all the time around people 

Category 6: Significance Restorative teaches you 

Exit survey where kids rank things 

Fidelity 

We can use this with staff 

A restorative world, all about everybody 

having a voice 

Powerful 

Impactful 

Promotes collaboration 

 [Students] feel much more seen and respected 

It's meeting the needs of students 

Category 7: Negative factors Overall culture and climate does not allow for 

[educators to] put in the groundwork for 

restorative.  

Planning and implementation take up too 

much time 

Finding time to execute 

There's a lot of planning 

Not being given enough power to implement 

Restorative ideas and strategies 

Neither party is ready to make peace 

A last minute idea. 

No buy in from administration. 
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We haven't done the basic foundation in order 

to have [Restorative practices] work. 

Note. The significant words or phrases were further condensed after the initial In Vivo coding 

process. 
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Appendix F: Restorative Practices Questionnaire Copyright Permission 

 

       

  
     If you have any further questions please contact me at XXX XXX XXXX. 

 

 

 

 

 

 


